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Tasked with ensuring that school environments are safe and orderly, school administrators spend 
an increasingly inordinate amount of time and energy on managing student discipline. Often, 
when students commit egregious behaviors or violate school policy, schools resort to out-of-
school disciplinary consequences, i.e. suspension, expulsion, or alternative educational 
placements, in attempts to reduce problem behaviors from recurring. Historically though, these 
exclusionary discipline practices have led to the unfair treatment of some students, (e.g., 
Black/African American students, male students, and/or students with disabilities). This 
disproportionate practice is often cited as the genesis for the school-to-prison pipeline 
phenomenon. From a behaviorist perspective, exclusionary discipline practices are practically 
ineffective in reshaping the behaviors of students with challenging behavioral concerns or 
reducing recidivate behaviors, long-term, especially if the function of the behavior isn’t 
addressed; some may even be inappropriate for simple behavioral compliance, especially from 
students with behavioral skill deficits. Moreover, evidence points out that there are a large 
number of exclusionary discipline consequences administered for less egregious offenses, (i.e., 
incidents that may not have warranted a punitive consequence in the first place), further adding 
to disproportionate data, nationwide. Consequently, schools are now tasked with exploring 
alternatives to exclusionary discipline practices through the implementation of 
proactive/preventative systems in an effort to prevent undesirable student behaviors, address 
these behavioral skill deficits, decrease the rate of OSS discipline consequences, eliminate 
disproportionate discipline practices, and interrupt the school-to-prison pipeline phenomenon.  
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Chapter One: Introduction to the Study 
“The way to right wrongs is to turn the light of truth upon them.”  
Ida B. Wells 
Introduction 
Academic achievement and student success occur best in an environment free from 
disruptive student behaviors (Bulut & Topdemir, 2018). These behaviors hinder teaching and 
learning. Schools have long been tasked with a responsibility that includes “maintaining order 
and discipline among students and provid[ing] that students who do not comply with reasonable 
rules may be recommended for disciplinary action” (CCSD Regulation 5141.1, 2016). Thus, 
schools are responsible for handling student discipline issues that sometimes result in punitive 
discipline consequences in order to maintain the safety and security of their campuses (Mitchell, 
2019; Noguera, 2003). 
Some schools use out-of-school suspension (OSS) as disciplinary consequences that 
require students to miss school (i.e., classroom instruction) for a designated amount of time for 
his or her involvement in a particular behavioral incident. However, out of those concerns for 
school safety grew an increased support for more punitive consequences, leading to more 
exclusionary discipline practices, mainly due to the adoption of zero tolerance policies, 
nationwide, that was first created by the U. S. federal government under the Gun-Free Schools 
Act (GFSA) (U. S. Department of Education, 2014; (Mitchell, 2019; Noguera, 2003). 
Many U.S. schools turned to zero tolerance policies in the early 1990s in order to address 
these aforementioned behavioral concerns (U. S. Department of Education, 2014). That 
increased use stemmed from an overreaching interpretation of Section 4141 of the GFSA, 




possessed a firearm at a school,” be expelled “from school for a period of not less than 1 year” 
(U. S. Department of Education, 2014). Following that broad interpretation, zero tolerance 
policies, i.e., exclusionary discipline practices, increased exponentially across the U.S. for the 
next decade or so because those generalizations began to encompass more than just those who 
brought weapons, but also included those who brought drugs or alcohol to school campuses 
(Dewi et al., 2020; Skiba & Peterson, 2000). These zero tolerance policies then began to grow to 
include OSS placements as a consequence for ALL offenders for more than what was originally 
mandated in Section 4141, which subsequently led to a substantial increase in OSS, nationwide 
(U. S. Department of Education, 2014). To that end, the National Center for Education Statistics 
noted that of the 305,700 serious disciplinary actions taken by schools during the 2015–16 
school year for specific offenses, 72% received an OSS for 5 days or more (U.S. Department of 
Education Office for Civil Rights, 2014).  
As existing literature supports, OSS are ineffective in remediating the behavioral 
concerns of students, as well as doing little to reduce recidivate behaviors (Skiba & Sprague, 
2008). Conversely, there is quite a bit of evidence that the overuse of OSS has both short- and 
long-term detrimental effects on students (Dewi et al., 2020; Skiba & Peterson, 2000). Due to the 
influx of zero tolerance policies, groups of students began to be disproportionately targeted for 
OSS more so than other groups and for much less egregious reasons (Skiba & Sprague, 2008). 
As stated by “Disproportionality in exclusionary discipline blocks us from the overall objective 
of promoting positive outcomes for all students,” (McIntosh et al, 2014, p. 2). The 
disproportionate overreliance of OSS for special populations, e.g., students of color, particularly 
with Black/African American males, as well as students with disabilities, in addition to an 
overreaching interpretation and application of zero tolerance policies, have led to some terrible 
3 
unintended consequences (Girvan, E. J., 2019; Sprague, Walker, Stieber, Simonsen, & Nichioka, 
2001). This disproportionate use of exclusionary discipline practices within particular subgroups 
is alarming, yes, particularly given the fact that research indicates that these marginalized groups 
are more susceptible to academic and behavioral skill deficiencies than their peers, but the idea 
that this information has been known for decades and hasn’t been universally addressed until 
recently, is appalling (Skiba & Sprague, 2008). 
Of late, schools are being required to systemically address these aforesaid disciplinary 
practices while providing a safe and secure campus for all students, while simultaneously 
receiving increased pressure to provide student discipline as equitably as possible. Thus, schools 
are at a difficult impasse: promote those policies that support the safety and security of their 
campuses, while also fostering initiatives that respond appropriately to increased behavioral 
concerns and remediate future problem behaviors, all while attempting to do so in an equitable 
manner without singling-out any one particular group over another. Nonetheless, despite these 
increased efforts, disproportionate disciplinary practices continue to increase, especially with 
more discretionary offenses (Skiba & Sprague, 2008). Never has it been more imperative that 
schools reevaluate their current disciplinary procedures and “progressive discipline plans” to 
ensure that they are not contributing to this disproportionate phenomenon by relying too heavily 
on exclusionary discipline practices.  
That being the case, researching this phenomenon from the perspective of those who 
administer (exclusionary) consequences may help to inform future disciplinary practices. 
Additionally, the findings from this research might interrupt the negative outcomes and 
unintended consequences of OSS practices, nationwide. Further analysis of both historical and 
current disciplinary practices, as well as any possible correlations between those practices and 
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recidivate behaviors, influences, and/or the unintended consequences of zero tolerance policies, 
particularly disproportionality, and alternatives to suspension/exclusionary discipline practices 
are explored in depth in Chapter 2.  
Personal Connection to the Proposed Study 
Prior to outlining this research, it is crucial to explore the personal and professional 
journey that helped this researcher see this problem and shed further light on the importance of 
additional inquiry. As a 24-year veteran to public education, all in the same urban school district 
in the southwest portion of the United States, I have experienced the effects of OSS discipline 
consequences, mostly as a classroom teacher, but only peripherally. To be honest, I was 
oblivious to the effects that exclusionary discipline practices have on students, as well as the lack 
of after-care students receive, (i.e., don’t receive), once they have committed an egregious 
offense warranting an OSS discipline consequence.  
As a classroom teacher, I only saw that the student who received an OSS consequence 
was missing or that the student had returned; usually unaware of the reasons for the student’s 
removal from the school or the events that transpired during the student’s absence. Also, I knew 
that if students never returned due to withdrawal from school to an alternative educational 
placement, that it was a good assumption that they must have committed an offense serious 
enough to warrant a non-return; behaviors that were most often the expellable offenses listed on 
a poster I was required to post in my classroom - incidents for which I was blissfully unaware of 
occurring. I honestly didn’t give it much more thought than that.  
If the students returned, it was assumed that their behavior was less egregious, but 
normally, I was unaware of the situation and would not be informed as to the events that had 
transpired. All I knew was that the student had been out for whatever length of time and that I 
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was required to give the student make-up work to assist with them catching-up with their missed 
work. Clearly, as evidence suggests, the students were typically behind in academic growth and 
had not drastically improved their behavior(s) since their OSS (Skiba, 2014). Since, as a 
classroom teacher, I was unaware as to why the student had missed class, I was unable to address 
the issue, prevent any recurrent behaviors, or transition or mentor the student if those same issues 
began to resurface. This was pretty much the norm for most of my teaching career. I assume that 
this is very typical of classroom teachers who don’t have much interaction with student 
discipline, other than how I have described.   
It wasn’t until I ventured down the path towards administration that I discovered more to 
the story. At the time that I received my administrative degree and licensing from the state, I was 
able to witness some additional outcomes of exclusionary discipline practices. From volunteering 
in an administrative office, an office solely in charge of student attendance and discipline, I was 
able to witness, first-hand, the methods administrators used in following progressive discipline 
policies and imposing disciplinary consequences. This experience further exposed the processes 
involved in OSS, particularly the amount of time it takes once an administrator chooses to enact 
a punitive consequence and proceeds through the steps from the initial investigation to OSS 
paperwork, phone calls, suspensions, parent conferences, due process appointments, appeals, 
reports, and missed school days, which continues until a student is either allowed to return to 
school or is recommended for expulsion, or is possibly given an alternative educational 
placement.  
I was flabbergasted to learn that this process typically takes weeks, sometimes longer 
than a month. Students are absent and, thus, miss classroom instruction the entire time. In my 
experience, if students were able to return to school, they were given a slip of paper to gather 
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signatures from their classroom teachers to signify their return from an OSS consequence. As far 
as I knew, both as a classroom teacher and then, as an administrative volunteer, there was no 
after-care involved in this process. At no point were students asked to speak with a school 
counselor, psychologist, or social worker to address the reason why those students chose to 
behave in that particular manner, violate the state, district, or school’s rules or policies or 
witnessed a discussion or plan for how that student might avoid making that behavioral decision 
in the future so as to avoid recidivate behaviors. The student’s punishment was to be absent from 
school for the allotted time, but it seemed as if there was no attempt to address the reason for the 
misbehavior(s), or at least, if there was, I was never made aware of these possibilities.  
It was not until I left the classroom altogether that I gained more perspective on the 
outcomes of those students who did not immediately return, or, for that matter, ever return to the 
classroom. At the time, I felt the classroom to begin working for a division of the same school 
district that oversees student adjudication, the district’s process for determining if a student is to 
be expelled due to the egregious behavior(s) or violation of the state, district, or school rules and 
policies. This office reviews the required expulsion recommendation files to determine if a) the 
behavior(s) in question warrants permanent expulsion, b) the behavior(s) in question warrants an 
alternative educational placement, or c) the behavior(s) in question did not warrant the 
recommendation for expulsion (CCSD Regulation 5141.1, 2016).  
Further, if the alleged behavior is found to be unsubstantiated or lacking evidence, the 
student is typically returned to their school, but the school can appeal that decision and opt for a 
third-party review of the evidence. If the alleged behavior is found to be substantiated, but not 
egregious enough to warrant permanent removal the student is typically returned to their school, 
with a recommendation for a lesser punitive consequence. The student or school can accept or 
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appeal that decision. Regardless, the student is absent from school throughout this process. If the 
alleged behavior is found to be substantiated and is egregious enough to warrant permanent 
removal from the school, the student is recommended for an alternative educational placement. 
The student or school can accept or appeal that decision. After the completion of the alternative 
educational placement, the student is returned to their home school, unless there was a victim 
involved in the egregious act. The student or school can accept or appeal that decision. Again, 
the student is absent from a comprehensive school throughout this entire process. If the alleged 
behavior is found to be substantiated and is egregious enough to warrant a permanent expulsion, 
the recommendation for expulsion is upheld. The student or school can accept or appeal that 
decision. There are 2-3 levels of appeal, depending on the infraction, with the school board as the 
ultimate deciding panel. Students involved in the appeal process are not allowed to attend school 
throughout this process.  
Later on, in that same role, I was tasked with a new initiative for this same division, as a 
recipient of a grant to implement Positive Behavioral Interventions and Supports (PBIS), district-
wide (Office of Special Education Programs [OSEP] Technical Assistance Center [TAC] on 
PBIS, 2017). This initiative was a proactive approach to student discipline that helped schools 
implement preventative rather than punitive discipline practices through a multi-tiered system of 
supports (MTSS) approach. The implementation of a proactive approach to student discipline, 
like MTSS or PBIS, was a paradigm shift, even for my division, as they were known for their 
alternative educational placements of students due to disciplinary concerns, after the behavior, 
further adding to the exclusionary discipline rates of schools. 
MTSS is defined as a “systemic, continuous improvement framework in which data-




system for supporting students academically and behaviorally” (K-12 Student Code of Conduct, 
2020, p. 93). PBIS is defined as a “school-wide systems of support that include proactive 
strategies for defining, teaching, and supporting appropriate student behaviors to create positive 
school environments,” before the behavior (OSEP TAC, 2017). One of the main reasons a school 
would implement MTSS/PBIS is to help to reduce the overall discipline issues and, specifically, 
to reduce the number of OSS discipline consequences, thus decreasing their overall 
disproportionate discipline practices, at the school level.  
Surprisingly, that “other duty” grew exponentially into my sole role, burgeoning into a 
much bigger initiative than I could ever have imagined, with parts being implemented district-
wide, and the ultimate reason why I came to want to explore this problem as a research study. In 
the school district I have been working, students continue to be disproportionately punished, 
particularly students of color, males, and/or students with disabilities and, in my opinion, it 
seems that very little is being done to stop that. In the last few years, I have come to fervently 
believe that a MTSS/PBIS initiative, when implemented with fidelity, would help to thwart 
future inequities in student discipline, especially with marginalized populations. 
In that role, I was often afforded intimate conversations with school leaders about their 
efforts to implement MTSS or PBIS with fidelity. Through those conversations, I was privy to 
school leaders’ decisions on what to implement, and sometimes, why. For the most part, what I 
overheard was disheartening; not much was being done, and a large percentage of those 
comments were based in ignorance, (ignorance to their disproportionate discipline decisions), 
with little to no effort to understand how OSS negatively impacts student behavior, (it’s actually 
harmful), the cultural differences of many students who attend schools in my district, (an almost 
complete refusal to note cultural differences, at all), the function of their behavior, (some even 
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stating, “Why should I care about why a student is misbehaving?”), so as to prevent recidivate 
behaviors in the future, or how OSS practices have drastically contributed to the school-to-prison 
pipeline phenomenon, (even other experiences with administrators asking, “Is implicit bias even 
real?”).  
As a district employee, privy to data that consistently indicated that [some] students are 
disproportionately given OSS discipline consequences more so than any other indicator, 
specifically Black/African American males, knowing that those exclusionary discipline practices 
were contributing to the school-to-prison pipeline phenomenon, how could I not use my 
experiences as a classroom teacher, my licensure as a school administrator, my pursuit of this 
doctoral degree, or my experiences to implement MTSS/PBIS district-wide, and consider current 
initiatives meant to address disproportionate disciplinary practices as my study? It seems like a 
no-brainer. It is more than a desire, it’s compulsory.  
In that district role, I was primarily tasked with helping schools with an initiative meant 
to reduce the number of OSS with ATS. I was given the opportunity to help the district pen a 
Memorandum of Understanding, which included new discipline documents, that spelled-out 
specific proactive/preventative interventions for minor behavior incidents, universal expectations 
for major behavior incidents, as well as exclusionary discipline documents to be implemented 
district-wide, as an attempt to curb the district’s overall exclusionary discipline rate, as well as 
decrease current disproportionate data, overall, and specifically with the district’s and each 
school’s Black/African American male population. Those documents that were eventually 
adopted by the school board. However, the implementation of that initiative was slow going and 
met with a tremendous amount of resistance. In my opinion, the paradigm shift necessary for the 
change was too great for such a large school district. Even though there had been great strides to 
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improve discipline practices district-wide, administrators, both at the school- and district-levels, 
complained that it was too quick/too soon. Ultimately, the initiative stalled. In all honesty, I grew 
weary with the district-level progress (or lack thereof). I became disillusioned that I could effect 
change at that level.    
Nonetheless, I remained hopeful. Even as I finalized my proposal for this study, the 
district Superintendent laid-out in his 5-year strategic plan to improve public education, that all 
schools would adopt an MTSS framework by May 2020, making the aforesaid efforts all that 
more important as this was now a mandated initiative. Great. It was stated that this would be a 
focus in the forefront of every school, immediately. Except, it wasn’t and within a year, the 
initiative was halted due to complaints from school administrators. I grew more and more weary 
with how the problem with disproportionate discipline practices was a rampant district-wide 
(statewide; nationwide) issue. I came to realize that my passion for education and positively 
impacting students lies at a school site, rather than across a school district.  
From that experience, I made the decision to return to a school site in the hopes that my 
experiences could help address and rectify these injustices, at the school-level. I am now an 
Assistant Principal at an elementary school in the same school district, hopefully able to effect 
change, albeit on a much smaller scale, but nevertheless change. I originally pursued my 
administrative degree to effect change from within the organization, rather than complain about 
its shortcomings from the outside. I made an effort to not just complain from the sidelines, I 
strived to be part of the solution, part of the team. The same is true of my doctoral pursuit. By 
achieving a PhD in Curriculum and Instruction, I want to help teachers become better teachers, 
rather than point-out the flaws of the pre-service teacher process. I believe that I can effect 
change on a larger scale once I complete my degree. The same mantra can be applied to 
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disproportionality, especially when it comes to the inequities school discipline plays on 
marginalized populations. In researching current practices enacted across my current school 
district, the potential for discovering themes and/or solutions is greater and the notion that I can 
effect change through my findings is a just dessert. 
Seems full circle, doesn’t it? An area that once was completely out of my wheelhouse as 
a classroom teacher is now part of my daily focus. A day doesn’t go by that I am not involved in 
reducing disproportionate discipline by enacting proactive/preventative approaches. Therefore, 
the rationale for this study should be quite evident. I have set out to determine the most effective 
proactive/preventative ATS to reduce the number of punitive discipline consequences so that I 
can better assist my new school with effecting the greatest change. With the rate of 
disproportionate OSS growing, nationwide, specifically within my school district, and with 
mounting evidence that these exclusionary discipline practices drastically impact the school-to-
prison pipeline, never has an answer to “What works best?” been more vital or urgent. I had no 
choice but to pursue this research study.  
Problem Statement and Background 
Recent research indicates that school personnel are increasingly frustrated by student 
discipline issues (Robinett, 2012). As a result, schools have enacted stricter policies for expected 
student conduct and have included harsher consequences for misconduct (Dewi et al., 2020; 
Peterson, 2005). School progressive discipline plans have increasingly tended to be more 
reactive and punitive, rather than proactive or preventative (Robinett, 2012). Supporters of 
punitive discipline consequences often argue that “it creates a better learning environment for 
other students” (Gagnon, Jaffee, & Kennedy, 2016, p. 4). But is a school sacrificing the 




provide that educational environment has led to a ballooning of exclusionary discipline rates in 
schools across the nation (Losen & Skiba, 2010).  
The reasons for giving students OSS discipline consequences vary widely. Some students 
are suspended or expelled due to zero tolerance policies or federal, state, or local policies that 
mandate OSS placements as a consequence for bringing drugs, weapons, or alcohol to school 
campuses, some for committing arson, assault, or battery with injury against a school employee 
or another student, while even others are removed for substantially less egregious infractions 
including habitual truancy, tardiness, disrespectful behavior, disregard of school 
rules/regulations, and/or repeated insubordination (NRS 392.4655, 2015). The Office for Civil 
Rights of The U.S. Department of Education estimates that in the U.S. there were over 3.45 
million students suspended and over 130,000 expelled every year (Gagnon et al., 2016). Those 
numbers have increased exponentially every year and are reflected in initial data analysis for this 
study.   
Researchers also note that the U.S. Department of Education's Office for Civil Rights 
regulates the use of exclusionary discipline practices in order to thwart increased 
disproportionality (Gagnon et al., 2016). However, data continue to indicate an alarming 
disproportionate use against African American students, male students, and/or students with 
disabilities (Losen & Martinez, 2013). One report shows that “[African-American] students 
represent 15% of students [in one school district], but 44% of students suspended more than once 
and 36% of expelled students” (Gagnon et al., 2016, p. 3). According to ProPublica, a national 
website listing disproportionate data by state, African American students represent 10% of the 
student population in Nevada, yet encompass 27% of the suspensions and 36% of the expulsions 




up 34% of the state student population) in one school district: (4.1 times in another) (ProPublica, 
2017). Even more disturbing, is that “researchers have found that students subjected to frequent 
exclusionary discipline are more likely to drop out of school, not graduate on time, and become 
involved with the juvenile justice system in what has been termed the school-to-prison pipeline” 
(Gagnon et al., 2016, p. 3). As previously mentioned, a lack of access to education, due to 
exclusionary discipline practices, especially in marginalized populations, i.e., Black/African 
American students, male students, and/or students with disabilities, has contributed to an 
increase in the school-to-prison pipeline.  
In general, suspensions are intended to punish students for specific behavioral infractions. 
A student is made to miss school as a punishment for their disruptive behavior. However, 
suspensions do not necessarily correct that misbehavior. For the most part, suspensions were 
never enacted to address the reasons for a student’s misbehavior or even give students access to 
counseling while they are suspended from school, so as to address those behavioral concerns. To 
that point, students who are suspended are more likely to engage in illegal activity and have poor 
academic achievement than their non-suspended peers (Cobb-Clark, Kassenboehmer, Le, 
McVicar, & Zhang, 2015). The number of punitive consequences for student behavior has been 
steadily increasing in recent years across the country. Despite the increase, the overreliance on 
punitive disciplinary measures have not led to an improvement in student behaviors (Robinett, 
2012). "There isn't any evidence that suspension improves student behavior," (Skiba, 2014, p. 
27). What’s most interesting, is that a large percentage of those suspensions are discretionary, 
meaning that administrators have complete authority to choose whether or not to enact an ATS 
or an OSS. Despite this, schools rarely pair these exclusionary disciplinary practices with 




appropriate behaviors). Further, studies indicate that students who are suspended repeatedly, tend 
to recidivate with more and more egregious acts (Cobb-Clark et al., 2015; Nicholson-Crotty, 
Birchmeier, & Valentine, 2009; Abrams, 2006). The school-to-prison pipeline stems from 
students who are repeatedly on the receiving end of these exclusionary disciplinary practices 
(Rocque, 2017; Wilson, 2014). Perhaps examining the administrators thought process behind 
choosing an ATS or OSS as a response to student misbehavior will aide in further understanding 
of this overreliance, ultimately providing evidence that decreased use of OSS by the enactment 
of an ATS, in conjunction with addressing the function of behavior, will lead to a reduction in 
exclusionary discipline practices.  
In order to interrupt this unfortunate trajectory, many schools across the United States are 
turning towards proactive/preventative approaches to student disciplinary infractions, such as 
restorative practices and/or positive behavior interventions, as an alternative to exclusionary 
discipline (Gagnon et al., 2016; Cobb-Clark et al., 2015). At the basic level, these alternatives 
sound beneficial to all stakeholders. A student is able to remain in school, receive an education 
without missing school, and the administration, faculty, and staff are able to address the student 
behavior through a proactive approach that aims at preventing the recurrence of the incident 
(Robinett, 2012). However, there is much more to be done besides reducing OSS rates. Schools 
need to determine whether their efforts actually address the needs of their students, analyze those 
students’ motivation for misbehavior (i.e., function of behavior) and propose an approach for 
administration to give students the appropriate skills that they need to use to make effective 
choices. Just like with exclusionary discipline, simply getting rid of problem students is not 
enough.  
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This study sought to understand the reasoning behind an administrator’s decision to use 
one particular program or initiative over another, even when data suggested that opting for a 
punitive consequence instead of a proactive/preventative approach might have worked more 
effectively. More importantly, this study examined administrators’ perspectives on OSS and 
ATS choices and whether schools considered their disproportionate data or the function of the 
student’s behavior when handing-out punishments (Gregory, Clawson, Davis, & Gerewitz, 
2016). Based on current research, it was predicted that the implementation of an MTSS initiative 
would result in a decrease in OSS rates for historically marginalized student populations, i.e. 
Black/African American students, male students, and/or students with disabilities (Losen & 
Martinez, 2013). Preliminary data analysis for this study, (Phase 1), helped to pre-qualify schools 
to target to participate in this study based on their current ATS practices.  
Purpose of the Proposed Study 
A case approach was selected for this qualitative study to better understand the decision 
processes of administrators who are responsible for choosing OSS/ATS for student behavioral 
concerns. Research consistently cites exclusionary discipline practices as ineffective in 
addressing problem behaviors and reducing recidivism and repeatedly demonstrate a strong 
correlation between zero tolerance policies and juvenile delinquency - an arguable pathway to 
the school-to-prison pipeline (Girvan, E. J., 2019; Sprague et al., 2001). Yet, researchers have 
not exhaustively explored this phenomenon from the perspectives of administrators who delve 
out these OSS. Research also cites proactive and preventative alternatives to suspension (ATS), 
e.g., multi-tiered systems of support (MTSS), as effective strategies for those same goals (Dewi
et al., 2020; Skiba & Peterson, 2000). However, the perspectives of administrators who are 




of the study was to examine school administrators attempts to reduce exclusionary disciplinary 
practices, specifically disproportionate disciplinary consequences, by implementing a 
proactive/preventative alternative to suspension (ATS), Multi-Tiered Systems of Support 
(MTSS), and/or Positive Behavioral Interventions and Supports (PBIS) initiative.    
Nature of the Proposed Study and Research Questions 
This study employed a qualitative case study model involving an in-depth and detailed 
analysis of a particular phenomenon (Yin, 2013). According to Yin (2013), the main reason to 
use case study “is to explore the particularity, the uniqueness, of the single case” (p. 3). This 
qualitative study examined the phenomenon of exclusionary discipline practices, specifically 
disproportionate disciplinary consequences. Moreover, it examined that phenomenon, in context, 
as compared to alternatives to exclusionary discipline practices, particularly how the enactment 
of an MTSS initiative, and subsequent proactive and preventative interventions as an ATS, 
affected a school’s OSS rates (Anzalone, 2015; Hancock & Algozzine, 2006). The context of this 
study drew from a school’s OSS discipline data but centered more on the various proactive and 
preventative approaches, interventions, strategies, and/or initiatives meant to decrease OSS 
discipline rates. The majority of the research findings were extracted from semi-structured 
interviews with administrators, examining their reasoning behind each decision to implement an 
ATS and how that enactment impacted their school’s disproportionality data and, more 
importantly, their students (Chin, Dowdy, Jimerson, & Rime, 2012).  
The semi-structured interview allowed the student investigator an opportunity to 
thoroughly understand the research topic in order to develop quality semi-structured open-ended 
interview questions (Kallio, Pietila, Johnson, & Kangasniemi, 2016). The student investigator 




like a conversation, where the participant was allowed to diverge from the interview guide, 
feeling free to divulge as much or as little on the topic as possible, but then also allowed the 
student investigator to extract pertinent data, look for trends and/or patterns in the participant's 
responses, during data analysis (Kallio et al., 2016). This study recorded all semi-structured 
interviews (Appendix M).  
The research questions came from a qualitative perspective, but were highly influenced 
by existing quantitative data, readily available. In order to effectively address the research 
questions, there was an initial need to review quantitative data to determine which schools had 
high rates of either a) exclusionary discipline practices or b) disproportionate data, so as to 
appropriately target them to participate in this study. Additionally, background knowledge about 
these targeted schools was necessary prior to the study so as to attempt to include a rich pool of 
participants enacting different types of ATS. Once participating schools were selected, a 
qualitative approach to help interpret each school’s decisions, opinions, perspectives, and/or 
impact was examined. In addition, these qualitative data were used to determine if OSS were 
implemented equitably or if enacted ATS were able to reduce disproportionate data, overall. A 
more in-depth analysis of the nature of this study and related research questions were discussed 
in greater detail in Chapter Three.  
OSS and disproportionate data from Phase 1 aided in the targeted schools during Phase 2 
which ultimately informed the semi-structured interviews for Phase 3 (Kallio et al., 2016). Phase 
3 explored the aforementioned research questions to determine a) if the implementation of an 
MTSS initiative decreased OSS discipline consequences, reduced recidivism rates, and/or 
eliminated disproportionate exclusionary discipline practices at the participating school, and b) 




consequences, reduce recidivism rates, and eliminate disproportionate exclusionary discipline 
practices. Based on data, are there proactive/preventative approaches that are more successful 
than others? By analyzing a number of data sources, this study provided an opportunity to 
address a wider range of historical and behavioral components surrounding exclusionary 
discipline practices (Yin, 2013). Furthermore, triangulation of data from multiple perspectives 
helped to support the findings of this study (Yin, 2013). This in-depth analysis allowed the study 
to have a greater impact on this area of research and helped to fill the gap in current research. 
This qualitative case study explored the rationale behind a school’s choice for ATS by 
capturing each administrator’s perspective on OSS, ATS, and disproportionality at their school. 
The qualitative approach of this study provided participants an opportunity to explain their 
individual circumstances, by answering a set of semi-structured interview questions, to gain an 
understanding of the reasoning behind their disciplinary decisions. Although previous research to 
explain the correlation between zero tolerance policies and their unintended consequences, e.g., 
disproportionality, have taken quantitative approaches, this study aimed to examine the same 
phenomenon from the perspective of the administrators who decided those consequences and the 
reasonings behind their decisions, to determine how those decisions ultimately affected student 
behaviors: something currently non-existent from previous quantitative studies.  
The following critical research questions were designed to capture the lived experiences 
of those who decide disciplinary consequences and were specifically addressed by interviewing 
participating school administrators (Phase 3) and included: 
1. Were out-of-school suspensions (OSS) effective in reducing student misbehavior and/or 
recidivate behaviors of historically marginalized student populations (i.e., Black/African 




a. What was the rationale for selecting an OSS as opposed to an ATS? 
b. What was the rationale for selecting an OSS over another? 
2. Were proactive/preventative Alternatives to Suspension (ATS), meant to decrease a 
school’s overall exclusionary discipline and recidivism rate, effective in reducing the 
disproportionate representation of historically marginalized student populations, i.e. 
Black/African American students, male students, or students with disabilities?  
a. What was the rationale for selecting an ATS as opposed to an OSS? 
b. What was the rationale for selecting an ATS over another?  
Theoretical Framework 
To better provide an understanding of the nature behind (student) behaviors, operant 
conditioning, a theory grounded in behaviorism, was used as the theoretical framework for this 
study (Ramnero & Torneke, 2011). Operant conditioning is often defined as behavior controlled 
by consequences where (student) behavior events are strengthened by both positive or negative 
reinforcers (Ramnero & Torneke, 2011). Behaviors tend to be repeated if they are either 
reinforced positively or negatively. Better said, (student) behaviors are influenced by functions, 
either to gain or get away from something, and reinforcements, either positive or negative, 
strengthen those behaviors, e.g., the function of the same (mis)behavior from two separate 
students might be completely different, i.e., one might be trying to obtain the attention of their 
peers while the other might be attempting to avoid their schoolwork (Ramnero & Torneke, 
2011).  
Reinforcement theories, or those that stem from operant conditioning, further explain the 
phenomenon of this study by examining the function of behavior (i.e., the environmental factors 




behaviors can be reinforced both positively and negatively from the perspective of reinforcement 
theories and determining whether or not the function of that behavior is considered prior to 
administering a particular consequence/intervention, might help to explain how exclusionary 
discipline practices, overall, have not prevented recidivate behaviors. For example, if the 
function of a student’s behavior is to avoid school and the consequence for that behavior is to 
miss school, which is often the case with exclusionary discipline practices, a student’s behavior, 
although undesirable/unwanted, is reinforced by removing that student from school. Moreover, 
the analysis of behavior function might further elucidate how those practices have negatively 
impacted student outcomes (e.g., academic growth, absenteeism, dropout rates, 
disproportionality, and the school-to-prison pipeline phenomenon) (Mittleman, J., 2018). This 
research highlighted the effects of proactive/preventative measures in lieu of punitive 
consequences as a means to decrease OSS discipline rates and drew on the theory of operant 
conditioning to support that evidence. In addition, it was proposed that this theory would further 
provide a foundational perspective for understanding the roots of disproportionality, or the 
historically marginalized student populations, i.e., African American students, male students, 
and/or students with disabilities (Losen & Martinez, 2013). Disproportionality is an increasingly 
persistent issue, especially with exclusionary discipline decisions, in schools across the country, 
primarily stemming from racial inequities that are held primarily within societal structures and 
racialized social systems, rather than within individual beliefs or actions (Ramnero & Torneke, 
2011). Using both operant conditioning and reinforcement theories may provide stakeholders 
with a better understanding of the academic and developmental effects of punitive discipline and 
also provide insight into the effects of proactive/preventative measures on that same 




discipline outcomes, as well as influences disproportionate use of OSS, were expanded on more 
in the next chapter. 
Operational Definitions 
Alternative Educational Placements 
Alternative educational placements are placements of students at a different location, for 
example, a different comprehensive school or an alternative consequence school, due to the 
(semi)permanent removal from their current school to ensure the safety of the student population 
due to a behavioral infraction (or series of infractions). For this study, the term is is used as an 
example of an exclusionary discipline consequence or OSS and encompassed those disciplinary 
incidents in which the student, usually a first-time offender who has committed a less-serious 
offense, was not allowed to return to their current school due to a disciplinary consequence but 
was instead placed in an alternate setting rather than being permanently expelled from public 
education (“CCSD Code of Conduct,” 2019; “Behavior Guidelines,” 2017). 
Elementary Students 
Elementary students are students enrolled in grades PK-5 at the time of a disciplinary 
infraction. This study used the term to define any student in any of the aforementioned grades 
levels (“CCSD Code of Conduct,” 2019; “Behavior Guidelines,” 2017). 
Exclusionary 
Exclusionary is any behavioral consequence that serves as a punishment, where the 
student is required to miss school due to the consequence being administered. For this study, the 
term encompassed suspensions, expulsions, and/or alternative educational placements (“CCSD 




Expulsion/Mandatory Expellable Offense 
Expulsion/mandatory expellable offense are the permanent removal of a student as a 
disciplinary consequence for an egregious act or violation of the state, district, or school rules or 
policies to ensure the safety of the student population for a student behavioral incident. (National 
Clearinghouse on Supportive School Discipline, 2014). This study used the term to encompass 
those disciplinary incidents in which the student was not allowed to return to the school, even 
after a designated time frame. For this study, the term was an example of an exclusionary 
discipline consequence or OSS and included those mandated by the state in which this study was 
conducted (“CCSD Code of Conduct,” 2019; “Behavior Guidelines,” 2017; NRS 392.466, 2015). 
Major Behavior Incidents 
Major behavior incidents are repeated minor behavior infractions that violated school or 
classroom rules, policies, or procedures over time, or behavior infractions that violated district 
and/or state policy and/or regulation, impacted student and/or staff safety, were subject to law 
enforcement involvement, and/or caused property damage requiring administrative attention 
(“CCSD Code of Conduct,” 2019; “Behavior Guidelines,” 2017). 
For this study, the term represented an MTSS approach to categorizing behavioral 
incidents into staff-managed incidents (minor behavior incidents), office-managed incidents 
(major behavior incidents), and administrative-managed incidents (urgent behavior incidents) in 
order to decrease the school’s overall OSS discipline consequences ((“CCSD Code of Conduct,” 
2019; “Behavior Guidelines,” 2017). 
Minor Behavior Incidents  
Minor behavior incidents are staff-managed behavior infractions that violated school or 




Guidelines,” 2017). For this study, the term represented an MTSS approach to categorizing 
behavioral incidents into staff-managed incidents (minor behavior incidents), office-managed 
incidents (major behavior incidents), and administrative-managed incidents (urgent behavior 
incidents) in order to decrease the school’s overall OSS discipline consequences (“CCSD Code 
of Conduct,” 2019; “Behavior Guidelines,” 2017). 
Out-of-School Suspension 
Out-of-school suspension (OSS) is any punitive, exclusionary discipline practice that 
removes a student from school as a consequence of a student behavioral incident to ensure the 
safety of the student population (Skiba, 2014). For this study, the term encompassed suspensions, 
expulsions, and/or alternative educational placements (“CCSD Code of Conduct,” 2019; 
“Behavior Guidelines,” 2017). 
Progressive Discipline/Progressive Discipline Plan 
Progressive discipline/progressive discipline plan is a sequence of increasingly intensive 
and more punitive consequences (most often exclusionary in nature), imposed after repeated 
misbehavior, intended to prevent recidivating behaviors. For most schools, the final step in 
progressive discipline (a progressive discipline plan) is a punitive consequence, whereby the 
student is suspended, expelled, or transferred to a behavioral school or alternative educational 
program (“CCSD Code of Conduct,” 2019; “Behavior Guidelines,” 2017). For this study, the 
term referred to the action(s) taken by a school after a student behavioral incident (“CCSD Code 
of Conduct,” 2019; “Behavior Guidelines,” 2017). 
Punitive 
Punitive is any behavioral consequence that serves as a punishment, where the student is 
absent from instruction due to the consequence being administered. For this study, the term 
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referred to any student behavioral incident in which a school removed a student from their 
normal educational environment in order to ensure the safety of the student population (Gregory 
et al., 2016). 
Secondary Students 
Secondary students are students enrolled in grades 6-12 at the time of a disciplinary 
infraction. This study used the term to define any student in any of the aforementioned grades 
levels (“CCSD Code of Conduct,” 2019; “Behavior Guidelines,” 2017). 
Urgent Behavior Incidents 
Urgent behavior incidents are behavior infractions identified as mandatory expellable 
offenses including sexual assault, sexual battery requiring immediate administrative attention 
(“CCSD Code of Conduct,” 2019; “Behavior Guidelines,” 2017; NRS 392.466, 2015). For this 
study, the term represented an MTSS approach to categorizing behavioral incidents into staff-
managed incidents (minor behavior incidents), office-managed incidents (major behavior 
incidents), and administrative-managed incidents (urgent behavior incidents) (“CCSD Code of 
Conduct,” 2019; “Behavior Guidelines,” 2017). 
Topic Literature 
For several decades now, research has increasingly indicated that exclusionary discipline 
can lead to negative outcomes in academic achievement and student success, in addition to an 
unsafe or disorderly learning environment. Punitive discipline practices remove the student from 
his/her school for a designated amount of time, as a consequence for a disciplinary infraction 
(Peterson, 2005). With nearly 3.5 million students suspended and over 130,000 students expelled 
from schools across the country, the amount of lost instructional time is baffling (U.S. 




in behaviors that warrant exclusionary discipline consequences are said to be ill-equipped 
developmentally and emotionally to self-correct during their OSS (Robinett, 2012). Likewise, the 
rise in recidivism and increased egregiousness in offenses, has further ballooned schools’ 
exclusionary discipline practices. Consequently, schools are exploring new ways to deal with 
student discipline to try and avoid these punitive discipline practices. But where did the 
increased percentages come from? Are students misbehaving more than they used to? Are 
schools punishing more so than before? Where does this influx originate and how should it be 
addressed?  
When the Every Student Succeeds Act (ESSA) of 2015, replaced the No Child Left 
Behind (NCLB) Act, schools were tasked with determining alternative ways to address academic 
achievement, behavioral concerns, and social-emotional well-being for all students within a 
multi-tiered system of supports (MTSS) framework (McIntosh, Filter, Bennett, Ryan, & Sugai,  
2010). This framework is purported to help schools establish safe and supportive learning 
environments aimed at improving academic and behavioral outcomes by establishing universal 
practices (McIntosh et al., 2010). But what evidence is there that these various approaches, 
interventions, strategies, and/or initiatives to decrease OSS discipline rates are working? Are 
there programs that work better than others? Are there data to support these schools’ efforts to 
reduce the number of suspensions and are reduced suspensions due to the preventative measures? 
What about the rate of recidivism at schools that have these initiatives? Are those schools better 
than schools that do nothing? Does a school decide a consequence based on the student’s best 
interests, or are there less generous reasons? What qualifies a student for one form of punishment 




behavior? Are schools safer due to these preventative measures, more so than with the enactment 
of zero tolerance policies? 
Methodological Literature 
The methodological literature for this qualitative study stemmed from case study 
analysis. Case study analysis is most often used when researchers desire the most attainable 
understanding of the research (Yin, 2013). For this, multiple methods for collecting data are 
employed in case studies, e.g., artifact/data collection, interviews, and/or participant observation 
(Creswell, 2009). Artifact/data collection is one example of case study analysis whereby the 
research collects and analyzes artifacts and data to study, e.g., the quantitative discipline data, 
specifically, the exclusionary discipline and disproportionality rates and the risk indices and 
ratios from the potential targeted schools. Participant observation is another example where the 
researcher is involved with the daily lives and routines of those being studied. Due to the nature 
of the study, participant observations were not utilized. Interviews are yet another example of 
case study analysis where the researcher speaks directly to study participants in order to ascertain 
information relevant to the study (Yin, 2013). The methodological approach for this qualitative 
study employed that of semi-structured interviews (Kallio et al., 2016). 
Ultimately, the analysis of these proactive/preventative measures coupled with the 
administrative interviews, lay out how each school intended to reduce OSS and determine 
whether or not those schools sought to address the underlying causes for this phenomenon. 
Additionally, employing a case study approach gained an understanding of the perspective of 
those who administer disciplinary consequences, particularly the disproportionate use of 
exclusionary discipline practices, to determine if there was a concerted effort to thwart 




this study, it was crucial to explore these unanswered questions in the hopes that the 
amalgamation of both relevant topic and methodological literature provided better answers on 
how best to respond to student behavioral concerns without the reliance on exclusionary 
discipline. 
Limitations 
A blaring limitation of this study involves the participants. This study focused solely on 
administrators’ perspectives of exclusionary discipline and reducing disproportionate outcomes 
by implementing proactive/preventative initiatives, however it only incorporated the opinions of 
administrators already involved in implementing ATS, those who willingly agreed to participate, 
and possibly, left out administrators who are still contributing to disproportionate discipline 
practices, still delving out OSS consequences. This may limit the ability to generalize the 
findings to all schools, all levels, or nationwide (Pearson, Albon, & Hubball, 2015). Those non-
participatory administrators may have been reluctant to participate, limiting the sample size and 
weakening the validity of the sample. The inability to evaluate the success of a particular 
proactive/preventative initiative, that was only available at one particular school site, might 
further weaken this study. Nevertheless, case studies allow for a deeper analysis of the data by 
“developing a thorough understanding of the context of the case” and a stronger interpretation of 
the participants’ experiences and answers by “the flexibility afforded in the types of research 
questions” that are developed (Pearson et al., 2015). 
Scope and Significance 
Scope 
This qualitative study focused solely on a large, urban school district in the southwest 




implementing an ATS in lieu of OSS exclusionary disciplinary practices. Administrators’ 
responses to semi-structured interviews about the decision-process behind choosing an ATS in 
order to reduce OSS discipline rates and thwart disproportionate exclusionary discipline 
practices provided additional insight to better inform the validity of the results of this study 
(Kallio et al., 2016; Creswell, 2009).  
Phase 1 of this study used exclusionary and disproportionate data in order to determine 
which schools/administrators to target for participation in the study. Possible participants were 
selected using a theoretical sampling strategy to ensure a data-rich selection of 
proactive/preventative initiatives (Appendix C). This study did not include teachers or students. 
However, it included data about students who were given punitive, discipline consequences, as 
well as proactive/preventative ATS. Phase 2 secured online informed consent from willing 
participants for this study and determined the exact type of proactive/preventative initiative being 
implemented at the participant’s school (Appendix D). Phases 3 and 4 again secured informed 
consent and employed semi-structured interviews (Appendix L; Appendix M). Phase 5 
triangulated and contextualized the findings from the study (Appendix S; Appendix T). The goal 
of any qualitative study is to understand the underlying reasons behind a particular phenomenon 
(Bowen, Rose, & Pilkington, 2017).  
Significance 
This case study aimed to provide evidence that proactive/preventative approaches to 
student discipline are more effective in curbing student misbehavior and reducing punitive, OSS 
discipline practices. It has the potential to greatly affect future discipline policies in public 
education across the nation, particularly when it comes to exclusionary discipline practices, 




The findings from this research are particularly timely due to an increased awareness of 
disproportionate discipline practices affecting marginalized students across the nation, especially 
Black/African American students, male students, in addition to laws enacted to protect students’ 
rights, mainly students with disabilities, and the ineffectiveness of zero tolerance policies that 
mandate OSS, despite no evidence that it is effective in any way (Losen & Martinez, 2013). This 
study also offers emerging theories for future research and has the potential for significant 
impact on educational policy. In addition, this study provides evidence that proactive approaches 
to student discipline yields a larger percentage of students prepared academically, 
developmentally, and emotionally for adulthood, so as to permanently interrupt the school-to-
prison pipeline phenomenon (Mittleman, J., 2018). The nature of this study and the research 
questions are discussed in greater depth in Chapter 3.  
Chapter Summary 
Chapter 1 laid the foundation for this qualitative case study. As reported, research 
consistently disproves the use of zero tolerance policies as an effective intervention tool to thwart 
student behavioral concerns. The overreliance on exclusionary discipline practices, stemming 
from these policies, has also been proven ineffective in reducing recidivate behaviors, 
eliminating the disproportionate maltreatment of historically marginalized populations, or 
interrupting the school-to-prison pipeline trajectory. Researchers have yet to explore the 
perspectives of administrators to examine the genesis of these exclusionary discipline decisions. 
This case study explored those perspectives. Chapter 1 also provided a personal and professional 
rationale for a qualitative case study on the rate of success of proactive/preventative approaches 




Chapter 2 reviews the theoretical and empirical literature regarding punitive discipline 
practices, and proactive/preventative measures to student discipline, as well as explores the 
origin of these current practices. This review thoroughly discusses both historical and current 
literature for those fields, while also pinpointing the gap in the literature that necessitates this 
study. The methodological approach and design of the research study will be discussed in 
Chapter 3. Further clarification of the data collection process, including the proposed sources of 
data, timeline, data analysis, and interpretation, as well as the limitations and impact of this 
study, along with all ethical considerations and the significance of the research will also be 







Chapter Two: Review of the Literature 
“Be brave enough to start a conversation that matters.”   
Dau Voire 
Introduction 
Chapter 1 introduced the foundation for this qualitative study. It also presented a rationale 
for a case study to examine the rationale behind choosing proactive/preventative approach(es) 
(i.e., ATS) in order to reduce exclusionary discipline practices (i.e., OSS). Additionally, Chapter 
1 reviewed the problem, background, purpose, and nature of this proposed study, as well as the 
theoretical framework, operational definitions, and related topic and methodological literature for 
this study. Last, Chapter 1 made an argument for case methodology with an outline of the study’s 
assumptions, scope, and possible limitations. Chapter 2 will further discuss the theoretical and 
empirical literature regarding exclusionary discipline practices, and possible 
proactive/preventative measures to student discipline (i.e., ATS), as well as explore the impact of 
current practices, specifically the disproportionate overuse of those aforesaid punishments with 
one particular subgroup of the population more so than another, and how those practices 
contribute to the school-to-prison pipeline phenomenon (Mittleman, J., 2018; Losen & Skiba, 
2010). This review will thoroughly discuss both historical and current literature for those fields, 
while also pinpointing gaps in the literature that solidify the need for this study. 
The use of exclusionary discipline practices, especially current disproportionate OSS 
references, but more importantly, those ATS recently enacted to thwart OSS, will be examined in 
Chapter 2. Vetting both previous and current use (and possible misuse, or even abuse) of 
(disproportionate) exclusionary discipline practices, in order to understand and assess the need 




selection of OSS consequences, particularly the reasoning behind choosing one over another, 
followed by a comparison study on how these aforesaid punitive, disciplinary consequences may 
contribute to an increase in delinquent, recidivate behaviors, is equally vital to understanding this 
phenomenon. The semi-structured interviews from this qualitative case study will allow for this 
comprehensive inquiry (Kallio et al., 2016). It is through the lens of the administrators’ 
viewpoint that a gap in the research will become evident.   
Thus, a justification for this study is also made in this chapter by examining historical and 
current literature in the fields, as well as identifying any current gaps in research. It is quite 
possible that any missing pieces potentially hold the key to thwarting unnecessary and 
disproportionate OSS consequences. An exploration of currently enacted ATS and a comparison 
of those schools’ pre- and post-implementation data, to determine if they had been successfully 
implemented, will be scrutinized. A broad analysis of current ATS implementation allows for 
further drilling-down to determine if one particular program or initiative works better than 
another, and, based on this data analysis, determine if ATS are more successful at preventing 
future OSS, thus interrupting the school-to-prison pipeline phenomenon more so than punitive 
consequences.  
Restatement of Purpose and Research Questions 
The purpose of this qualitative case study was multifaceted. The initial goal of this study 
was to determine an administrator’s rationale for selecting a disciplinary consequence after an 
egregious student behavioral incident. Then, that goal shifted more to determining that same 
administrator’s rationale for selecting an ATS as opposed to an OSS, as well as their rationale for 
selecting a particular ATS over another. Yet another shift was made in order to determine each 




meant to decrease a school’s overall exclusionary discipline and recidivism rate and establish a 
more proportionate representation of OSS for historically marginalized student populations (i.e., 
Black/African American students, male students, and/or students with disabilities) (Losen & 
Martinez, 2013). Last, this study sought to determine if administrators considered the behavioral 
function when determining OSS/ATS consequences. By highlighting these schools’ efforts, a 
tertiary goal was to pinpoint successful strategies for reducing OSS for historically marginalized 
student populations so as to interrupt the school-to-prison pipeline phenomenon (Mittleman, J., 
2018; Skiba, 2014). Based on current research, it was predicted that the implementation of an 
MTSS initiative would result in a decrease in OSS rates for historically marginalized student 
populations (i.e., Black/African American students, male students, and/or students with 
disabilities (Losen & Martinez, 2013). 
Preliminary data analysis for this study, (Phase 1), specifically addressed the following 
research questions: 
1. Were out-of-school suspensions (OSS) effective in reducing student misbehavior and/or 
recidivate behaviors of historically marginalized student populations (i.e., Black/African 
American students, male students, or students with disabilities)?  
a. What was the rationale for selecting an OSS as opposed to an ATS? 
b. What was the rationale for selecting an OSS over another? 
2. Were proactive/preventative Alternatives to Suspension (ATS), meant to decrease a 
school’s overall exclusionary discipline and recidivism rate, effective in reducing the 
disproportionate representation of historically marginalized student populations (i.e., 
Black/African American students, male students, or students with disabilities)?  




b. What was the rationale for selecting an ATS over another? 
Relevant Topic Literature 
The analysis of participating schools’ implementation of proactive/preventative 
measures, coupled with the semi-structured administrative interviews in this case study analysis, 
provided a wealth of information to shed light on each participating schools’ exclusionary 
discipline practices and their efforts to implement an appropriate ATS. Punitive discipline, 
primarily suspensions, expulsions, or sometimes alternative educational placements, remove the 
student from school for a designated amount of time as a disciplinary consequence (Peterson, 
2005). The term suspension usually refers to the temporary removal of a student as a disciplinary 
consequence for a violation of the school rules or policies, whereas an expulsion refers to the 
permanent removal of a student for an egregious or expellable violation of the state, district, or 
school rules or policies (National Clearinghouse on Supportive School Discipline, 2014). 
Alternative educational placement also refers to the permanent removal of a student for a serious 
offense, but only refers to the student’s removal from the school and does not suggest a 
permanent expulsion from public education (Skiba, 2014). 
Although the literature shows an increase in the use of alternatives to suspension to help 
reduce punitive discipline consequences, there is little evidence as to the success rates of those 
preventative approaches or how a school determines the selection of an ATS. It’s understandable 
then, and there is quite a bit of evidence to support the concept, that schools are tasked with 
maintaining an environment that is safe and orderly. To that end, schools have a long history of 
exclusionary discipline practices, for students who do not adhere to the rules and regulations, so 
as to ensure that safety and order. Despite best intentions, OSS has increased exponentially over 




current OSS procedures has revealed a detrimental effect on an adolescent’s psychosocial 
development. Moreover, OSS rates have revealed that a disproportionate number of 
Black/African American students, male students, and/or students with disabilities are given 
punitive consequences much more often than others. The rise in alternatives to suspension across 
the nation is a positive approach to thwart that discriminatory behavior, meant to help reduce 
those misbehaviors altogether. However, if myriad ATS are available for schools to avoid 
exclusionary discipline practices and help to reduce discriminatory actions that 
disproportionately affect some groups more than others, why aren’t more administrators 
choosing to implement them? Are they not effective in reducing the OSS discipline rates, long-
term? Or is there another reason why administrators are slow to effect change that has the 
potential to greatly impact students and their futures? Said another way, if reducing exclusionary 
discipline practices is at the forefront of current disciplinary consequence decisions at all 
schools, why isn’t that effort showing greater success rates? By pursuing this research study, an 
answer to the aforementioned questions may become evident, in addition to determining how 
effective OSS vs. ATS are in reducing student misbehavior and/or recidivate behaviors of 
historically marginalized student populations (i.e., Black/African American students, male 
students, or students with disabilities).  
Influences on Exclusionary Discipline Practices 
 The overreliance on exclusionary discipline practices in schools across the United States 
have negatively impacted student outcomes and greatly influenced discipline policies for the past 
several decades. Exclusionary discipline practices, that is, student suspensions, expulsions, or 
alternative educational placements, have steadily increased since the early 1970s, even more so 




and/or students with disabilities) (Losen & Martinez, 2013). Inequities in discipline grew 
exponentially for years as schools struggled to enact policies that would curb misbehaviors of 
violations of school rules and unacceptable behaviors for the school environment, and the 
overreliance of OSS grew with that conflict.  
 Zero Tolerance Policy. In the early 1990s, schools across the country began to sanction 
harsher consequences for rule violations, which included suspensions and expulsions. At the 
same time, the federal government passed The Gun-Free Schools Act (GFSA), which required 
schools to expel any student who brought a gun to school (Skiba, 2014). Subsequently, schools 
across the country began to enact zero tolerance policies that were designed to create consistent 
consequences for students who violated those gun prohibitions. The consequences were typically 
applied universally, despite any mitigating circumstances, and the percentage of exclusionary 
discipline consequences began to rise, nationwide.  
However, as time went on, schools began to add to this disciplinary policy, not just 
punishing for guns, but for many other egregious behavior incidents, without any federal 
oversight, which predictably led to an increase in exclusionary discipline practices. Although 
zero tolerance policies were created to provide safer school environments, research indicates that 
there is no evidence that these policies have been effective in that goal (Skiba, 2014). 
Nevertheless, exclusionary discipline practices continued. Researchers submit that students who 
are suspended are more likely to drop-out of school, lead to learning deficits, retention and/or 
become involved in criminal activity (Skiba, Reynolds, Graham, Sheras, Conoley, & Garcia-
Vazquez, 2006, p. 854). To top it all off, schools began to apply harsher disciplinary 
consequences disproportionately to historically marginalized student populations, i.e., 




Martinez, 2013). Researchers also suggest that zero tolerance policies are ineffective practices 
that cause native outcomes for students. Despite these negative implications, zero tolerance 
policies continue to be utilized throughout the U.S. to stop unwanted student behaviors. The 
overuse of zero tolerance policies and exclusionary discipline practices have greatly influenced 
this research study. 
Every Student Succeeds Act (ESSA). The Every Student Succeeds Act (ESSA) is an 
educational law that replaced the No Child Left Behind Act (NCLB) in 2015 (ESSA). A 
governing public education policy, ESSA took aim at specific disparities with school discipline 
policies (ESSA, 2015). ESSA has consistently used data to highlight academic and behavioral 
disparities in the U.S., particularly those of historically marginalized student populations, i.e. 
African American students, male students, and/or students with disabilities (Losen & Martinez, 
2013). Part of ESSA’s requirements is to reduce schools’ overreliance on exclusionary discipline 
practices so as to eliminate the discipline gap created by zero tolerance policies and 
disproportionate discipline practices (ESSA, 2015). Under ESSA, local educational agencies 
(LEAs) were able to access federal funds to create activities and programs that are meant to help 
to reduce recidivate behaviors and eliminate disproportionate discipline practices, such as 
bullying and harassment prevention, classroom management assistance, multi-tiered systems of 
support (MTSS), school dropout and re-entry programs, school personnel professional 
development, school-wide positive behavioral interventions and supports (PBIS), social-
emotional curriculum, trauma-informed and evidence-based/school-based mental health services, 
and violence prevention strategies (ESSA, 2015). By law, schools across the U.S., are required to 
design and implement evidence-based practices meant to reduce current exclusionary discipline 




eliminate disproportionate discipline practices and interrupt the school-to prison pipeline 
phenomenon. ESSA, and the mandate to implement proactive/preventative approaches to reduce 
schools’ overreliance on exclusionary discipline practices, have greatly influenced this research 
study. 
Impact of Exclusionary Discipline Practices 
 Exclusionary discipline practices that don’t factor mitigating circumstances of individual 
behavioral concerns, or even consider the behavioral function of the incident prior to the 
administration of a particular consequence, are working counter to the tenets of ESSA to create a 
positive learning environment for all students, and ultimately are detrimental to varying 
outcomes for students (ESSA, 2015). Policies that don’t take individual circumstances into 
account, including exclusionary discipline practices (i.e., OSS) are contributing to the widening 
discipline gap and increased use of disproportionate discipline practices. The impact on this 
overreliance on exclusionary discipline practices has greatly influenced this research study.  
Current Impact 
According to the U. S. Department of Education (2014), despite research that indicates its 
ineffectiveness, numerous schools in the U.S. still take advantage of the authority granted by the 
GFSA to allow them to adjust their policies to include excluding students for offenses not 
mandated by federal law. This overreaching interpretation has led to an inflation in exclusionary 
discipline practices, especially when it comes to historically marginalized student populations, 
i.e., Black/African American students, male students, and/or students with disabilities (Losen & 
Martinez, 2013). Despite indicating its futility, no federal regulation has eliminated zero 
tolerance policies altogether and data continue to indicate schools’ overuse of OSS, including an 




Some schools have made strides to improve their OSS discipline rates, enacting those 
federally funded initiatives to help curb this dependence on OSS practices (Losen & Martinez, 
2013). However, even with schools that have been able to reduce their OSS data and reduce their 
disproportionate OSS data as well, have not done so overall when it comes to discretionary 
discipline concerns, i.e., when the school has a choice on whether or not to enact an OSS. They 
most often choose an OSS, especially with historically marginalized student populations, i.e., 
African American students, male students, and/or students with disabilities (Losen & Martinez, 
2013). The impact of current disciplinary practices has greatly influenced this research study.     
Maintaining a Safe and Orderly Learning Environment 
Teaching and learning are severely affected by disruptive student behaviors (Chute, 
2013). For teachers, disorderly or disruptive environments lead to anxiety and reduced ability to 
teach effectively. For students, a disrupted teaching environment leads to lowered learning 
ability, a lessened desire to learn, and reduced learning outcomes. Ensuring that safety is integral 
in the development of a safe and orderly learning environment and greatly impacts student 
performance and staff morale. As such, schools have an obligation to maintain a peaceful 
environment by providing appropriate disciplinary action for students who do not comply with 
reasonable rules and expectations (CCSD Regulation 5141.1, 2016).  
Accordingly, schools are increasingly tasked with determining consequences for handling 
discipline issues sometimes resulting in punitive discipline consequences, from the merely pesky 
(and normal) misbehavior, to the moderately disruptive, unacceptable, and/or undesirable 
behaviors, to the more egregious, expellable, and/or felonious offenses (Peterson, 2005). This 
increased use of punitive disciplinary consequences has led to a troubling increase in the number 




of students, e.g., male students, students of color, or students with disabilities, are 
disproportionately on the receiving end of those consequences (Losen & Martinez, 2013). 
Schools struggling to “maintain a safe and orderly learning environment” for the betterment of 
the entire student population, are now faced with the issue of unfairly and/or inequitably delving 
out discipline consequences disproportionately to a group of students more so than others, 
primarily, according to U.S. research data, male students of color (Robinett, 2012). The impact 
of trying to maintain a safe and orderly learning environment has greatly influenced this research 
study.  
Exclusionary Discipline Consequence(s)/OSS Practices 
Exclusionary discipline consequence(s)/OSS practice(s) refers to any temporary or 
permanent removal of a student from school for an egregious act or violation of the state, district, 
or school rules or policies to ensure the safety of the student population for a student behavioral 
incident/infraction (National Clearinghouse on Supportive School Discipline, 2014). Typically, 
the phrase refers to the removal of a student as a disciplinary consequence whereby the student is 
prohibited from regular school attendance at the same, currently enrolled, educational institution 
(“Behavior Guidelines,” 2017). According to Balfanz (2009), students who are suspended in 
elementary and middle school, are more likely to have chronic absenteeism in high school. 
Exclusionary discipline practices remove students from their normal classrooms, restricting their 
opportunities for behavioral remediation and academic growth. Studies indicate that students 
who are suspended regularly, have lower test scores in math, English and reading (Balfanz, 
Herzog, & MacIver, 2007). In addition to just missing out, students are also more likely to 
develop learning disabilities, be retained, and/or drop out of school (Balfanz, 2009; Balfanz et 




Recent literature indicates that there are still advocates for exclusionary discipline, who 
argue that students with disruptive behaviors need to be removed from school to maintain the 
order and safety of the campus (Fenning & Rose, 2007). Conversely, there is conflicting research 
to indicate that OSS is not an effective method for changing student behavior. These 
consequences are associated with a decrease in academic achievement, a decrease in graduation 
rates, and an increase in recidivism. In fact, most research concludes that exclusionary discipline 
practices actually harm students (Townsend, 2000). In addition, OSS does not typically provide 
behavioral assistance, so students can learn coping strategies so as to decrease their rate of 
recidivism. However, there are many proactive/preventative approaches that have been highly 
effective in correcting student misbehavior. As is evident from research, most student 
misbehavior is best corrected with non-punitive means (OSEP TAC, 2017). Exclusionary 
discipline consequence(s)/OSS practices have greatly influenced this research study. 
Disproportionality 
Disproportionality refers to an overrepresentation of an identified group (i.e., 
Black/African American students, male students, and/or students with disabilities) where the 
ratio between the percentage of persons in that identified group exceeds the percentage of the 
identified group in the overall population (Losen & Martinez, 2013; Alliance for Racial Equity, 
2010). One of the unforeseen outcomes of the overreliance on exclusionary discipline practices 
was an increase in disproportionate discipline practices. Historically marginalized student 
populations are increasingly on the receiving end of more and more OSS consequences. Further, 
exclusionary discipline practices remove students from school, thus diminishing exposure to 
instructional time and learning opportunities, which lead to decreased academic performance, 




2018; Artiles, 2009). Per ESSA, the adoption of multi-tiered systems of support (MTSS) or the 
implementation of a school-wide positive behavioral interventions and support (PBIS) 
framework could assist with eliminating additional disproportionate discipline outcomes. 
Disproportionality has greatly influenced this research study. 
School-to-Prison Pipeline Phenomenon 
The school-to-prison pipeline phenomenon refers to the likelihood of historically 
marginalized student populations, i.e., Black/African American, male, and/or students with 
disabilities, having increased contact with juvenile and criminal justice systems due to 
disproportionate overuse of exclusionary discipline practices at the primary and secondary levels 
leading to eventual incarceration as adults (Mittleman, J., 2018; Losen & Martinez, 2013). The 
term generally is partnered with the disproportionate overuse of exclusionary discipline practices 
in schools and how that jump starts or contributes towards a future trajectory towards illegal 
activity and/or incarceration. According to Rausch and Skiba, (2005), the school-to-prison 
pipeline was coined to describe the phenomenon that is occurring in educational institutions that 
continue to use exclusionary discipline practices, such as suspensions and expulsions, or 
exclusionary discipline policies, like zero tolerance, that dole-out consequences to students, 
typically in a disproportionate manner that leads to more egregious behaviors, including illegal 
activity and eventual incarceration (Tajalli, & Garba, 2014). This was contributed to by the 
overuse of OSS for minor behavior incidents. Rausch and Skiba, (2005) point out that these 
policies disproportionately affect students of color and other minority groups. Further research 
indicates a direct correlation between these exclusionary practices and increased criminal activity 




It has been difficult to determine its origin, but many attribute it to the adoption and 
abuse of the Zero Tolerance Policy, nationwide, that formed after several violent gun incidents, 
like the 1999 Columbine High School shooting massacre (Tajalli, & Garba, 2014). Other 
arguments have been made that schools began to push out students with lower test scores, so as 
to increase their graduation rates (Rausch & Skiba, 2005). While even others blame the federal 
policies that some have argued overreached and created these issues (Tajalli, & Garba, 2014). 
Regardless of derivation, schools that continue to allow exclusionary disciplinary practices will 
continue to contribute to the increase in criminal activity of students, thus perpetuating the cycle 
coined as the school-to-prison pipeline (Rausch & Skiba, 2005). As a reminder, and despite the 
aforesaid exclusionary discipline practices, schools continue to be tasked with providing a safe 
and orderly learning environment (Mittleman, J., 2018; Tajalli, & Garba, 2014). The school-to-
prison pipeline phenomenon has greatly influenced this research study. 
Alternatives to Suspension (ATS)/Alternatives to Exclusionary Discipline 
Alternatives to suspension (ATS) or alternatives to exclusionary discipline are discipline 
consequences given to students, normally warranting suspension, other than an out-of-school 
suspension (OSS) as a way to reduce the school’s OSS discipline rate. The term typically refers 
to the action(s) a school takes to avoid OSS consequences such as suspension, expulsion, or 
alternative educational placements (OSEP TAC, 2017). Today, numerous educational institutions 
are growing more and more alarmed at the increase in students receiving OSS. That concern, 
paired with the knowledge that some students are disproportionately overrepresented when it 
comes to exclusionary discipline practices, has increased that sense of alarm. Exclusionary 
discipline is a detriment to the student’s academic growth. Worse yet, there is no evidence that 




future recidivism. Consequently, many schools are looking to the latest research to explore 
alternatives to suspension (ATS). Some alternatives include: alternative educational placements, 
alternative programming, behavior monitoring, behavior plans, behavioral contracts, campus 
clean-up, communities in schools (CIS), community service programs, community-school 
partnerships, conflict resolution, counseling, detention, in-school suspension, loss of privileges, 
mentoring, mini-courses or skill modules, parent involvement, peer mediation, positive behavior 
interventions and supports (PBIS), problem solving or behavior contract, professional 
development and support for teachers, reducing the use of suspension as a discipline tool, referral 
to community mental health services, restitution, restorative justice, safe and responsive schools 
(SRS), send notes home, social emotional learning (SEL), substance abuse interventions, threat 
assessment, or, time out (Owen, Wettach, & Hoffman, 2015). As there is little evidence available 
as to the success of each of these aforesaid initiatives, they are, at least, alternatives to 
suspending a student, so at least they appear to be more productive and beneficial to the student 
than what is currently used.  
Other ATS include alternative educational placements like small classroom schools 
where students are placed in classes which are monitored by certified special education teachers 
and class size is typically limited to no more than 6 students per class. Alternative programming 
is an ATS where offenders are taught by court officers with dual-certification and typically 
administered when students pose a physical threat or have a criminal record. Another option is 
behavior monitoring, or what’s more commonly known as the check-in/check-out technique, a 
simple solution where students’ behaviors are tracked on a form throughout the day in an attempt 
to improve his/her behavior(s). The student then submits that form to a guidance counselor or 




the alternative discipline. A behavior plan might be a more strongly enforced version of behavior 
monitoring, but more closely monitored by the special education teacher of record, to guarantee 
adherence to the student’s Individual Educational Plan (IEP). Still, students who do not respond 
to these aforementioned Tier II interventions, might benefit more from highly intensive, 
individualized interventions (Tier III). Examples of Tier III interventions include extinction 
techniques, a functional behavior assessment (FBA), one-on-one tutoring, response to 
intervention (RTI), a targeted reward system, self-monitoring techniques, etc. (PBIS World, 
2018).  
As a means to rectify this unfortunate trend, schools have turned to implementing some 
of these aforesaid proactive/preventative initiatives to prevent undesirable student behaviors and 
to help decrease suspensions, expulsions, or alternative educational placements (Cobb-Clark et 
al., 2015). Kant and March (2004) state, “in order for schools to create safe and effective school 
environments, we need to stop looking at punitive measures that tend to remove students and 
prevent educators from using their most powerful intervention – teaching” (p. 5). However, 
despite the effort to reduce those undesirable student behaviors, by implementing a 
proactive/preventative ATS, schools continue to disproportionately refer Black/African 
American students, male students, and/or students with disabilities more so than other groups for 
exclusionary discipline practices. Gagnon et al., (2016) reports that “exclusionary discipline is 
most frequently used in large urban schools with high levels of student poverty, and these 
schools also tend to have much higher rates of racial disproportionality in school discipline” (p. 
6). Alternatives to suspension (ATS)/alternatives to exclusionary discipline have greatly 




Proactive/Preventative Approaches. Proactive approaches refer to an action taken 
preemptively to prevent a negative outcome as opposed to a reaction to an event that has already 
occurred. For this study, the term refers to the action(s) taken by a school to prevent a student 
behavioral incident and the alternatives to suspension used in lieu of exclusionary discipline 
consequences (OSEP TAC, 2017). Preventative approaches refer to any action taken in order to 
hinder or prevent a particular negative outcome. For this study, the term refers to the action(s) a 
school takes to prevent misbehavior from recurring and the ATS used in lieu of exclusionary 
discipline consequences (OSEP TAC, 2017). Some proactive/preventative approaches 
categorized as ATS may include, but are not limited to: anger management initiatives (Love & 
Logic, Incredible Years, Second Step, Aggression Replacement, Think First); behavior education 
programs, besides MTSS/PBIS (Leaps, CICO, student acknowledgement); character 
development/social-emotional skill-building (Sanford Harmony, MindUP, Why Try); classroom 
management initiatives (ratios of interactions (ROI), Remind, ClassTag, Bloomz, Class Dojo, 
opportunities to respond (OTR), Harry Wong, CHAMPS, Fred Jones: Positive Classroom 
Discipline, Kagan); conflict management/resolution initiatives, (verbal de-escalation, peer 
mediation, Kelso's Choice, I Can Problem Solve); or, restorative practices (mindfulness, 
restorative circles, affective statements, collaborative class agreements, problem-solving anchor 
charts, restorative tribunal) (as cited in PBIS World, 2018).  For this study, the term 
proactive/preventative represents an MTSS approach as an ATS.  
Multi-Tiered Systems of Support (MTSS). Multi-tiered systems of support (MTSS) 
refer to an approach based on behavioral psychology that is implemented school-wide to assist 
schools with dealing with behavioral concerns in a systematic fashion (McIntosh et al., 2010). 




behavioral expectations, teaching those expectations to staff and students, rewarding appropriate 
behaviors, discouraging inappropriate behaviors, and monitoring data to ensure effective 
implementation (Hall, Bohanon, & Goodman, 2016). For this study, the term MTSS is an 
example of an ATS.  
Positive Behavioral Interventions and Supports (PBIS). Positive Behavioral 
Interventions and Supports (PBIS) refers to “a framework for implementing evidence-based 
practices providing a three-tiered continuum of support to students, using systems to support 
staff in implementation, and using data to make decisions. PBIS emphasizes an instructional 
support to behavior support, prevention through environmental change, adaptation to the local 
context, and using the science of applied behavioral analysis to achieve outcomes that are valued 
by staff, students, and families” (McIntosh et al., 2010). For this study, the term PBIS represents 
an MTSS approach as an ATS.  
Restorative Practices. Restorative practices are the criminal justice perspective of 
holding each individual involved accountable by offering them a chance to discuss the incident 
together to avoid a warranted suspension (Owen et al., 2015). Schools that implement restorative 
practices hope to change each student’s behavior by fostering the mending of relationships and 
decreasing the rate of recidivism of further misconduct. Schools that have implemented 
restorative practices have seen a decrease in disciplinary issues, including a decrease in the use 
of detention and suspension, and an overall improvement in student behaviors (Ryan & Ruddy, 
2015). For this study, the term restorative practices represent an MTSS approach as an ATS.  
Relevant Methodological Literature 
The methodological approach for this qualitative case study employed that of the semi-




aided by the analysis of exclusionary and disproportionate discipline practices further enhanced 
this study. A case study approach was selected for this qualitative study due to the potential 
myriad of proactive/preventative approaches being implemented, district-wide, in the schools, in 
order to decrease OSS discipline consequences, reduce recidivism rates, and eliminate 
disproportionate exclusionary discipline practices. This study hoped to determine if schools who 
use alternatives to exclusionary discipline practices experience a reduction in OSS discipline 
rates, or at least, a reduction is disproportionate exclusionary discipline practices.  
In order to determine this, this study referenced available data on OSS and 
disproportionate discipline rates at targeted schools implementing some form of MTSS, so as to 
determine what factors (if any) influenced targeted participants on their student discipline 
decisions (Robinett, 2012). In most studies identifying the successes for alternatives to 
suspension, quantitative methods were the preferred method. However, this study seeks to 
understand this phenomenon more from the opinions of school administrators. In particular, this 
study considered the various approaches used in a specific large, urban school district in the U.S. 
southwest in order to understand whether or not one program or initiative was more effective 
than another at reducing OSS (Robinett, 2012; Peterson, 2005). When it comes to the lived 
experiences and perceptions of the participants, qualitative methods are the most preferred 
research method.  
Current Gaps in the Research 
Despite a nationwide increase in OSS discipline rates, there is a growing body of research 
indicating an increase in alternatives to suspension methods (Anzalone, 2015; Chin et al, 2012). 
However, there seems to be a gap in the research on the success rates of those 




suspension coupled with the students’ and schools’ experiences are limited, at best. Currently, 
proactive/preventative strategies to student discipline are not universally mandated as part of any 
federal or state educational policy. Some individual school district’s do mandate 
proactive/preventative approaches, but that is not the norm. In addition, there doesn’t seem to be 
much research on the individual students involved (i.e., their personality or identity development, 
their relationship with the school, or the effects of punitive consequences on either).  
Is there a connection between one’s identity and one’s propensity to recidivate? Does 
one’s relationship with a school, or fractured relationship, influence that recurrence? Is one 
alternative to these punitive discipline consequences better than another? Does a combination of 
alternatives to suspension fare greater than any stand alone? Even still, are there alternatives to 
suspension proven to rehabilitate and prevent recidivating behaviors? These questions, more 
often than not, go unanswered in current research, even though this is a hot topic in most schools 
and districts across the country. To address this missing link, this study explored the relationship 
between the aforementioned data, with existing programs and initiatives currently being 
implemented, and how that affected the student’s personality development. Then, an in-depth 
analysis of students’ relationships with schools, particularly their disillusionment with the school 
system, gathered from an administrator’s perspective, was explored.  
Chapter Summary 
Chapter 2 provided a broad understanding of relevant literature about the background 
behind exclusionary discipline practices, as well as current issues with exclusionary discipline 
practices, such as zero tolerance, the school-to-prison pipeline, and ESSA. This chapter 
presented a comprehensive examination of the historical and current literature in those fields and 




methodological approach and design for the proposed study. A particular design was used for 
this study, which allowed for a myriad of perspectives. Current and relevant literature reviewed 
in Chapter 2, coupled with data analysis and administrator interviews, were integral in the 
interpretation of the findings and those perspectives. Moreover, Chapter 3 will address the data 
collection process, including the relevant sources of data, timeline, data analysis, and 
interpretation processes, as well as the limitations and impact of this study, along with all ethical 
considerations, such as confidentiality of both sensitive and personal data, of the study 
participants, schools, and districts’ identifiable characteristics. All efforts were made to maintain 





Chapter Three: Research Design and Methodology 
“When children attend schools that place a greater value on discipline and security than on 
knowledge and intellectual development, they are attending prep schools to prison.”  
Angela Davis 
Introduction 
The preceding chapters laid the foundation for this qualitative study. Chapter 1 provided 
the rationale for a case study based on the rate of success of proactive/preventative approaches in 
reducing exclusionary discipline practices. Chapter 2 analyzed literature relevant to punitive 
discipline practices and proactive/preventative measures to student discipline, as well as 
investigated the successes of current practices. The purpose of Chapter 3 is to present a 
methodological approach to the study.  
As previously stated, case studies are often a logical choice when describing and 
expanding upon a particular phenomenon in its natural setting (Hancock & Algozzine, 2006). 
Researchers are better able to discern the phenomenon that is occurring, objectively, while at the 
same time examining the hidden meaning behind those observations by observing and recording 
in this real-world context (Stake, 1995). To do so, current and relevant literature and data 
analysis are crucial to that interpretation (Stake, 1995). This case study is informed by a strong 
body of quantitative data about current OSS discipline practices with a comparison of several 
perspectives from various administrators in the same school district. The amalgamation of a 
constructivist perspective into the research offers numerous viewpoints on the topic. As such, 
this research uses a case study approach (Stake, 1995; Yin, 2013). The precision and fidelity of 
the research, its design, implementation, and all processes, including the role of the researcher, 




were carefully considered. To that end, the data collection process, including the sources, 
timeline, data analysis, and interpretation, as well as the limitations and impact of this study, 
along with all ethical considerations and the significance of the research were also meticulously 
and ethically considered.    
Restatement of Purpose and Research Questions 
This qualitative case study sought greater understanding of the currently implemented 
proactive and preventative approaches enacted to decrease exclusionary discipline practices, as 
well as the reasoning for choosing one over another, or for opting for a punitive, OSS 
consequence to determine if schools that use these aforesaid ATS successfully reduce the OSS 
discipline rate of historically marginalized student populations (i.e., Black/African American 
students, male students, and/or students with disabilities) (Losen & Martinez, 2013). Moreover, 
this study sought to examine if schools-based discipline consequences on individual student’s 
emotional or developmental well-being or considered methods that were better-suited for each 
individual (offender) so as to avoid recidivism, thus interrupting the school-to-prison pipeline 
(Mittleman, J., 2018; Skiba, 2014). 
The following research questions were used to capture the perspectives of the study 
participants: 
1. Were out-of-school suspensions (OSS) effective in reducing student misbehavior and/or 
recidivate behaviors of historically marginalized student populations (i.e., Black/African 
American students, male students, or students with disabilities)?  
a. What was the rationale for selecting an OSS as opposed to an ATS? 




2. Were proactive/preventative Alternatives to Suspension (ATS), meant to decrease a 
school’s overall exclusionary discipline and recidivism rate, effective in reducing the 
disproportionate representation of historically marginalized student populations, i.e. 
African American students, male students, or students with disabilities?  
a. What was the rationale for selecting an ATS as opposed to an OSS? 
b. What was the rationale for selecting an ATS over another? 
Rationale for a Qualitative Study 
The goal of answering these research questions was intricate. First, by analyzing the data, 
researching alternatives to suspension initiatives currently being implemented, and determining 
which initiative worked best in reducing out-of-school suspension discipline rates, this study 
sought to provide current school, district, state, and federal educational leaders with empirically 
grounded best practices for reducing exclusionary discipline practices. Second, inquiry into each 
school’s level of implementation, reasons for selection, and the process for deciding which 
proactive/preventative approach to prescribe, further addressed the genesis of the behavioral 
issue, with the hopes that it would continue to limit exclusionary discipline practices. Third, a 
comprehensive analysis on the success (or failure) of the fidelity of implementation of the 
school’s ATS would further aid future attempts to interrupt the school-to-prison pipeline 
phenomenon (Mittleman, J., 2018). 
Although research on the effects of OSS discipline is available and the call for 
proactive/preventative alternatives to suspension is clearly the charge of most schools, and 
evidence of the impact that these both have decreased the school-to-prison pipeline, research on 
the effectiveness of proactive/preventative strategies on reducing the rates of OSS discipline or 




questions guided this investigation in order to drill down through the data of OSS discipline 
rates, research effective proactive/preventative ATS, gather varying perspectives from school 
administrators about their methods of implementation, evaluate the process for determining 
student placement, and delineate the rate of success (or failure) of those proactive/preventative 
ATS. As Stake points out, “this type of research aims at discovering the underlying motives and 
desires, using in-depth interviews,” which, in turn, will potentially yield many possible answers 
to the aforementioned research questions (1995, p. 3).   
Overview of Methodology 
The wide-ranging nature of this dissertation is grounded in identifying a specific 
phenomenon [quantitative] and in analyzing the lived experiences of that phenomenon 
[qualitative] (Creswell, 2009; Yin, 2013). As outlined in Chapter Two, quantitative research is 
more concerned with trying to quantify things, so as to determine the cause and effect of a 
particular phenomenon. Yet concerning this specific research topic, quantitative research by 
itself is unlikely to yield appreciable results; we are dealing with people, not just numbers. 
Although the data from the district’s and each school’s OSS discipline rates are an integral part 
of this study, they are not significantly different than the myriad other reports signifying the 
same data and do not provide an informed explanation of how administrators’ enactment of OSS 
contribute to the outcomes for students who experience this phenomenon. Although a 
quantitative case study analysis was considered, it did not seem to be the correct fit for the 
research focus because it wouldn’t provide the human perspective that is assumed to be the 
largest influencer to the success (or failure) of a school’s ATS.  
Qualitative research, conversely, is most concerned with a “deeper understanding of 




and the experiences that they have had (Yin, 2013; Creswell, 2009; Hancock & Algozzine, 
2006). A qualitative approach offers a human perspective on the lived experiences of study 
participants, a perspective essential to understanding the thought process behind choosing an 
OSS or an ATS. There is a story (stories, in fact) to unearth here from which educators, 
specifically administrators and districts, should learn. A mixed-methods approach was also 
considered, but the need for in-depth data analysis, even prior to the stories that stem from those 
data, seemed to be too exhaustive an option, and that data might overshadow the overall focus of 
this study. The best research then, will come from that story, a case study approach based on the 
lived experiences stemming from the phenomenon. School discipline is becoming less punitive 
as it embraces different approaches to discipline in order to help students grow, potentially 
altering their pathway to adulthood. This qualitative case study hoped to provide that conduit and 
perhaps become a blueprint for future ATS.  
Ultimately, the goal of this study was to provide evidence that proactive/preventative 
ATS are more effective in correcting student behaviors, reducing punitive discipline 
consequences, and eliminating disproportionate disciplinary practices. The only way a school 
can objectively observe and assess OSS discipline consequences and develop clear and 
meaningful action plans to produce positive results for impacting all students is through in-depth 
analysis of disproportionate discipline data (McIntosh et al., 2014). It was based on a literature 
review of related research from Chapter 2 linked with the data from pre- and post-OSS discipline 
data analysis and the results from the interviews about the participants’ experiences with the 
proactive/preventative ATS. Case studies can be used in numerous situations as a research 
method, “to contribute to our knowledge of individual, group, organizational, social, political, 




school uses proactive/preventative ATS instead of exclusionary discipline (phenomenon) so as to 
(hopefully) demonstrate a reduction in OSS discipline rates and recidivate behaviors (real-life 
context) in their attempts to eliminate disproportionate outcomes that, in turn, impact the school-
to-prison pipeline phenomenon.  
Yin (2013) purports that, “case studies are the preferred method when (a) ‘how’ and 
‘why’ questions are being posed, (b) the investigator has little control over events, and (c) the 
focus is on a contemporary phenomenon within a real-life context,” all of which are relevant in 
this proposed study and why this method is best suited to answer my proposed research questions 
(p. 2). Case study is doubly beneficial in that it requires the researcher to analyze individual 
responses while also comparing participants’ responses to one another to help gather critical 
evidence and identify possible themes or a phenomenon (Yin, 2013). As Yin asserts, the virtues 
of case study analysis are infinite, allowing researchers to perceive similar patterns of factors 
contributing to common effects, explain elements that differentiate a specific case from a general 
norm, or “make sense of puzzling or unique findings” that enable researchers to “further 
articulate the concepts, hypotheses, or theories discovered or constructed from the original case” 
(2013, p. 2). Further, this case study provides deeper insight into participants’ experiences and 
offers an opportunity to isolate possible themes across the cases to “directly influence policy, 
procedures, and future research” (Hancock & Algozzine, 2006).  
Research Design 
A qualitative approach drawing from the theory of operant conditioning allows for in-
depth analysis on how and why administrators choose disciplinary consequences in an attempt to 
reduce OSS discipline rates and recidivate behaviors (Yin, 2013). According to Creswell (2009), 




setting aside the researcher’s own experiences, in order to better understand the perspectives of 
the participants. Details include the setting, the research participants, the rationale for participant 
selection, an overview of the data collection, including initial online consent, recruitment of 
participants, official participant consent forms, recorded interviews and follow-up interviews, if 
necessary, as well as the study timeline for data collection and analysis were discussed.   
Role of the Researcher 
There is only one researcher for this study. The researcher created all interview prompts 
and requisite forms. In addition, the researcher was solely responsible for collecting the data, 
including initial online consent, recruitment of participants, official participant consent forms, 
recorded interviews and follow-up interviews, if necessary. Moreover, the researcher conducted 
all of the research and did not otherwise participate in this study. All of the data gathered from 
participant resources was collected with informed consent and in full compliance with all 
Institutionalized Review Board (IRB) guidelines.  
Research Site  
All of the research conducted, including all of the participants, are from within the 
continental United States of America. As relevant data for district and individual schools and 
corresponding participants were more likely to agree to participate in the study, locally, the 
setting for this study was restricted to the researcher’s surrounding school district and/or school 
site, pending facility-use approval (Appendix B). Due to the COVID-19 Pandemic and 
subsequent closure of the research subject’s school district, all interviews took place virtually via 





The focus of this study was trifold: 1. determine current OSS and ATS practices at 
targeted schools (Phase 1); 2. ascertain study participants’ perspectives surrounding the 
enactment of proactive/preventative initiatives (ATS) as a means to reducing OSS, including the 
rationale for choosing that particular ATS and whether or not the administrator considers the 
behavioral function of that student’s behavior prior to administering the chosen ATS (Phase 3; 
Phase 4); and, 3. employ data analysis of pre- and post-implementation of the selected-ATS in 
order to determine the success of that school’s efforts to reduce exclusionary discipline practices, 
prevent recidivate behaviors, and eliminate disproportionate disciplinary practices (Phase 5). 
Research participants were directly involved in Phases 2-3. Additional interviews, originally 
designed for further clarification from participants, were not required (Phase 4).  
Research participants for this research included only school administrators, currently 
implementing an ATS. (At the time of this research, the selected school district was moving 
forward with a district-wide mandate to implement MTSS in all schools, concurrently. The 
researcher made every effort to pre-select schools that had been implementing a 
proactive/preventative MTSS initiative prior to this district mandate.) Race and/or ethnicity were 
not a determining factor in the selection of potential research participants. Although, it might be 
relevant to analyze the administrator of color’s perspectives versus those perspectives from white 
administrators in a follow-up study.  
The start date for this study was Winter 2020, due to IRB approval. Phase 1, selection of 
targeted schools (and participating administrators), began immediately following final IRB 
approval through email invitations (Appendix E). During Phase 1, all attempts to select an 




predetermined inclusion criteria partly because the number of schools participating in the 
implementation of proactive/preventative initiatives, district-wide, was unknown. Phase 2 began 
Winter/Spring, 2020, immediately following Phase 1. The number of targeted participants 
selected for Phase 2 represented those proactive/preventative initiatives currently being 
implemented by schools in the research study school district. To that point, there is no 
catalogue/master list of the types of proactive/preventative initiatives the school district is 
currently implementing. However, no more than 20 targeted participants were targeted during 
Phase 2. Phase 3 began Spring 2020, once preliminary data review for Phase 1 and survey 
responses from Phase 2 were complete. Phase 4 was not required.  Phase 5 begia Summer 2020, 
immediately following all data collection from Phases 1-3. Due to the COVID-19 Pandemic and 
subsequent closure of the research subject’s school district, some of this timeline was altered 
after the proposal was approved.  
 
Table 1: Study Participant Time Commitment 
Time: Participant Action: 
4-5 min.  Complete Phase 1 recruitment survey. 
1-2 min.  Read/respond to Phase 3 enrollment confirmation email. 
1-2 min.  Read/respond to Phase 3 interview scheduling email. 
60-90 min.  Participate in Phase 3 interview. 
1-2 min.  Read/respond to Phase 4 participation email. 
1-2 min.  Read/respond to Phase 4 interview scheduling email. 
30-45 min.  Participate in Phase 4 interview. 
Summary:  
8-10 min.  email(s) 
4-5 min. survey(s) 
90-135 min. interview(s) 






To qualify for this research study, the targeted population needed to be active school 
administrators, from a school currently implementing a proactive/preventative ATS, (e.g., Multi-
Tiered Systems of Support (MTSS), Positive Behavioral Interventions and Supports (PBIS) 
initiative(s), etc.), as a means of reducing disproportionate discipline consequences, in a large, 
urban school district in the southwest region of the United States of America, and who consented 
to participate in Phase 1-4 of the study, with no enrollment restrictions. Targeted participants for 
Phase 2 were pre-selected during Phase 1 by analyzing readily available exclusionary and 
disproportionate data using theoretical sampling which led the student investigator to select 
schools to target as possible participants in the research during Phases 2-4 (Glaser & Straus, 
2017). Theoretical sampling allowed the researcher to collect, code, and analyze data in order to 
determine next steps in the research, e.g., schools to target for the study that had 1) a high 
exclusionary discipline rate; 2) a high disproportionate discipline rate; or, 3) a 
proactive/preventative ATS unique to the school and/or district (Glaser & Straus, 2017). 
Targeted participants for Phase 3 were selected during Phase 2 of this study using non-
probability sampling. Although non-probability sampling is sometimes difficult to generalize 
results as representative of an entire population, it did allow the student investigator to select 
participants from a larger population that he was interested in studying. (Acharya, Prakash, 
Saxena, & Nigam, 2013). For this research study, a strong pool of schools currently enacting 
proactive/preventative ATS was integral in determining the best ATS (i.e., quota sampling) 




Data Management and Collection 
Data managed and collected during this case study included participant responses to an 
online consent, additional online consent form and survey responses, interview questions and 
answers, and data analysis (Appendix D; Appendix L; Appendix M; Appendix Q; Appendix S). 
This study used Google Forms to administer the online participant survey during Phase 2, asking 
open-ended prompts to promote a diversity of responses (Appendix F). One-on-one interviews 
were the crux of the data collection process and the student researcher analyzed those in-depth 
during Phase 5 (Appendix M; Appendix Q; Appendix S; Appendix T). The termination date of 
this research was June 2020. 
The number of participants was an integral part of survey research. However, the quality 
of the participants’ responses and “the potential of each person to contribute to the development 
of insight and understanding of the phenomenon” far outweighed the number of participants 
(Hancock & Algozzine, 2006). Thus, the approach to data collection for this research study was 
best suited using person-to-person, focused interviewing, which as Hancock and Algozzine 
(2006) argues, “is necessary when we cannot observe behavior, feelings, or how people interpret 
the world around them” (p. 88). The semi-structured interviews from Phase 3 provided 
invaluable dialogue and constituted the vast majority of the data collected for this study 
(Appendix M; Appendix Q). Data collection using a case study approach allowed for “the 
opportunity to use many different sources of evidence” to help to triangulate the data and provide 
a richer data pool for analysis (Yin, 2013, p. 114).  
Online Consent Form. Targeted participants completed an online consent during Phase 
1 indicating their willingness to participate in the study (Appendix D). Phase 2 targeted 




willingness to participate in the study, as well as acknowledgement that their school was 
currently implementing a proactive/preventative initiative as a means to reduce OSS discipline 
rates (Appendix F). A Google Forms survey was employed to include pertinent information 
about the study, including all ethical practices, informed consent, privacy and confidentiality, 
and all special precautions (Yin, 2013). However, expressing an interest in the study did not 
guarantee that the participants were chosen for Phase 3. Consequently, informed consent was 
ascertained during each phase of this study (Appendix L). Phase 1 began Winter/Spring 2020 
and Phase 2 immediately following.  
Online Survey. Once participants volunteered to participate in the study (Phase 1), they 
were sent a Phase 2 Google Forms recruitment survey titled “Addressing Disproportionality in 
School Discipline Through Alternatives to Exclusionary Discipline Practices Survey” requesting 
(additional) informed consent, audio recording consent (for Phase 3), school level, administrative 
title, school name, name of proactive/preventative initiative, as well as a question to assist with 
participant selection (Appendix F). If the participant did not complete Phase 2 of the study, they 
were sent an email reminder and, if still did not respond or no longer wished to be included in the 
study, they were removed from the list of potential participants (Appendix E; Appendix H). 
Phase 3 began immediately following Phase 2, as soon as participants currently enacting 
proactive/preventative strategies at their school consented to participate in the research study. 
The student investigator made all efforts to include a diverse participant pool. Targeted 
participants needed to agree to participate in one-on-one interviews (Phase 3), and possible 
follow-up interviews (Phase 4), if warranted. Phase 2 began Winter/Spring 2020, Phase 3 will 
begin immediately following Phase 2, and Phase 4 did not occur. Due to the COVID-19 




aforementioned dates were altered from the previously proposed timeline, in addition to a 
postponed IRB approval.  
Interviews. Phase 3 included one-on-one interviews with the study participants 
(Appendix M; Appendix Q). Participants were reminded about all pertinent information about 
the study, in full compliance with all Institutionalized Review Board (IRB) guidelines, including 
the purpose of the study, all procedures for consenting to participation in the study and protecting 
participants’ rights, any potential risks, and all aspects related to confidentiality and the limits of 
confidentiality (Appendix L). Since the anonymity and confidentiality of the participants’ 
schools and the students discussed was of utmost importance throughout this study, and the 
participants’ colleagues, teachers, parents, or students could deem the very nature of this research 
controversial, all interviews were private and confidential. Due to the COVID-19 Pandemic and 
subsequent closure of the research subject’s school district, all interviews took place virtually via 
Google Meet (Appendix M). All interviews were semi-structured and recorded (Appendix Q). 
Participants were given informed consent during all phases, including Phases 3, which also 
included consent to record the interview exchange (Appendix L). Interviews were “open-ended 
and assumed a conversational manner… following a certain set of questions derived from the 
case study protocol” (Yin, 2013, p. 107).  
Initial coding of the interviews was conducted by hand. Hand coding was used to 
determine possible patterns and/or themes in participants’ responses, specifically to suggested 
causations and/or possible solutions, in addition to making it easier for future studies to compare, 
evaluate, and recognize patterns (Saldaña, 2013). In addition, the researcher used interview notes 
to jot down possible words or phrases, (i.e., administrative caused, building relationships, 




themes amongst others’ responses to help further facilitate data analysis. Once any keyword(s) 
was/were found in more than one of the participant’s transcripts, that/those keyword(s) was/were 
searched for in others’ responses, e.g., a “Control F,” (a finding tool used in Google Docs) was 
used to locate similar responses. Once all suggested causation and possible solution patterns 
and/or themes were found, the researcher inputted those data from the interview notes into a 
Google Forms survey for additional data analysis (Appendix T). Follow-up interviews, as 
described as Phase 4 in this study, were not conducted (Table 2; Appendix P). Verbatim Google 
Docs copies of the recorded interviews were made available to all participants to check for 
errors, as requested (Hancock & Algozzine, 2006). Phase 3 began Winter/Spring 2020 and Phase 
4 was not conducted.  
Timeline. The following was established as a basic timeline to guide this study (Table 2). 
The anticipated start date for this study was Spring 2020, due to a prolonged IRB approval, and 
the termination date of research was June 2020. Due to the COVID-19 Pandemic and subsequent 





Table 2: Study Timeline 
Phase: Action: 
Pre-Study Submit Institutionalized Review Board (IRB) application; receive IRB approval 
Phase 1 
Narrow choices of schools currently implementing proactive/preventative 
initiatives as a means to reduce OSS discipline rates as targeted participants 
Phase 2 
Administer online consent form; Employ online survey of targeted participants; 
Narrow choices of targeted participants for Phase 3 (if too many respondents 
during Phase 1) 
Phase 3 
Conduct Phase 3 Interview of targeted participants; preliminary review of Phase 
3 Interview to determine the need for Phase 4 Interviews 
Phase 4 Conduct Phase 4 Interview of targeted participants, as applicable 
Phase 5 Conclude data collection; Begin data analysis 
Post-Study 
Conclude data analysis; revise Chapters 1-3; begin writing Chapter 4-5; 
conclude dissertation; prepare for defense; defend dissertation; submit revisions; 




Data analysis for this qualitative study was conducted so as to compare pre-study OSS 
and disproportionate discipline data, and participants’ interview responses. Due to the COVID-
19 Pandemic and subsequent closure of the research subject’s school district, post-study OSS and 
disproportionate discipline data were not analyzed due to the skewed nature of the 2019-2020 
discipline data. Despite this, triangulation of the data collected aided in verifying the study’s 
results as well as provided multiple data points, meant to prevent biased results (Basit, 2003). As 
previously mentioned, preliminary (quantitative) data analysis, i.e., exclusionary discipline rates 
and disproportionate discipline percentages, including risk index and risk ratio, were analyzed 
during Phases 1 and 2, helping to determine participants to target for this study (Appendix C; 
Appendix H).  
Exclusionary Discipline Rate. A school’s exclusionary discipline rate was determined 




that removed students from school) and subtracting that sum from the total discipline 
consequences and then dividing that sum by the total discipline consequences and then 
determining the percentage (Malich, personal communication, September 5, 2018). 
Risk Index. A school’s risk index was calculated by dividing the number of students 
from one particular subgroup with at least one or more behavior referrals by the total number of 
enrolled students from that subgroup (McIntosh et al., 2014, p. 5). 
Risk Ratio. A school’s risk ratio was calculated by dividing the risk index from one 
particular subgroup by the risk index from a comparison subgroup. (McIntosh et al., 2014, p. 5). 
The comparison subgroup most commonly used is white students; male students; non-special 
populations. Grade-level risk ratios were not calculated. Risk ratios equal to 1 are indicative of 
equal risk to other subgroups. Risk ratios greater than 1 are indicative of an overrepresentation of 
that subgroup. Risk ratios less than 1 are indicative of underrepresentation of that subgroup.  
Disproportionality Rate. Schools’ disproportionality percentages were determined by 
calculating the school’s demographics percentages for all subgroups (ethnicity, gender, grade, 
special populations) based on that school’s enrollment, calculating each school’s exclusionary 
discipline percentages for all subgroups for all major behavior incidents, and then subtracting the 
school’s exclusionary discipline percentages from the demographics percentages for all 
subgroups from that school (McIntosh et al., 2014, pp. 4-7). Similar to risk ratio, no difference 
indicates equal representation (i.e., no disproportionality), a negative percentage difference 
indicates an underrepresentation of that subgroup, and a positive percentage difference indicates 
an overrepresentation of that subgroup (i.e., disproportionality).  
Thematic Content Analysis. Thematic analysis was a way for the student investigator to 




2019). Since the majority of data collected for this study was gathered using semi-structured 
interviews and the participants were responding to the guided interview questions in one-on-one 
situations, thematic content analysis was the best analytic tool because it aided in recognizing 
trends or themes within the qualitative data (Braun, et al., 2019). The student investigator used a 
Google Sheets database, along with thematic content analysis, following a modified version of 
Braun’s 6-step framework, to code the collected data to determine if there were any patterns in 
the participants’ responses, (Appendix S; Appendix T), (Braun, et al., 2019). For example, 
during Braun’s described “Step 1: become familiar with the data,” the researcher recognized 
repeated words and/or phrases from multiple participants’ responses (Braun, et al., 2019). “Step 
2: generate initial codes,” “Step 3: search for themes,” and “Step 4: review themes,” were 
combined as the researcher hand coded the participants’ responses (Braun, et al., 2019). This was 
conducted by searching for keywords for in the responses by using the “Control F” function in 
each of the transcribed interviews to locate similar responses. Once all suggested causation and 
possible solution trends and/or topics were identified, the researcher entered those data from the 
interview notes for additional data analysis into a Google Forms survey (Appendix T). Braun’s 
“Step 5: define themes,” and “Step 6: write up” were combined during further data analysis in 
Chapter 4 of this study. This study examined the aforesaid data during Phases 1-2 to determine 
participants to target for this study and during Phases 3-4 to screen for emergent themes and 
patterns in participants’ responses and instances of intergroup and intragroup transactions in 
buffering, code switching, or bridging. Answers to the research questions and data analysis 





Protecting the privacy and confidentiality of the human subjects who participated in this 
research study and ensuring the quality and integrity of this research were of utmost importance 
to the researcher. All ethical considerations in this research study were followed in full 
compliance with all Institutionalized Review Board (IRB) guidelines (Appendix D; Appendix L). 
In order to maintain independence and impartiality, the researcher will be the sole person 
conducting this study. Participants signed an online consent form prior to their participation in 
the online survey during Phases 1 and 2 and another consent form, online, prior to their 
participation in the one-on-one interviews during Phase 3 (Appendix L). In an effort to maintain 
confidentiality and respect the anonymity of the research participants, special precautions to 
protect their identities were also sought (Yin, 2013). Volunteer subjects were assigned numeric 
identifiers and pseudonyms for schools in order to maintain confidentiality, assure anonymity 
and avoid any harm to participants throughout the data collection, analysis, and reporting phases 
of the study (Yin, 2013). The personal numeric identifiers and school pseudonyms were given 
confidentially to study participants prior to participation in Phase 3 (Table 3). Additionally, as an 
employee of the targeted school district, a non-school district email address (the student 
investigator’s school email address) was used solely for this study. All data collected is currently 
stored on the student investigator’s school Google Drive. Data was only viewed by the 
researcher and accessed from the researcher’s password-protected account. Additionally, all data 






Table 3: Potential Participants’ Assigned Numeric Identifiers and Pseudonyms 







1. Potential Participant 7593 PS-228 
2. Potential Participant 1847 PS-177 
3. Potential Participant 7971 PS-401 
4. Potential Participant 6013 PS-286 
5. Potential Participant 6599 PS-496 
6. Potential Participant 3116 PS-387 
7. Potential Participant 3671 PS-403 
8. Potential Participant 9589 PS-380 
9. Potential Participant 4439 PS-327 
11. Potential Participant 8633 PS-376 
12. Potential Participant 5689 PS-452 
13. Potential Participant 2212 PS-148 
14. Potential Participant 6943 PS-484 
15. Potential Participant 8845 PS-397 
16. Potential Participant 8300 PS-306 
17. Potential Participant 2470 PS-470 
18. Potential Participant 8063 PS-274 
19. Potential Participant 8875 PS-150 
20. Potential Participant 1609 PS-379 
 
 
Assumptions, Limitations, and Delimitations 
Assumptions 
This study made several assumptions, both about the content being analyzed and the 
participants involved. First, this study assumed that the proactive/preventative strategies (ATS) 
were better alternatives to punitive discipline consequences (OSS). Second, this study assumed 
that students who received proactive/preventative interventions benefitted more than students 
who were suspended, expelled, or given alternative educational placements (i.e., students who do 




students learn best in environments with fewer behavioral interruptions. Last, this study assumed 
that the function of behavior for those incidents was not considered prior to the administration of 
an OSS consequence.  
Further assumptions about the study participants were also made. This study assumed 
that the information received from the participating schools/administrators was accurate and 
truthful; the participants in the study provided answers to the aforesaid research questions that 
were honest, candid, and without bias. Further, it was assumed that the criteria for determining 
the research sample was appropriate and that appropriate data was ascertained. Last, it was 
assumed that the participants had a sincere interest in participating in the research and a general 
interest in determining a more positive approach to reducing exclusionary discipline practices at 
their school. This study was based on these aforementioned assumptions and attempted to 
address the negative effects of exclusionary discipline practices and thus increase the use of 
proactive/preventative measures to student discipline. 
Limitations 
 Acknowledgement of a personal connection to this research is pertinent, in that the 
researcher may have unwittingly included personal opinions, experiences, or biases in the 
conducting or subsequent data analysis of the Phase 3 interviews. Second, due to my 24-year 
tenure in this research study school district, my knowledge of participants’ identities was almost 
unavoidable. Third, my former role in the school district was directly related to this research 
topic. It was essential, therefore, that I, as the researcher, remain cognizant of any personal 
connections and not allow them to influence the study. Despite the fact thatI have a vested 
interest in the answers to the research questions in this study, every effort was made to remain 




may provide to the researcher’s current professional interests, in addition to the positive changes 
that it could influence district-, state- and nationwide, was a tremendous motivating factor.  
The size of this study seemed like a limiting factor; however, the study sought to provide 
insight into the experiences of a cross-section of administrators currently implementing a 
proactive/preventative initiative as a means to reduce OSS discipline rates, in order to find 
possible patterns that are easily translatable to others. As Denzin & Lincoln point-out, “lived 
experience… leads to a self-awareness that acknowledges the integrity of an individual life and 
how separate life experiences can resemble and respond to larger public and social themes” (as 
cited in Stake, 1995, p. 3). Breadth is not always preferable to depth, and as is the case with this 
specific research topic, individual human stories can often get lost when they’re reduced to one 
data point in a large collection. Although the results from this study were not intended to be 
generalizations (or stereotypes) of an entire population, other educational leaders should be able 
to relate to the findings and this study should serve to further the research in this field.   
Discussions of a school’s potential short-comings or disproportionate data are often 
uncomfortable. Additionally, any biases in the participants’ responses may be evident due to 
unknown conditions or factors where they work. Participants may have also grown uneasy with 
the research questions or direction of the study. The researcher made every effort to ensure that 
participants were comfortable when sharing their experiences and attempted to ensure their trust 
and confidence that their responses would remain confidential. In order to make the participants 
comfortable with responding openly, the researcher communicated the purpose and scope of the 
study, as well as reiterated the confidentiality of the research process and their contributions to 
the interruption of the school-to-prison pipeline, prior to each phase of the study (Mittleman, J., 





Some preliminary delimitations were made, but the researcher reserved the right to 
eliminate additional aspects of the research that were unforeseen and proved irrelevant to the 
research questions or overall study. Only a select number of schools, participants, and 
alternatives to suspension were selected as part of this study in order to establish a reasonable 
amount of information to be included in this research. Although there was probably research 
available, this study did not attempt to disprove the success rate of ATS, nor does it defend OSS 
discipline consequences. Last, this study did not include any schools that may or may not have 
lower OSS discipline rates despite not currently employing proactive/preventative ATS. This 
study only focused on schools who, based on an increased OSS discipline data rate, opted for 
ATS to help thwart that increase.  
Chapter Summary 
Chapter 3 provided a methodological approach and design for the proposed study. 
Specifically, it addressed the purpose, research questions, approach, the role of the researcher, 
methodology, ethical considerations, limitations and impact, and significance of the study. The 
goal of this qualitative case study is to answer two main questions and three ancillary questions. 
Generally, how did the implementation of a proactive/preventative ATS, meant to decrease a 
school’s overall exclusionary discipline and recidivism rate and result in a more proportionate 
representation for historically marginalized student populations, i.e., Black/African American 
students, male students, and/or students with disabilities to help to reduce OSS? And what is the 
rationale for selecting an ATS as opposed to an OSS? Or one ATS over another an ATS? Even 




considered prior to administering a disciplinary consequence? Is that ever considered as a 
determinant for a particular ATS? 
Chapter 4 will present those research findings and data analyses and provide a systematic 
and careful application of the research methods used in the study. Chapter 4 will reveal the 
answers to the research questions and be able to present the findings according to the research 
design discussed in this chapter. These findings and results will help to connect the literature 
review, as well as the theoretical framework from Chapter 2. This qualitative study will provide 
both statistical analyses of those findings in Chapter 4. Chapter 5 will conclude the research by 
discussing those findings and highlighting their importance, meaning, and significance to this 
field of study, as well as provide future implications. A summary of the research will be 





Chapter Four: Results of the Study 
“No matter what the domain of inquiry, the ultimate goal of the study is to advocate for change.”    
J. David Creswell 
Introduction 
The structure for this qualitative study was outlined in great detail in the three previous 
chapters. Chapter 1 provided a personal and professional rationale for a qualitative case study on 
the rate of success of proactive/preventative approaches to reducing exclusionary discipline 
practices at the PK-12 school level. Chapter 2 reviewed past and present punitive discipline 
practices and proactive/preventative measures to student discipline, in addition to revealing gaps 
in current research. Chapter 3 discussed the methodological approach and design for the research 
study. Chapter 4 will examine the data gathered during the Phase 3 interviews and present the 
findings from that research.  
Two main research questions guided that overall inquiry: (a) are out-of-school 
suspensions (OSS) effective in reducing student misbehavior and/or recidivate behaviors of 
historically marginalized student populations (i.e., Black/African American students, male 
students, or students with disabilities)? (b) are proactive/preventative alternatives to suspension 
(ATS), meant to decrease a school’s overall exclusionary discipline and recidivism rate, effective 
in reducing the disproportionate representation of historically marginalized student populations 
(i.e., Black/African American students, male students, or students with disabilities)? Four follow-
up questions included: (a) what is the rationale for selecting an OSS as opposed to an ATS? (b) 
what is the rationale for selecting an OSS over another? (c) what is the rationale for selecting an 
ATS as opposed to an OSS? (d) what is the rationale for selecting an ATS over another? 




who delve-out OSS consequences and have been tasked with reducing his/her school’s overall 
exclusionary discipline and recidivism rates and decreasing (eliminating) disproportionate 
discipline practices school-wide through the enactment of proactive/preventative ATS.  
Research tools were used during Phase 1 to examine the school district’s exclusionary 
discipline practices and disproportionality percentages, in order to pinpoint schools to target 
during Phase 2, additional data analysis of targeted schools’ disproportionality percentages, 
particularly with historically marginalized student populations (i.e., Black/African American 
students, male students, or students with disabilities), in order to understand each participant’s 
school’s data was conducted during Phase 2, as well as conducting and analyzing semi-
structured, open-ended interview responses from the study participants during Phase 3 (McIntosh 
et al., 2014; Table 4; Table 5; Table 6; Appendix C; Appendix H; Appendix M). Additional, 
follow-up interviews, meant to clarify participants’ responses during Phase 3 interviews in Phase 
4 were not conducted (Appendix P). Due to the COVID-19 Pandemic and subsequent closure of 
the research subject’s school district three months early, follow-up discipline data, (i.e. major 
behavior discipline data from 2019-2020), including each participants’ school’s exclusionary 
discipline and disproportionate discipline rates, particularly with historically marginalized 
student populations (i.e., Black/African American students, male students, or students with 
disabilities), for them to showcase each school’s enactment of a proactive/preventative approach, 






Table 4: Summary of Study District Demographics 
STUDY DISTRICT DEMOGRAPHICS     
ETHNICITY 
Demographics Population Enrollment Percentage 
Asian/Pacific Islander 319,395 20,227 6.3% 
Black/African American 319,395 46,075 14.4% 
White/Caucasian 319,395 76,792 24.0% 
Hispanic 319,395 148,403 46.5% 
Multiracial 319,395 21,644 6.8% 
Native American 319,395 1,113 0.3% 
Native Hawaiian/Other PI 319,395 5,141 1.6% 
 TOTAL: 319,395 100% 
GRADE 
Demographics Population Enrollment Percentage 
PK 319,395 3,673 1.1% 
Kindergarten 319,395 22,727 7.1% 
1st Grade 319,395 23,176 7.3% 
2nd Grade 319,395 23,692 7.4% 
3rd Grade 319,395 23,738 7.4% 
4th Grade 319,395 24,275 7.6% 
5th Grade 319,395 25,320 7.9% 
6th Grade 319,395 25,244 7.9% 
7th Grade 319,395 24,522 7.7% 
8th Grade 319,395 24,354 7.6% 
9th Grade 319,395 25,058 7.8% 
10th Grade 319,395 25,098 7.9% 
11th Grade 319,395 24,554 7.7% 
12th Grade 319,395 23,315 7.3% 
 Total 318,746 100% 
GENDER 
Demographics Population Enrollment Percentage 
Female 319,395 154,289 48.3% 
Male 319,395 165,106 51.7% 
 Total 319,395 100% 
SPECIAL POPULATIONS 




IEP 319,395 39,727 12.4% 
NO IEP 319,395 279,668 87.6% 
LEP 319,395 55,015 17.2% 
NO LEP 319,395 264,380 82.8% 
504 319,395 5,193 1.6% 






Table 5: Summary of Study District Disproportionality 
STUDY DISTRICT DISPROPORTIONALITY     
ETHNICITY 
Demographics Referrals ODR % Risk Index Risk Ratio Difference 
Asian/Pacific Islander 6.3% 4,596 4% 0.23 0.75 -2% 
Black/African American 14.4% 23,677 21% 0.51 1.69 6% 
White/Caucasian 24.0% 23,292 20% 0.30 1.00 -4% 
Hispanic 46.5% 51,840 45% 0.35 1.15 -1% 
Multiracial 6.8% 7,493 7% 0.35 1.14 0% 
Native American 0.3% 429 0% 0.39 1.27 0% 
Native Hawaiian/Other 
Pacific Islander 
1.6% 1,878 2% 0.37 1.20 0% 
TOTAL 100% 114,196 100%    
GRADE 
Demographics Referrals ODR % Risk Index Risk Ratio Difference 
PK 1.1% 1,276 1% 0.35  0% 
Kindergarten 7.1% 3,688 3% 0.16  -4% 
1st Grade 7.3% 4,183 4% 0.18  -4% 
2nd Grade 7.4% 4,332 4% 0.18  -4% 
3rd Grade 7.4% 4,750 4% 0.20  -3% 
4th Grade 7.6% 4,988 4% 0.21  -3% 
5th Grade 7.9% 5,547 5% 0.22  -3% 
6th Grade 7.9% 13,276 12% 0.53  4% 
7th Grade 7.7% 13,753 12% 0.56  4% 
8th Grade 7.6% 13,217 12% 0.54  4% 
9th Grade 7.8% 11,846 10% 0.47  3% 
10th Grade 7.9% 11,679 10% 0.47  2% 
11th Grade 7.7% 10,539 9% 0.43  2% 
12th Grade 7.3% 7,784 7% 0.33  0% 
TOTAL 100% 114,196 100%    
GENDER 
Demographics Referrals ODR % Risk Index Risk Ratio Difference 
Female 48.3% 49,526 43% 0.32 0.82 -5% 
Male 51.7% 64,569 57% 0.39 1.00 5% 
TOTAL 100% 114,196 100%    
SPECIAL POPULATIONS 




IEP 12.4% 14,760 13% 0.37 1.03 0% 
NO IEP 87.6% 100,482 88% 0.36 1.00 0% 
LEP 17.2% 18,320 16% 0.33 0.91 -1% 
NO LEP 82.8% 97,063 85% 0.37 1.00 2% 
504 1.6% 2,270 2% 0.44 1.23 0% 






Table 6: Potential Study Participants, By Level 
PHASE 2 RESPONSES      
POTENTIAL PARTICIPANTS 
Participation: ES MS HS AES DLA Overall 
Phase 1 Targeted: 15 15 10 5 5 50 
Phase 2 
Targeted: 7 9 3 2 2 24 
Percentage: 46.70% 60% 30% 40% 40% 48% 
Phase 3 
Targeted: 6 8 2 1 2 19 
Percentage: 85.70% 88.90% 66.70% 50% 100% 79.20% 
 
 
Coding each participant’s response was enacted to maintain confidentiality (Appendix S). 
At the beginning of the study, all targeted participants were assigned individual numeric 
identifiers and school pseudonyms to protect the identity of each participant, as well as his or her 
school. Those numeric identifiers and school pseudonyms were also used in all data entries, e.g., 
tables, narrative references, etc., as another form of protecting each participant’s personal 
identity and/or school information (Table 3). 
Due to the COVID-19 Pandemic and subsequent closure of the research subject’s school 
district, all interviews took place virtually via Google Meet. Transcripts from those nineteen one-
on-one, semi-structured interviews were created using Voice Typing in Google Docs (Appendix 
Q). The semi-structured interview questions were used to guide each interview and were not 
shared with the participants. However, the structure of the interview was slightly-altered based 
on each participant’ responses. Participants were relatively easy to talk to, despite the nature of 
conducting a one-on-one interview online and their responses were very forthcoming, possibly 
because of the numeric identifiers and school pseudonyms used to maintain confidentiality, or 





Table 7: Summary of Study Participants’ Disproportionality, by School 
PHASE 2 DATA ANALYSIS     
DISPROPORTIONALITY 
Category Demographics 1+ ODR ODR % Risk Index Risk Ratio Difference 
Targeted Participant - PS-403 
Black/AA  27.1% 906/1187 76.3% 2.81 1.47 49.2% 
Male 53.6% 798/1187 67.2% 1.25 1.00 13.6% 
IEP 11.1% 193/1187 16.3% 1.46 1.74 5.2% 
Targeted Participant - PS-286 
Black/AA  15.7% 343/547 62.7% 4.00 4.21 47.0% 
Male 50.4% 324/547 59.2% 1.13 1.00 8.8% 
IEP 15.1% 62/547 11.3% 0.75 0.88 -3.8% 
Targeted Participant - PS-306 
Black/AA  43.3% 98/113 87.0% 2.0 2.0 43.7% 
Male 57.6% 88/113 78.0% 1.35 1.00 20.4% 
IEP 22.7% 7/113 6.2% 0.27 0.29 -16.5% 
Targeted Participant - PS-150 
Black/AA  40.7% 823/989 83.2% 2.04 1.47 42.5% 
Male 50.6% 511/989 51.7% 1.02 1.00 1.1% 
IEP 9.0% 90/989 9.1% 1.01 1.00 0.1% 
Targeted Participant - PS-484 
Black/AA  25.9% 276/412 67.0% 2.60 6.5 41.2% 
Male 52.6% 360/412 87.4% 0.59 1.00 34.8% 
IEP 22.0% 5/412 2.4% 0.04 0.05 -19.6% 
Targeted Participant - PS-274 
Black/AA  37.2% 1773/2321 76.4% 2.05 1.83 39.2% 
Male 62.3% 1543/2321 66.5% 1.22 1.00 4.2% 
IEP 14.2% 137/2321 10.1% 0.34 0.36 -11.2% 
Targeted Participant - PS-401 
Black/AA  27.2% 514/865 59.4% 2.19 1.47 32.2% 
Male 53.3% 647/865 74.8% 1.40 1.00 21.5% 
IEP 11.4% 106/865 12.3% 1.07 1.22 0.9% 




Black/AA  32.7% 406/675 60.1% 1.84 1.04 27.4% 
Male 50.4% 386/675 57.2% 1.14 1.00 6.8% 
IEP 10.1% 41/675 6.1% 0.60 0.65 -4.0% 
Targeted Participant - PS-387 
Black/AA  31.9% 339/582 58.2% 1.82 1.47 26.3% 
Male 54.0% 318/582 54.6% 1.01 1.00 0.6% 
IEP 9.3% 50/582 8.6% 0.93 1.13 -0.7% 
Targeted Participant - PS-397 
Black/AA  29.9% 647/1191 54.3% 1.81 4.21 24.4% 
Male 51.6% 641/1191 53.8% 1.04 1.00 2.2% 
IEP 5.2% 73/1191 6.1% 1.18 1.26 0.9% 
Targeted Participant - PS-148  
Black/AA  22.5% 797/1763 45.2% 2.0 3.4 22.7% 
Male 54.2% 1006/1763 57.1% 1.13 1.00 7.0% 
IEP 12.3% 137/1763 7.8% 0.34 0.36 -11.2% 
Targeted Participant - PS-379 
Black/AA  39.7% 45/74 60.0% 1.55 1.47 20.3% 
Male 50.2% 38/74 52.7% 1.02 1.00 2.5% 
IEP 12.5% 5/74 6.8% 0.55 0.59 -5.7% 
Targeted Participant - PS-470 
Black/AA  24.5% 688/1571 43.8% 1.80 2.43 19.3% 
Male 52.1% 828/1571 52.7% 1.00 1.00 0.6% 
IEP 10.2% 154/1571 9.8% 0.96 1.07 -4.3% 
Targeted Participant - PS-338 
Black/AA  39.6% 366/623 58.7% 1.48 1.47 19.1% 
Male 50.3% 340/623 54.6% 1.09 1.00 4.3% 
IEP 8.7% 58/623 9.3% 0.37 1.03 0.6% 
Targeted Participant - PS-496 
Black/AA  23.3% 552/1342 41.1% 1.75 1.05 17.89% 
Male 51.1% 701/1342 52.2% 1.02 1.00 1.1% 
IEP 7.4% 105/1342 7.8% 1.06 1.15 0.4% 
Targeted Participant - PS-380 
Black/AA  35.1% 989/1876 52.7% 1.50 1.80 17.6% 




IEP 12.7% 206/1876 11.0% 0.87 0.98 -1.7% 
Targeted Participant - PS-452  
Black/AA  21.7% 385/1014 38.0% 1.75 0.82 16.3% 
Male 50.9% 521/1014 51.4% 1.01 1.00 0.5% 
IEP 5.0% 52/1014 5.1% 1.02 1.07 0.1% 
Targeted Participant - PS-327 
Black/AA  12.3% 531/1897 28.0% 2.28 1.5 15.7% 
Male 53.0% 1138/1897 60.0% 1.13 1.00 7.0% 
IEP 17.0% 110/1897 5.8% 0.34 0.36 -11.2% 
Targeted Participant - PS-177 
Black/AA  22.4% 637/1789 35.6% 1.59 1.83 13.2% 
Male 50.2% 1122/1789 62.7% 1.25 1.00 12.5% 
IEP 12.4% 145/1789 8.1% 0.65 0.71 -4.3% 
Targeted Participant - PS-376 
Black/AA  15.7% 183/774 23.6% 1.50 1.47 7.9% 
Male 52.4% 444/774 57.4% 1.09 1.00 5.0% 
IEP 15.1% 47/774 6.1% 0.37 1.03 -9.0% 
Targeted Participant - PS-386 
Black/AA  27.2% 216/623 34.7% 1.28 1.42 7.5% 
Male 56.7% 427/623 68.5% 1.21 1.00 11.8% 
IEP 11.4% 62/623 10.0% 0.87 0.97 -1.4% 
 
 
While this research method was beneficial, it was also extremely important to 
purposefully select the sample of the potential participants from those who had (a) high 
percentages of exclusionary discipline practices and/or disproportionate OSS data, and (b) been 
implementing some type of proactive/preventative ATS, school-wide, and (c) a willingness to 
discuss their school’s journey, on the record. At first, this was not exactly the easiest of tasks to 
ascertain. For example, during Phase 1 of this study, potential participants were eager to agree to 




the research process (agreeing to be interviewed) proved to be more difficult. In retrospect, my 
experiences as an educator for more than 24 years in the same school district should have 
informed my decision to recruit potential participants more carefully, who not only would be 
willing to answer the aforesaid research questions, but also be willing to participate, on the 
record. However, I did not want to actively recruit any one particular school over another. 
Although not specifically cited in this research study, Table 8 delineates the participants 
demographic information to possibly enhance the interpretation of information provided in this 
study or provide data for future reference. 
 
Table 8: Participants’ Demographics, By Race, Gender, Administrative Role  
PARTICIPANTS’ DEMOGRAPHICS   
RACE Male Female 
Black/African American 0 2 
White/Caucasian 6 9 
Hispanic 1 0 
Native Hawaiian/Other Pacific Islander 0 1 
ADMINISTRATIVE ROLE Male Female 
elementary administrator 0 6 
middle school administrator 3 5 
high school administrator 2 0 
alternative education administrator 1 0 
district-level administrator 1 1 
TOTAL Male Female 
 7 12 
 
 
Data Collection and Verification 
After completing all five phases, two key elements emerged from this research. First, the 
alleged causations from the Phase 3 interviews, were described by the school administrators as 




overarching themes that arose from the research interviews are of note. Major themes included: 
building relationships with students, decreasing exclusionary discipline practices, hiring the right 
staff, increasing proactive/preventative approaches, and/or providing professional development. 
These were particularly significant in answering the research questions for this study. Based on 
these participants’ responses, it was evident that a dichotomy between policy and 
implementation existed in regard to student discipline. Each participant’s interpretation of how 
best to implement student discipline policies led to a notable divergence in their responses, 
creating a data-rich pool to analyze for this study.  
The findings for this research were organized surrounding the research questions in order 
to determine if (a) the implementation of an MTSS initiative decreased OSS discipline 
consequences, reduced recidivism rates, and/or eliminated disproportionate exclusionary 
discipline practices, and/or (b) what the rationale for selecting an MTSS initiative, meant to 
decrease OSS discipline consequences, reduce recidivism rates, and eliminate disproportionate 
exclusionary discipline practices, was for each participant. This study was initially informed by a 
strong body of data about current OSS discipline practices, specifically disproportionate data, in 
order to pre-qualify schools through descriptive statistics analysis. Second, current ATS practices 
of those targeted schools were analyzed during Phase 2 based on Phase 1 responses and helped to 
inform the semi-structured interview questions for Phase 3. Third, Phase 3 attempted to answer 
the research questions by interviewing school administrators. Data analysis was conducted to 
determine if there were any statistically significant differences amongst the interviewees’ 
responses, as well. Fourth, any correlations evident between one administrator’s response to the 
implementation of an MTSS initiative meant to (a) decrease OSS discipline consequences, 




participating school, and/or (b) the rationale for selecting an MTSS initiative meant to decrease 
OSS discipline consequences, reduce recidivism rates, and/or eliminate disproportionate 
exclusionary discipline practices were noted and compared against the other participants' 
responses. Lastly, all emerging themes were further elucidated to determine which practices, 
either previous exclusionary discipline practices (e.g., zero tolerance policies) or current 
proactive/preventative initiatives (e.g., MTSS) affected student behaviors and ultimately, which 
initiative(s) was/were best at decreasing OSS discipline consequences, reducing recidivism rates, 
and/or eliminating disproportionate exclusionary discipline practices, especially with historically 
marginalized student populations (i.e., Black/African American students, male students, or 
students with disabilities), overall.  
Some of the targeted-schools opted-out of the study during Phase 1/2 or simply did not 
respond to research requests. Out of the 50 schools targeted during Phase 1, (5 district-level 
administrators, 10 high school administrators, 15 middle school administrators, 15 elementary 
school administrators, and 5 alternative educational sites administrators), only 24 responded to 
the Phase 1 Google Forms Survey, (2 district-level administrators, 3 high school administrators, 
9 middle schools administrators, 7 elementary school administrators, and 2 alternative 
educational sites administrators), giving Informed Consent and agreeing to participate in the 
study and only 19, (2 district-level administrators, 2 high school administrators, 8 middle schools 
administrators, 6 elementary school administrators, and 1 alternative educational sites 
administrators), actually participated in Phase 3 of this study. Although a significant number of 
participants opted to not participate, the researcher was able to interview a large cross-section of 
the school district and collect a significant sample size in order to answer the research questions 





After completing all five phases, two key elements surfaced. First, the alleged causations 
of disproportionate discipline practices emerged during the Phase 3 interviews. Relevant themes 
and patterns were noted during the Phase 3 interviews regarding the causes of OSS, recidivism, 
and/or disproportionality, as well as potential solutions to decreasing OSS discipline 
consequences, reducing recidivism rates, and/or eliminating disproportionate exclusionary 
discipline practices, especially with historically marginalized student populations (i.e., 
Black/African American students, male students, or students with disabilities), overall (McIntosh 
et al., 2014). Second, the overarching themes that arose from the research interviews are of note. 
In related discussions during the Phase 3 interviews, participants offered suggestions on ATS and 
potential solutions to eliminating disproportionality in school discipline practices (Table 9).  
 
Table 9: Phase 3 Interviews, Suggested Causes and Possible Solutions 
PHASE 3 INTERVIEWS    
EMERGENT THEMES 
Suggested Causes: Possible Solutions: 
● administrators ● building relationships with students  
● implicit bias ● decreasing exclusionary discipline practices 
● teachers ● hiring the right staff 
● multiple factors ● increasing proactive/preventative approaches 
 ● providing professional development 
 
 
Through additional discussion during Phase 3 and ensuing analysis of respondents 




S; Appendix T). For example, 52.6% of the respondents believe that disproportionality is mostly 
administrator-caused; 78.9% believe that disproportionality is mostly caused by implicit bias; 
63.2% of the respondents believing it is teacher-caused; 100% of the respondents stating that 
disproportionality has multiple factors (Table 10). Additionally, solutions were further 
elucidated: 80% of the respondents stated that building relationships with students, 10% of the 
respondents stated decreasing exclusionary discipline practices, 40% of the respondents stated 
hiring the right staff, 90% of the respondents stated increasing proactive/preventative 
approaches, and 90% of the respondents stated that providing professional development were 
possible solutions to decreasing OSS discipline consequences, reduce recidivism rates, and/or 
eliminate disproportionate exclusionary discipline practices, especially with historically 
marginalized student populations (i.e., Black/African American students, male students, or 
students with disabilities), overall (Table 11). 
Tables, figures, and relevant anecdotes from participants’ responses during Phase 3 better 






Table 10: Phase 3 Interviews, Emergent Themes, by Causation/by Level 
PHASE 3 INTERVIEWS      
EMERGENT THEMES 
Suggested Causation: ES MS HS AES DLA Overall 
Administrator-caused 
6/6 3/8 0/2 0/1 1/2 10/19 
100% 37.5% 0% 0% 50% 52.6% 
Implicit Bias 
6/6 6/8 2/2 0/1 1/2 15/19 
100% 75% 100% 0% 50% 78.9% 
Teacher-caused 
1/6 7/8 2/2 1/1 1/2 12/19 
16.7% 87.5% 100% 100% 50% 63.2% 
Multiple Factors 
6/6 8/8 2/2 1/1 2/2 19/19 
100% 100% 100% 100% 100% 100% 
 
● ES=elementary school; MS=middle school; HS=high school; AES=alternative education 
school; DLZ=district-level administrator 
Note. Patterns in suggested causation of increased OSS discipline consequences, increased 
recidivism rates, and/or increased disproportionate exclusionary discipline practices, especially 
with historically marginalized student populations (i.e., Black/African American students, male 






Table 11: Phase 3 Interviews, Emergent Themes, by Possible Solution/by Level 
PHASE 3 INTERVIEWS      
THEMED RESPONSES 
Repeated Topics: ES MS HS AES DLA Overall 
Building Relationships 
with Students 
4/7 7/8 2/2 1/1 2/2 16/20 
57.10% 87.50% 100% 100% 100% 80% 
Decreasing Exclusionary 
Discipline Practices 
0/7 0/8 1/2 1/1 0/2 2/20 
57.10% 87.50% 100% 100% 100% 10% 
Hiring the Right Staff 
3/7 4/8 1/2 0/1 0/2 8/20 
42.90% 50% 50% 0% 0% 40% 
Increasing Proactive/ 
Preventative Approaches 
6/7 7/8 2/2 1/1 2/2 18/20 
85.70% 87.50% 100% 100% 100% 90% 
Providing Professional 
Development 
7/7 7/8 2/2 0/1 2/2 18/20 
100% 87.50% 100% 0% 100% 90% 
 
Note. Patterns in suggested solutions to decrease OSS discipline consequences, reduce 
recidivism rates, and/or eliminate disproportionate exclusionary discipline practices, especially 
with historically marginalized student populations (i.e., Black/African American students, male 






As also indicated in Appendix T, participants’ responses to Phase 3 Interview Questions 
included the following: 
 




Figure 1 shows that 100% of the respondents stated that disproportionality was a problem 
at their school. Several key anecdotes are noteworthy: 
● Participant #4439 stated, “I wouldn't say it's a problem. I think it's due [to] some implicit 
bias that individuals bring to the school that we are not able to compensate for or be 
aware of and so it is an issue, but I don't know that it's a problem.”  
● Participant #8633 stated, “I do believe that it's a problem. I do believe that it's a problem. 
Often, when a student is not acting in accordance with what a school has deemed an 
acceptable behavior expectation, a large portion of those disciplinary decisions then are 











Figure 2 shows that 100% of the respondents believe that there is a correlation between 
student behavior and academic achievement. Several key anecdotes are noteworthy:  
● Participant #3671 stated, “when students are kicked-out and they're suspended for, you 
know, multiple days, oftentimes they're already behind in school and they are even more 
behind once they get back and it's really difficult for them to catch-up. So you have a 
student that's already maybe reading only at a 3rd or 4th grade levels and materials are 
already more difficult and [then] once they're at home, oftentimes the parents are 
working, right, so they're sitting at home and they don't have the support to actually do 
the work and many times the work that's given to them [are] just worksheets, paperwork, 
not [the] deeper learning that they would get if they were sitting in the classroom.”  
● Participant #9589 stated, “I've read about PBIS and MTSS and all of that. In a nutshell, 
so to say, we use pieces of PBIS or MTSS, this and that… it's all just our overarching 
philosophy on how to treat kids and to go a little bit further with MTSS, we have RTI. It 
started-out like 3 years ago when I first got to my school. It was strictly about academics 




academically and how to help the struggling students. It has now turned into we're not 
just looking at struggling academic students, but we're also looking at student struggling 
with behavior and what are we doing to help them and inevitably 99 times out of a 100, 
it’s the same student - the student is not only on that list because of [struggling in their 
classes with] academics, but they're also struggling with behavior.”  
 




Figure 3 shows that 84.2% of the respondents believe that there is a correlation between 
student behavior and academic achievement. Several key anecdotes are noteworthy:  
● Participant #7971 stated, “sending kids out of school doesn't give them a chance to fix the 
behavior that happened. It doesn't allow them to learn from it. Out-of-school suspension 
should be used for the team to develop a plan to correct the behavior. The team can come 
up with a plan on how to correct that behavior and then have like a re-entry plan for 
this.”  
● Participant #8063 stated, “I certainly do not believe that it is effective. There are so many 




students back into the instructional environment.”  
 




Figure 4 shows that 84.2% of the respondents believe that OSS have contributed to 
disproportionate disciplinary consequences at their school. Several key anecdotes are 
noteworthy: 
● Participant #2470 stated, “again a lot of the time we're putting kids out on OSS and when 
they're out of the classroom, we're not able to teach any of the behaviors that we’re 
expecting. All that we're doing is to say, the kid goes home for 3 days on OSS or I'm 
[suspending him] and they come back in three days with the exact same behavior. We 
don't have any time to teach it and so as a result it’s just a cycle, but then longer or more 
harsh next time.”  
● Participant #7971 stated, “That’s difficult to answer. I think teachers' tolerance for things 
that happen in the classroom are sometimes lower for students of color, so they end-up 
doing a write-up for those students. They don't necessarily lead to OSS resolutions, but 








Figure 5 shows that 63.2% of the respondents believe that reducing exclusionary 
discipline practices (OSS), specifically decreasing disproportionality, is a priority at their school. 
However, from the sample group, 26.3% believe it is not a priority at their school. Several key 
anecdotes are noteworthy: 
● Participant #7593 stated, “I believe decreasing disciplinary exclusionary disciplinary 
practices a priority right now, but I don't know that the staff has evolved to specifically 
[improving] it.”  
● Participant #8633 stated, “I would like to say yes. I would like to say that it is a priority. 
[However,] I feel that the practices that continue to be followed and supported based off 
of the number of [referrals] make it difficult to [maintain as a priority.] I know how to do 
this the right way, [but] do I feel like we're moving forward and where we feel like 
everyone is on the same page? I want to say yes, but I think that the reality is that it's not 
a priority. Not for everyone.”  
● Participant #2212 stated, “My principal does not believe in it at all - restorative justice or 




[solely] progressive discipline. We do not focus per se on restorative justice or proactive 
ways at all. [We react to] the referrals that are coming across our desks and make 
disciplinary decisions based on progressive discipline and those consequences are 
[creating] disproportionate outcomes.”  
 




Figure 6 shows that 52.6% of the respondents stated that no one higher-ranking than them 
has indicated that decreasing disproportionality should be a priority at their school. However, 
from the sample group, 31.6% stated “yes,” 15.8% stated “somewhat,” that is a priority. Several 
key anecdotes are noteworthy:  
● Participant #9589 stated, “I mean it's obvious that that's the overarching philosophy of 
the district, but no one has ever one-on-one said to me [that] you have to do this at your 
school.” 
● Participant #3116 stated, “So every principal has heard that we need to look at 
disproportionality within our school and lower it.”  




● Participant #6943 stated, “Oh, no!”  
 




Figure 7 shows that only 15.8% of the respondents believe that their chosen ATS was 
effective in reducing the disproportionate representation of historically marginalized student 
populations (i.e., Black/African American students, male students, or students with disabilities) 
at their school. However, from the sample group, 63.2% stated that “yes,” it was effective and 
12.1% stated they were “not sure.” Several key anecdotes are noteworthy: 
● Participant #6943 stated, “We started to do some training with our staff, especially this 
year. We implemented a social emotional curriculum. I [also] think that the trauma 
training is really what helped turn the curb for us and now their teachers really have 
started to see. I also put a laser focus on hiring people that understood childhood trauma 
and understood how we really support the whole student. So, full disclosure, we saw that 
we needed something that would kind of help deliver across the board. We saw that there 




experts in any of it and so we tried it and we just kept pushing it because we needed 
something to work.”  
● Participant #8875 stated, “I know that behavior consequences stop or temporarily stop a 
behavior, but they do not change the behavior, so it's a temporary fix. I do not believe 
that they are effective in reducing behaviors with any population. I mean, not in the long 
run. It’s a temporary fix that will stop the behavior in the short-term, if we're lucky, but I 
do not believe it's an effective way to invest our energy.”  
● Participant #8063 stated, “I believe that the initial implementation [of PBIS] has been 
very effective, [but] unfortunately they're still the recidivism rate among specific 
subgroups. Prior to me entering the building, at some point, it was upwards of three 
times more likely [to refer].  We've been able to reduce that to just slightly about, I want 
to say 1.25 times, which is still not good enough, but we have improved drastically.”  
● Participant #6599 stated, “Yes. I mean, at every point in our process, whenever we are 
looking at our flowchart, “intervention” is always discussed, so by that, I mean, we're 
always looking for an opportunity to actually make a breakthrough with a student and 
resolve the issue and re-teach the expected behavior, so yes, it is working and is 










Figure 8 shows that 52.6% of the respondents believe that their ATS has been successful 
in decreasing exclusionary discipline practices or reducing disproportionality at their  school. 
However, from the sample group, 31.6% stated that “somewhat” and 10.5% stated they were 
“not sure.” One key anecdote is particularly noteworthy: 
● Participant #1609 stated, “Overall? No. I think the reason [might be] because there's... 
there's people that want to go into a mode of, you know, we're not funded enough - where 
we have the lowest per-pupil funding. I'm just, I'm going to a site-level now. What 
potentially points to pushback on that directive would be: not enough funding; not 
enough wraparound services; not enough counselor; counselor ratio too high; social 
worker ratio is too high; limited or lacking resources. Those all tend to be the... the 
pushback and I'm not saying it's an excuse, because maybe at some point in time with 
certain infractions maybe, there are elements of truth to it, but those are legitimate 










Figure 9 shows that only 26.3% of the respondents believe that their ATS has been 
successful in reducing recidivism at their school. However, from the sample group, 36.8% stated 
that “somewhat” and 31.6 % stated that they were “not sure.” Several key anecdotes are 
noteworthy: 
● Participant #8875 stated, “I think so. One way [we were able to reduce recidivism] well, 
we knew that we needed to make decisions based on data. So, we created a data team 
who monitors our behavior resolutions, so we were able to determine our 
disproportionality because of that process and maintain a focus on it every month.” 
● Participant #8300 stated, “I don't know that answer, really. Reduce? Absolutely. 










Figure 10 shows that 94.7% of the respondents do not believe that their school is doing 
enough to reduce exclusionary discipline practices, specifically to decrease disproportionality. 
Several key anecdotes are noteworthy: 
● Participant #1847 stated, “That's kind of a loaded question. I would say that the district 
understands where we need to go and I think they’ve made some great strides, but I think 
we've only really gotten the tip of the iceberg on where we can go. I think when [they] try 
to communicate that message to 360 different schools to 360 different principals to 
18,000 different teachers that becomes a big challenge. And then we have so many other 
issues we were going through too. You know? I mean sometimes, the follow-through falls 
apart, so restorative practices or alternative behavior modification systems kind of 
disappear, so having people like you who are actively doing this research I think it's 
really important.”  
● Participant #6599 stated, “I don't know if you can say you're never doing enough.”   
● Participant #7971 stated, “I don't know. I don't think I'm doing enough. I just think, you 









Figure 11 shows that 84.2% of the respondents believe that the way to decrease 
disproportionality has multiple solutions. Several key anecdotes are noteworthy: 
● Participant #8300 stated, “I think it's not [just] one idea or one easy solution. We have a 
lot of work; it took us a lot of years to get to where we are and get out of it, but we have 
to keep moving forward because it's the right thing to do and kids' lives are depending on 
it. The future... the future of our city, state, nation is dependent upon it. We have to 
confirm that you using best practices [is harder but worth it]. We know that zero 
tolerance is not effective. It doesn't change behavior. There are hundreds and hundreds 
of studies on it, but when something scary happens, we tend to go to the things we can 
control and… and zero tolerance is certainly a control mechanism. Hopefully, we have 
learned from our past and start to address the underlying issues of misbehavior. We 
cannot wait any longer for this to happen.”  
 




Causation Theme 1: Administrator-caused 
In the first theme, 52.6% of the study participants characterized a potential cause for an 
increase in OSS discipline consequences, recidivism rates, and/or disproportionate exclusionary 
discipline practices, especially amongst historically marginalized student populations (i.e., 
Black/African American students, male students, or students with disabilities), as administrator 
created (Table 9). In answering the aforementioned, semi-structured interview questions, most 
participants’ responses to an unstructured follow-up question, “who is responsible for creating 
OSS discipline data, which lead to disproportionate exclusionary discipline data, at your 
school?” was quite compelling. Like most, Participant #4439 answered, “ultimately, the 
administrator.” Despite all of the answers on the need for increased staff training on cultural 
competency and implicit bias, and the lack of funding and the need for more personnel, the 
genesis of disproportionality, according to the majority of the respondents, lies with the school 
administrator.  
Causation Theme 2: Implicit Bias 
 A second theme reflecting the participants’ thoughts on the potential cause for an 
increase in OSS discipline consequences, recidivism rates, and/or disproportionate exclusionary 
discipline practices, especially amongst historically marginalized student populations (i.e., 
Black/African American students, male students, or students with disabilities), was implicit bias. 
78.9% of the study participants believed that the lack of training in implicit bias led to an 
increase in these aforesaid disciplinary outcomes (Table 9). Implicit bias was mentioned by most 
participants, as is also evident by the higher percentage of suggested cause, but most 





Causation Theme 3: Teacher-caused 
A third theme reflecting the participants’ thoughts on the potential cause for an increase 
in OSS discipline consequences, recidivism rates, and/or disproportionate exclusionary discipline 
practices, especially amongst historically marginalized student populations (i.e., Black/African 
American students, male students, or students with disabilities), was caused by teachers. 63.2% 
of the study participants believed that the actions of the teachers led to an increase in these 
aforesaid disciplinary outcomes (Table 9). This percentage seemed baffling as the participants 
had already almost unanimously agreed, without knowing their responses matched-up, that the 
main cause was due to administrators.  
Causation Theme 4: Multiple Factors 
A fourth theme emerged reflecting the participants’ thoughts on the potential cause for an 
increase in OSS discipline consequences, recidivism rates, and/or disproportionate exclusionary 
discipline practices, especially amongst historically marginalized student populations (i.e., 
Black/African American students, male students, or students with disabilities), was caused by 
multiple factors. 100% of the study participants believed that there were multiple factors that led 
to an increase in these aforesaid disciplinary outcomes (Table 9). This percentage seems spot on, 
as it is very difficult to hone in on the exact cause of disproportionality and thus, even harder to 
determine how best to solve it. 
In response to the interview questions, the following proposed solution themes emerged:  
Proposed Solution Theme 1: Building Relationships with Students 
In the first theme, 80% of the participants suggested that building relationships with 
students was a potential solution to decreasing OSS discipline consequences, recidivism rates, 




marginalized student populations (i.e., Black/African American students, male students, or 
students with disabilities) (Table 10). As stated by James Ford, the 2015 North Carolina State 
Teacher of the Year and the program director for the Public School Forum of North Carolina, 
“Our first job as teachers is to make sure that we learn our students, that we connect with them 
on a real level, showing respect for their culture and affirming their worthiness to receive the 
best education possible" (Sparks, 2019, p. 8).  
Proposed Solution Theme 2: Decreasing Exclusionary Discipline Practices 
In the second theme, only 10% of the participants suggested that decreasing exclusionary 
discipline practices might be a solution to decreasing OSS discipline consequences, recidivism 
rates, and/or disproportionate exclusionary discipline practices, especially amongst historically 
marginalized student populations (i.e., Black/African American students, male students, or 
students with disabilities) (Table 10). This was particularly interesting to note, as all 
administrators' responses referenced how their implementation of an MTSS/PBIS initiative had 
led to a decrease in exclusionary discipline practices. 
Proposed Solution Theme 3: Hiring the Right Staff 
In the third theme, 40% of the participants suggested that hiring the right staff might be a 
solution to decreasing OSS discipline consequences, recidivism rates, and/or disproportionate 
exclusionary discipline practices, especially amongst historically marginalized student 
populations (i.e., Black/African American students, male students, or students with disabilities) 
(Table 10). This percentage seemed peculiarly low compared to how many administrators 
alluded to the fact that some staff were difficult to get on board with anything other than 
exclusionary discipline, especially concerning misbehaviors, and that they were waiting for them 




Proposed Solution Theme 4: Increasing Proactive/Preventative Approaches 
Conversely, in the fourth theme, 90% of the participants believe that increasing 
proactive/preventative approaches might be a solution to decreasing OSS discipline 
consequences, recidivism rates, and/or disproportionate exclusionary discipline practices, 
especially amongst historically marginalized student populations (i.e., Black/African American 
students, male students, or students with disabilities) (Table 10). It is not surprising that 
administrators believe this strongly, as many of the participants were years-deep in implementing 
some form of and ATS. However, it is much higher than the theme decreasing exclusionary 
discipline practices, which tend to go hand-in-hand, if down correctly.  
Proposed Solution Theme 5: Providing Professional Development 
In the fifth and final theme, 90% of the participants suggested that providing professional 
development might be a solution to decreasing OSS discipline consequences, recidivism rates, 
and/or disproportionate exclusionary discipline practices, especially amongst historically 
marginalized student populations (i.e., Black/African American students, male students, or 
students with disabilities) (Table 10). This percentage seemed spot on as most administrators 
alluded to the fact that there hadn’t been enough training of staff to make significant change. 
Chapter Summary 
Ultimately, the purpose of the study was to: (a) examine school administrators’ attempts 
to reduce exclusionary disciplinary practices, specifically disproportionate disciplinary practices, 
by (b) implementing a proactive/preventative alternative to suspension (ATS), Multi-Tiered 
Systems of Support (MTSS), and/or Positive Behavioral Interventions and Supports (PBIS) 
initiative. There were five phases of this study. Phase 1 included quantitative data analysis to 




screening of targeted-schools, and online recruitment. Phase 2 included additional participant 
screening, as well as interview scheduling. Phase 3 included the study interviews. Phase 4 was 
slated to include follow-up interviews, as needed. (However, none were conducted/necessary.) 
Phase 5 included interview transcription and data analysis. 
Chapter 4 laid-out the research findings and data analysis from this study and provided a 
systematic and careful application of the research methods used in this study. Chapter 4 
highlighted the answers to the research questions and was able to present the findings according 
to the research design discussed in Chapter 3. The findings and results spelled-out in Chapter 4 
of this qualitative study, helped to further connect the literature review, as well as the theoretical 
framework discussed in Chapter 2, by providing statistical analysis of those findings. Chapter 5 
contains an interpretation of the research presented in Chapter 4 by pointing-out their 
significance to this field of study and referencing the findings from the study. Chapter 5 also 
discusses implications for future research, study limitations, recommendations for future action, 
as well as recommendations for future research. Chapter 5 concludes by discussing the social 





Chapter Five: Findings of the Study 
“The common facts of today are the products of yesterday’s research.” 
Duncan MacDonald 
Introduction 
The aim of the study was to investigate the efforts of school administrators to eliminate 
exclusionary disciplinary practices by introducing a proactive/preventative alternative to 
suspension (ATS), Multi-Tiered Support Systems (MTSS), and/or Positive Behavioral 
Interventions and Supports (PBIS) program, specifically disproportionate disciplinary practices. 
In order to understand schools’ over-reliance of OSS, the research conducted in this study was 
essential, especially because there is little to no research on those administrative 
proactive/preventative choices. In an effort to determine if the introduction of these interventions 
were a means to reducing the overall practice of exclusionary discipline, specifically in the 
reduction of disproportionate discipline practices of historically marginalized student populations 
(i.e., Black/African American students, male students, or students with disabilities), participants 
in this study were interviewed and able to give insight into their decision-making process, the 
path of their school to these preventative methods, and their current accomplishments and 
failures.  
This inquiry was motivated by two research and four follow-up questions: 1.) Were out-
of-school suspensions (OSS) effective in reducing student misbehavior and/or recidivate 
behaviors of historically marginalized student populations (i.e., Black/African American 
students, male students, or students with disabilities)? a.) What was the rationale for selecting an 
OSS as opposed to an ATS? b.) What was the rationale for selecting an OSS over another? 2.) 




overall exclusionary discipline and recidivism rate, effective in reducing the disproportionate 
representation of historically marginalized student populations, i.e. Black/African American 
students, male students, or students with disabilities? a.) What was the rationale for selecting an 
ATS as opposed to an OSS? b.) What was the rationale for selecting an ATS over another?  
During Phase 3 of this study, answers to the semi-structured interview questions showed 
a variety of perspectives from participants who regularly delve out OSS and have the opportunity 
to witness the results of an overuse of exclusionary discipline practices (Appendix Q). 
Significant themes for the causation of disproportionate discipline practices included: a.) 
administrator-caused; b.) implicit bias; c.) teacher-caused; or d.) multiple factors (Table 9). 
Significant themes for the possible solutions to decreasing disproportionate discipline practices 
included: a.) building relationships with students; b.) decreasing exclusionary discipline 
practices; c.) hiring the right staff; d.) increasing proactive/preventative approaches; or e.) 
providing professional development (Table 10).  
These data points were successful in answering my research questions: 1.) Were out-of-
school suspensions (OSS) effective in reducing student misbehavior and/or recidivate behaviors 
of historically marginalized student populations (i.e., Black/African American students, male 
students, or students with disabilities)? 2.) Were proactive/preventative Alternatives to 
Suspension (ATS), meant to decrease a school’s overall exclusionary discipline and recidivism 
rate, effective in reducing the disproportionate representation of historically marginalized student 
populations, i.e., Black/African American students, male students, or students with disabilities? 
Nevertheless, this research study was not without fault. As indicated in Chapter 2 and thread 




administrators’ perspectives in implementing successful ATS. Although this research was 
successful in building on that research, new areas and additional research also emerged.   
Recommendations for Future Research 
To determine the intended focus of the research study, a recommendation for this 
research would be to replicate this study in order to better delineate which proactive/preventative 
strategy was more successful in reducing exclusionary discipline, specifically which method was 
more successful in decreasing disproportionate discipline practices, once non-skewed 
exclusionary data is available post-COVID-19, (i.e., incomplete OSS data due to schools closing 
in March 2020). For example, to ascertain whether a stronger proactive/preventative strategy 
exists, the findings from this study could be evaluated against OSS data from participating 
schools following a traditional school year of implementation as compared with data from prior 
to implementing the initiative. This research also analyzed participants' awareness of recidivism, 
specifically with OSS, but no participant understood their data well enough to assess whether 
their approaches to decreasing OSS, specifically with disproportionate disciplinary practices, 
were successful in reducing recidivate behaviors. In addition, this research proposed to 
triangulate data from pre-ATS with data ascertained from the semi-structured interviews, as well 
as data post-ATS. However, due to the COVID-19 Pandemic, post-ATS data was unavailable 
and the previously outlined data comparison was not possible.   
Additionally, further investigation into recidivism could prove noteworthy, as the 
ultimate aim of this study was to disrupt the school-to-prison pipeline phenomenon (Mittleman, 
J., 2018). Such a study may provide a thought-provoking understanding of the complete effect of 
OSS and the ways in which schools attempt to interrupt that impact through ATS. Last, the 




ultimately unrealized (Mittleman, J., 2018). A recommendation for future research is to 
concentrate specifically on this phenomenon so as to address its genesis and possible points of 
interruption, rather than an after effect from reducing OSS consequences.  
Limitations of the Study 
The results of this research study were strongly affected by all the components and 
processes of this research study, including the obtaining of consent for this qualitative research 
study, the requests to collect data as part of the university and district IRB applications, the 
organization and collection of Phase 3 data, and the interpretation and analysis of data in Phase 
5. Partly because of the design of data analysis, but also because of the COVID-19 Pandemic, the 
IRB and data collection process took much longer than anticipated. The findings from this 
analysis, however, provided a rich pool of data to help address the aforesaid research questions. 
Although the pool of 19 participants seemed small, their thoughtful responses during the 
semi-structured interviews (Phase 3) may lead to further research in this area. The discussions in 
this study focused solely on the (causation and solution) themes developed from those one-on-
one interviews during advanced data analysis (Phase 5). Responses from most participants 
mirrored one another, although they all work at different locations and, to the best of my 
knowledge, did not know of each other’s participation in this research study. Despite this, an 
obvious limitation to this study might be the factor that participants who willingly volunteered to 
participate in the study most likely already had a vested interest in the topic and thus a skewed 
viewpoint prior to the semi-structured interview questions (Appendix M). Another key limitation 
was the COVID-19 Pandemic, and extended closure of the school district during this research 




from participating schools hindering triangulation of data from each school’s implementation of 
their preferred proactive/preventative approach to reducing OSS. 
Another limitation of this study centers on the data. Although the semi-structured 
interviews provided a wealth of information that may inform future research studies, the 
availability, accessibility, and organization of data complicated this study more so than anything, 
even the COVID-19 Pandemic. As far as the researcher could note, there doesn’t seem to be any 
demographic data available by administrator. This information would be helpful to note how the 
participants involved in this study reflected compared with the district’s overall demographic 
breakdown. Also, the data is not disaggregated, (possibly so it doesn’t appear to be as damning 
as it really is), i.e., schools with high percentages of disproportionate discipline data are hidden 
amongst the school district’s average. There doesn’t seem to be any disaggregated data available, 
by race, gender, or special populations, or even by zip code, which might prove to be more 
informative in thwarting disproportionate outcomes. Last, the available data is skewed, in that it 
represents the number of incidents, rather than the numbers of alleged offenders, which, in turn, 
could represent the same student numerous times. This presents an even greater challenge to 
addressing this district’s disproportionality concerns and limits their ability to solve to problem 
even further.  
A final limitation of this study centers around one of the possible solutions discovered 
after thematic content analysis, building relationships with students. As indicated in Table 11, 
80% of the respondents believed that building relationships with students was key to resolving 
future disproportionate discipline practices. Yet the researcher neglected to conduct any follow-
up questions to determine what that “building” would entail. It is assumed that the respondents 




concerns in the classroom and that that would lead to fewer discipline referrals which would lead 
to less OSS, but that was never asked and can only be assumed. Future research studies should 
look to define what “building better relationships” means and then delve into how administrators 
plan to do so. This information, from a socio-political perspective, would prove highly coveted 
information, if sought out.   
Implications for Social Change 
The research in this area has the potential to greatly impact future discipline policies in 
public education, particularly when it comes to decreasing exclusionary discipline practices and 
reducing disproportionality and hopefully provide evidence that proactive approaches to student 
discipline yields a larger percentage of students prepared academically, developmentally, and 
emotionally for adulthood, so as to permanently interrupt the school-to-prison pipeline 
phenomenon. This research study could also influence social change for many reasons. First, the 
suggested causes of OSS, particularly the causes of disproportionate data from OSS 
consequences, could influence a systemic change in exclusionary discipline practices. Second, 
the possible solutions to decreasing disproportionate disciplinary practices could give other 
schools struggling with disproportionate disciplinary practices a menu of ATS and ultimately a 
playbook for decreasing OSS practices, overall. Third, with the cause and effect of OSS practices 
known, all schools could more strategically focus on decreasing the school-to-prison pipeline 
phenomenon, the effects which would be enumerated in all aspects of PK-12 education, 
particularly with surrounding students’ academic and behavioral skill deficits (Mittleman, J., 
2018). As those skills are now able to be addressed, and student behavior improves overall, 
teaching and student achievement will also most likely be positively impacted. Data analysis 




exclusionary discipline practices, specifically in the reduction of disproportionate representation 
of historically marginalized student populations, i.e. Black/African American students, male 
students, or students with disabilities (Appendix M; Table 9; Table 10).  
Implications for social change are not only embedded in; but the data, as reported in this 
study, capture common themes from the participants’ interviews of how they handle OSS and 
enact ATS at their school. Further, participants in this study gave compelling input on the 
(suspected) causes of disproportionate OSS data: 52.6% believed the cause was administrator-
created; 78.9% believed the cause was implicit bias; 63.2% believed that the cause was teacher-
created; 100% believed the cause was from multiple factors (Table 9). In addition, participants in 
this study indicated a strong willingness to implement effective ATS at their schools in the hopes 
of reducing and/or eliminating disproportionate disciplinary practices, altogether, and suggested 
several potential solutions: 80% suggested that building relationships with students was a 
potential solution; 10% suggested that decreasing exclusionary discipline practices was a 
solution; 40% suggested that hiring the right staff was a solution; 90% suggested that increasing 
proactive/preventative approaches was a solution; 90% of the participants suggested that 
providing professional development was a solution (Table 10).  
At the school level, implications for social change might be influenced by the 
aforementioned data. Perhaps knowing the potential causes of exclusionary discipline practices 
will aid schools in their enactment of effective ATS. At the district level, this research has the 
potential to influence policy change. At this macro-level, implications for social change are 
greater as policy change will drive the greatest impact on OSS consequences and 
disproportionate disciplinary practices at the school level, micro-level. It is evident from the 




disproportionate disciplinary practices, and that current OSS and ATS decisions are profoundly 
affected. Ultimately, a pattern was observed in the responses of the participants and coincided 
with established literature. 
Summary of Findings 
The findings for this research were organized surrounding the research questions in order 
to determine if (a) the implementation of an MTSS initiative decreased OSS discipline 
consequences, reduced recidivism rates, and/or eliminated disproportionate exclusionary 
discipline practices, and/or (b) what the rationale for selecting an MTSS initiative, meant to 
decrease OSS discipline consequences, reduce recidivism rates, and eliminate disproportionate 
exclusionary discipline practices, was for each participant. In order to pre-qualify schools 
through descriptive statistics review, this study was guided by a large body of data about current 
OSS discipline practices, specifically disproportionate data. Second, during Phase 2, existing 
ATS of those targeted schools were examined on the basis of Phase 1 responses and helped guide 
the targeted participants for the Phase 3 semi-structured interviews. Third, by questioning school 
officials, Step 3 attempted to address the research study questions. Data analysis was performed 
to assess if there were any statistically meaningful variations between the responses of the 
interviewees as well. Fourth, any apparent connection between the response of one administrator 
to the introduction of an MTSS initiative was noted and contrasted with the responses of the 
other participants. Finally, all emerging themes were further examined to decide which practices 
were better for reducing the effects of OSS discipline, reducing recidivism rates, and/or 
eliminating overall disproportionate discipline practices. 
According to data analysis from this study, school administrators believe a wide range of 




regularly provided solutions to reducing and/or eliminating OSS discipline consequences, 
specifically reducing disproportionate disciplinary practices, based on data analysis, for good. 
The goal of the study was to a.) analyze the attempts of school administrators to reduce 
exclusionary disciplinary practices, especially excessive disciplinary practices, by b.) 
implementing a proactive/preventative suspension alternative (ATS), Multi-Tiered Support 
Systems (MTSS), and/or Positive Behavioral Interventions and Supports (PBIS) initiative. Five 
phases of this study were conducted: 1.) comprehensive data analysis to pre-qualify schools with 
high percentages of excessive OSS discipline data, targeted-school screening, and online 
recruiting; 2.) further participant screening, as well as interview preparation; 3.) research 
interviews; 4.) follow-up interviews, (not conducted); and 5.) transcription and data analysis of 
interviews. 
Chapter Summary 
In all previous chapters, the framework for this qualitative study has been outlined in 
great detail. To summarize, this research study followed a case study approach consisting of five 
phases to analyze the rate of success of proactive/preventative approaches to reducing 
exclusionary discipline practices at the PK-12 school level (Table 2). In Chapter 1, each school’s 
pre-implementation data to help identify pre-qualifying schools to target as participants was 
analyzed as Phase 1. During Phase 2, initial consent was sought. During Phase 3, full consent 
was gained, and the selected participants were interviewed, one-on-one. Phase 4, meant to re-
interview the participants’ responses and follow-up with additional inquiries, was not conducted. 
During Phase 5, data for emerging themes and patterns from multiple perspectives using the 




examined. Chapter 3 laid-out how this study sought to determine if there was a more successful 
ATS - one that could possibly reduce OSS discipline rates. 
In Chapter 4, the study findings and data analysis from this study were presented. There 
was also a systematic and careful application of the research methods used in this study. The 
answers to the above research questions were answered in Chapter 4 and the findings were also 
developed according to the research design discussed in Chapter 3. Existing literature, as well as 
the theoretical framework for this study, discussed in Chapter 2, supported these findings and 
results from statistical analysis. In this chapter, further interpretation of the research presented in 
Chapter 4 has been explained. The description of the results and the significance of this study 
have also been discussed. In addition, Chapter 5 highlighted implications for future research, 
study limitations, recommendations for future action, recommendations for future research, and 
social implications for this study. 
Conclusion 
This qualitative research looked at the exclusionary discipline consequences, specifically 
disproportionate disciplinary practices. Initial data analysis was shocking. The disproportionate 
disciplinary practices of the district were much more extensive, and disheartening, than 
originally assumed (Table 5). The context of the phenomenon compared to alternatives to 
exclusionary discipline practices, particularly how the enactment of an MTSS initiative and 
subsequent proactive/preventative interventions as an ATS influences the OSS rates of a school, 
was conducted (Anzalone, 2015; Hancock & Algozzine, 2006). Targeting schools with high 
disproportionate data was risky, but the majority of targeted participants were receptive to 
joining this study. The crux of this study was based on OSS discipline knowledge from a school 




initiatives aimed at reducing OSS discipline rates. Participants’ perspectives were surprisingly 
considerate of current initiatives to thwart disproportionate disciplinary practices; very few were 
in disbelief that disproportionality was a problem at their school. Most of those results were 
obtained from semi-structured interviews with administrators, examining their rationale behind 
each decision to introduce an ATS and how that enactment affected the disproportionality data of 
their school and, more importantly, their students (Chin, Dowdy, Jimerson, & Rime, 2012). 
Those semi-structured interviews are ultimately what led to the conclusion of this research study. 
From that, the following conclusion has been established. 
As is evident from this research, and despite rising disproportionate OSS rates, there are, 
and continue to grow, inconsistencies from school to school and throughout the district regarding 
the cause and possible solutions of OSS and disproportionality. The alleged causes of 
disproportionate discipline practices, i.e., administrator-created, implicit bias, teacher-created, 
and/or multiple variables, led to subsequent discussions on possible solutions during Phase 3 of 
this study, i.e., building student relationships, reducing exclusionary discipline practices, hiring 
the right employees, increasing proactive/preventative approaches, and/or providing professional 
development (Table 9; Table 10). Based on further data analysis from those Phase 3 interviews 
and due to the COVID-19 Pandemic, there seem to be mixed results with no distinct conclusion 
as to which ATS was most successful at reducing and/or eliminating disproportionate 
disciplinary practices, specifically with historically marginalized student populations, i.e., 
Black/African American students, male students, or students with disabilities.  
This study facilitated an effort to fill a gap in current research. The foundation of Erikson's 
(1950) Theory of Psychosocial Development was made to investigate the views of administrators 




behaviors, and ultimately, permanently interrupt the school-to-prison pipeline phenomenon. 
Despite the overwhelming presence of disproportionate disciplinary practices at all participating 
schools, and district-wide, a stronger focus on ATS or reducing/eliminating disproportionality is 
needed. Building administrators are aware of current OSS consequences and how that leads to 
disproportionate data, but the extent to which they are enacting ATS in order to prevent those 
data from growing is abysmal. There doesn’t seem to be any urgency to enact change. Despite 
these results, this study was able to identify positive approaches by administrators to thwart 
increased OSS consequences, reduce recidivate behaviors, and decrease disproportionate 
disciplinary practices at their schools. Administrators, for the most part, are attempting to address 
these issues. As researchers have the potential to further explore their experiences, it is a venture 
worth pursuing, and I believe an endeavor that is being pursued at the school level, albeit to 
varying degrees. To that end, similar studies, coupled with the analysis of OSS data following 
that enactment, may inform future practice in schools, districts, or even across this nation. Those 
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☒ Doctorate Student      ☐ Fellow         
       Department: Teaching and Learning  Mail Stop:                             
Phone Number: 702.686.7919  Email Address: higleyk@unlv.nevada.edu  
C.    Please complete (if applicable). 
     Protocol Coordinator (Name and Credentials):      
Phone Number:         Email Address:   
Co-Principal Investigator (Name and Credentials):      




          Department:              Mail Stop: 
Phone Number:      Email Address:         
3.  RESEARCH TEAM MEMBERS: List all research team members (including PI) who  
will have contact with subjects, have contact with subjects’ data or biological samples, or 
use subjects’ personal information.  If additional members will be included, submit 




Role in Protocol 
Specific 
Experience with 












data, writing report 
EXAMPLE: 
Has had 7 years of 
conducting and 
publishing human 


































has over 20 years 
of experience in 
school district; has 










4.  Duration of Study  
Anticipated Start Date: 03/01/2020  Anticipated Termination Date: 12/31/2020                 
5.  RESEARCH SUBJECTS:  




Targeted participants for Phase 2 of this study will be selected during Phase 1 
using theoretical sampling. Targeted participants will be selected for Phase 3 of 
this study using non-probability sampling. 
  5.2     Maximum number of subjects:  4-6 
  5.3 Describe the targeted population (e.g. healthy adults age 18-45), including age  
range. Delineate between the various subject groups: 
The target population for this study are school administrators currently 
serving at comprehensive, PK-12 schools in the school district for this 
research study.  
  5.4     Summarize the inclusion criteria for each subject group that must be met in order  
for the subject to participate in the study. 
The participants recruited for this study must be K-12 school 
administrators currently implementing proactive/preventative 
alternative(s) to suspension (ATS), Multi-Tiered Systems of Support 
(MTSS), and/or Positive Behavioral Interventions and Supports (PBIS) 
initiative(s), as a means of decreasing exclusionary discipline practices, 
specifically in reducing disproportionate disciplinary consequences, at 
his/her respective school sites. 
  5.5     Are there any enrollment restrictions based on gender, pregnancy, race or ethnic  
origins?    
☐ Yes   ☒ No 
 If yes, specify and explain the nature of the restriction(s) and provide justification  




  5.6     Will you be recruiting any of these specific populations? 
                     ☐ Children 17 and under  ☐ Prisoners, Parolees and/or Probationers 
                     ☐ College Students                            ☐ Pregnant Women, Fetuses and Neonates 
                     ☐ Wards of the State   ☐ I will be using biological specimens 
                     ☒ CCSD Employees and/or students 
   5.7    Would your population be considered decisional/cognitively impaired? 
☐ Yes       ☒ No 
         5.7.1  Will the subjects be able to provide consent/assent on their own?  
☒ Yes       ☐ No 
6.  RECRUITMENT PROCEDURES:  
6.1    Describe the methods of recruitment including use of letters and/or advertising.  
Include when, how and by whom the subjects will be recruited.  
An initial recruitment survey will be emailed to targeted participants by 
the student investigator 4 weeks prior to Phase 2 of this study, inviting 
participation in the study and asking for informed consent. Depending on 
response, targeted participants will be emailed a study recruitment 
reminder 2 weeks/1 week/2 days prior to the end of Phase 1, including 
online informed consent, until a response is received. 
   6.2   Indicate the types of recruitment materials to be used below (check all that apply).   
Attach copies of all recruitment materials to this application. 
          ☒ Internet/Email    ☐ Television/Radio/Newspaper 




☐ Subject Pool Description  ☐Telephone Script 
          ☐ Word of Mouth         ☐Social Media 
☐ Other (Describe):   ☐  This research study will not be using any  
recruitment materials.  
7.  PURPOSE AND PROCEDURES:  
  7.1    State the purpose of the study:  
The purpose of the study is to examine school administrators’ attempts to 
reduce exclusionary disciplinary practices, specifically disproportionate 
disciplinary practices, by implementing a proactive/preventative 
alternative to suspension (ATS), Multi-Tiered Systems of Support 
(MTSS), and/or Positive Behavioral Interventions and Supports (PBIS) 
initiative. 
   7.2  Lay language summary (Please use non-technical language to summarize your  
research study): 
to explore administrators experiences with reducing disproportionate 
disciplinary practices 
  7.3    Describe all research procedures (sequentially). Include required screening  
procedures performed before enrollment and while on study. Describe the types, 
frequency and duration of tests, observations, interviews, questionnaires, etc.   
Please provide a list or outline format/flowchart for ease of review. 
● Phase 1: 




○ Recruitment email, emailed to targeted participants 4 weeks prior 
to Phase 2; informed consent, online consent 
○ Recruitment survey, emailed to targeted participants 4 weeks prior 
to Phase 2; informed consent, online consent 
○ Study recruitment reminder, emailed to targeted participants 2 
weeks/1 week/2 days prior to Phase 2; informed consent, online 
● Phase 2: 
○ Participant screening, prior to Phase 3 
○ Participating school’s discretionary discipline 
practices/disproportionate data analyzed, prior to Phase 3 
○ Study enrollment confirmation, emailed to targeted participants 2 
weeks prior to Phase 3; informed consent, online  
○ Study enrollment denial, emailed to Phase 1 participants not 
selected for Phase 3 
○ Interview participation reminder, emailed to enrolled participants 1 
week/2 days prior to Phase 3; informed consent, online  
● Phase 3: 
○ Informed consent 
○ Interview, semi-structured, one-on-one interview(s), conducted 
○ Interview, (subsequent) semi-structured, one-on-one interview(s), 
participation request, emailed to targeted participants prior to 




○ Interview, (subsequent) semi-structured, one-on-one interview(s), 
participation reminder, emailed to enrolled participants 1 week/2 
days prior to Phase 4, as applicable; informed consent, online 
● Phase 4: 
○ Applicable, (subsequent/follow-up) interview, semi-structured, 
one-on-one interview(s), conducted; informed consent 
○ Study completion correspondence, emailed to participants at least 
2 weeks following completion of Phase 4 
● Phase 5: 
○ Data analysis of transcripts from the Phase 3 Interview(s); 
applicable Phase 4 Interview(s) 
The research procedures include: 
● Phase 1 Participant Screening: Targeted participants will be pre-selected 
using theoretical sampling based on data analysis of current PK-12 schools 
currently implementing proactive/preventative alternative(s) to suspension 
(ATS), Multi-Tiered Systems of Support (MTSS), and/or Positive 
Behavioral Interventions and Supports (PBIS) initiative(s) at his/her 
schools sites. 
● Phase 1 Recruitment Survey: Targeted participants will complete a Google 
Forms survey, delivered electronically via email, to determine the type(s) 
of proactive/preventative alternative(s) to suspension (ATS), Multi-Tiered 
Systems of Support (MTSS), and/or Positive Behavioral Interventions and 




to obtain informed consent, online. This survey will take approximately 3-
5 minutes to complete. 
● Phase 2 Participant Screening: Targeted participants for Phase 3 of this 
study will be selected using non-probability sampling, in order to provide 
a wide-range of proactive/preventative alternative(s) to suspension (ATS), 
Multi-Tiered Systems of Support (MTSS), and/or Positive Behavioral 
Interventions and Supports (PBIS) initiative(s) being implemented in 
current, comprehensive, PK-12 schools in the district for this research 
study.  
● Phase 2 Data Analysis: Participating school’s discretionary discipline 
practices for the 18/19 and 19/20 school years, as well as disproportionate 
disciplinary percentages for 18/19 and 19/20 school years, will be pulled 
using the [district’s] student information system and data visualization 
system prior to Phase 3.  
● Phase 3 Interview: Targeted participants will participate in a one-on-one 
interview, using a semi-structured approach, in order to capture 
participant’s experiences with implementing proactive/preventative 
alternative(s) to suspension (ATS), Multi-Tiered Systems of Support 
(MTSS), and/or Positive Behavioral Interventions and Supports (PBIS) 
initiative(s). This 60- to 90-minute, recorded interview will afford 
participants the opportunity to speak in greater depth about their 
experiences with decreasing exclusionary discipline practices, specifically 




respective school site. This interview will take place at the convenience of 
the targeted participant prior to Phase 4 and will include informed consent.  
● Phase 4 Interview: A subsequent/follow-up, one-on-one interview, using 
the aforementioned semi-structured approach, may be applicable for 
additional clarification based on answers received from participants of the 
Phase 3 Survey. This 30- to 45-minute, recorded follow-up interview will 
afford the researcher a chance to clarify responses from targeted 
participants in order to fully capture their experiences and will include 
informed consent. 
● Phase 5 Data Analysis: Transcripts from the Phase 3 Interview(s), and 
from any applicable Phase 4 Interview(s), will be analyzed using thematic 
content analysis and compared to participant’s school’s discretionary 
discipline practices for the 18/19 and 19/20 school years, as well as 
disproportionate disciplinary percentages for 18/19 and 19/20 school 
years. 
   7.4    List and attach all instruments associated with this research study: 
● Facility Request Letter (Attachment B) 
● Phase 1 Participant Screening (Attachment C) 
● UNLV Informed Consent, online (Attachment D) 
● Phase 1 Recruitment Email (Attachment E) 
● Phase 1 Recruitment Survey, Online (Attachment F) 
● Phase 1 Recruitment Reminder Email (Attachment G) 




● Phase 3 Enrollment Confirmation Email (Attachment I) 
● Phase 3 Enrollment Denial Email (Attachment J) 
● Phase 3 Participation Reminder Email (Attachment K) 
● Online Informed Consent (Attachment L) 
● Phase 3 Interview Questions (Attachment M) 
● Phase 4 Participation Request Email (Attachment N) 
● Phase 4 Participation Reminder Email (Attachment O) 
● Phase 4 Interview Questions (Attachment P) 
● Phase 3 Interview Answers (Attachment Q) 
● Study Participants Completion Email (Attachment R) 
● Phase 5 Data Analysis (Attachment S)  
● Phase 3 Interview Consolidated Responses (Attachment T)  
    7.5    Will subjects be recorded?  
☐ No    ☒Yes, audio    ☐Yes, video 
8.  CONSENT:  
  8.1    Describe the consent process(es) for enrolling each subject population into the  
study. 
The consent process for enrolling each subject population into this study will  
take place as follows: 
● online, via a clickable link, in all email correspondence (Attachment D); 





● in person, as part of the Phase 3 and/or Phase 4 Interview(s) (Attachment 
M).  
  8.2    Describe where the consent process(es) take place.  
The consent process for this study will take place as follows: 
● online, using participant’s intramail network ([district] email) and a 
clickable link (Google Forms) during Phases 1-4 (Attachment D); 
● online, embedded in the Phase 1 Recruitment Survey (Google Forms) 
(Attachment F); and, 
● in person, prior to the Phase 3 and/or Phase 4 Interview(s) (Attachment 
M).  
  8.3    Will any information about the research purpose and/or design be withheld from  
potential or participating subjects at any time during the study?  
☐ Yes   ☒ No 
         8.3.1 Explain and justify the non-disclosure and describe plans for post-study  
debriefing. 
8.4    Is a waiver of the signature requirement on the informed consent being requested?      
  ☐ Yes   ☒ No 
         8.4.1 Explain why the waiver of signature is being requested. 
9.  PROJECT SITE(S): (Check all that apply) 
          ☐ University of Nevada, Las Vegas (UNLV) – Please check the specific campus. 
☐ Maryland Campus (main)        
☐ Shadow Lane Campus 




☐ Other: (Specify and Explain all): 
● NOTE: If the project site is other than UNLV or online, Facility Authorization 
Letter must be submitted. 
10.  PRIVACY AND CONFIDENTIALITY:  
● Privacy refers to a person’s desire to control the access of others to themselves. 
Privacy  relates to the subject. 
● Confidentiality refers to the researcher’s agreement with the subject about how 
the  subject’s identifiable private information will be handled, managed, and 
disseminated. Confidentiality relates to a subject’s information. 
  10.1    In regards to the above definition, how will you protect the privacy of the  
participants?  
● All ethical considerations in this study will be followed in full compliance 
with all Institutionalized Review Board (IRB) guidelines. In order to 
maintain independence and impartiality, the student investigator will be 
the sole person conducting this study. Participants will give online consent 
as part of all email correspondence during Phases 1-4, participation in the 
Phase 1 Recruitment Survey, and an in-person, informed consent during 
Phases 3 and 4 (Attachment F; M). 
● As specific schools will be targeted during Phase 1 and 2 Participant 
Screening and Phase 3 and 4 Interview(s), privacy and confidentiality will 
be of the utmost importance throughout this study (Attachment C; H; N; 
Q). However, pseudonyms and numeric identifiers will be assigned for 




de-identifying each school’s data, in order to maintain privacy and 
confidentiality, assure anonymity, and avoid any harm to participants 
throughout the data collection, analysis, and reporting phases of the study.  
● Additionally, as a current [district] employee, a non-school district email 
address (Gmail) will be used solely for this study by the student 
investigator to ensure privacy and confidentiality. All data will be stored 
on a Universal Serial Bus (USB storage device) that will be locked in a 
safe in the student investigator’s home or on the student investigator’s 
password-protected laptop with an extra copy stored on the student 
investigator’s cloud service. Data will only be viewed by the student 
investigator and accessed from the student investigator’s password-
protected account(s), and made available to the principal investigator once 
the research has been concluded. Further, all data will be stored in a secure 
place and destroyed after five years. 
● Data analyzed during this study will not be connected to identifying 
information. Surveys will be assigned a number and interview 
responses/transcripts will be assigned a pseudonym (that the participant 
and/or the student researcher chooses). Any information that participants 
share on the surveys or during the interviews that might link them to the 
study (e.g., if a participant were to mention their current or past employer 
name, job title, or a specific personal scenario) will be redacted, de-




● For any online informed consent and the Phase 1 Recruitment Survey 
(Google Forms), participants’ emails will be linked to their responses. 
However, that information will be redacted/de-identified prior to the 
analysis and reporting phases of this study. Additionally, audio recordings 
and subsequent transcriptions from the Phase 3 and 4 Interview(s) may 
identify schools and/or individuals. Nonetheless, that information will be 
redacted/de-identified prior to the analysis and reporting phases of this 
study, as well. The transcriber will be required to submit a confidentiality 
agreement prior to transcribing any data. When writing about or 
presenting the data from this study, participant survey numbers and/or 
interview pseudonyms will be used. Any other identifiable information 
ascertained during this study not specifically identified will be 
redacted/de-identified during the reporting phase. 
10.2    In regards to the above definition, how will you ensure confidentiality of the data  
obtained?   
No names and/or other identifiers will be associated with the data from 
this study. All data will be redacted/de-identified. 
  10.3    Where will all data be stored? (for review/audit purposes, a copy of all records  
must be kept in a location accessible by the PI on UNLV property): 
                     ☐ PI’s office (bldg/room):         ☐ PI’s laboratory (bldg/room):             
☒ Other (bldg/room):  
student investigator's password-protected Google Drive; student 




 10.4    How long will identifiable AND de-identified data be stored?  5 years 
  10.5    What are the plans for the final disposition or destruction of identifiable and  
de-identified data?  
All data (Phases 1-4 emails, Phase 1 participant screening, online 
informed consent, Phase 1 recruitment survey, Phase 2 data analysis, 
Phase 2 participant screening, informed consent, Phase 3 interview audio 
responses and transcripts, Phase 4 interview audio responses and 
transcripts), and/or Phase 5 data analysis), will be stored electronically (in 
the student investigator's password-protected Google Drive; the student 
investigator’s locked home safe, as well as on the student investigator's 
password-protected computer) for five years and then destroyed. The 
student investigator's computer will not connect to public Wi-Fi and will 
be kept in a locked location while study data is stored on it. 
11.  MEDICAL DEVICES:  
Are you using a medical device? 
☐  Yes    ☒  No  
12.  RISKS:  
12.1 Summarize the nature and amount of risk (including side effects, stress, and  
discomfort). Examples of risk include physical risks, psychological risks (such as 
stress, discomfort, or invasion of privacy) and social risks (such as jeopardy 
insurability or employability). 
There are risks involved in all research studies. However, participation in 




discomfort in responding to survey or interview questions, either because 
of the nature of the questions (i.e., sharing personal and/or professional 
experiences, being recorded discussing his/her school’s data and/or efforts 
to reduce discretionary discipline practices, specifically his/her school’s 
efforts to thwart disproportionate disciplinary consequences), and/or 
because the student investigator is also a CCSD employee. Participants 
will be reminded during each interaction that the student investigator will 
redact/de-identify all identifiable information prior to reporting any 
findings and all data, specifically the names of the study participants and 
his/her school, will remain confidential. 
   12.2 Estimate the probability (e.g., not likely, likely, etc.) that a given harm may/will  
occur, its severity, and its potential reversibility. 
This study is minimally invasive, focusing on administrators’ experiences 
with reducing exclusionary disciplinary practices, specifically 
disproportionate disciplinary practices, by implementing a 
proactive/preventative alternative(s) to suspension (ATS), Multi-Tiered 
Systems of Support (MTSS), and/or Positive Behavioral Interventions and 
Supports (PBIS) initiative(s). Probable harm to participants is not likely. 
On the other hand, data (i.e., exclusionary discipline practices, 
disproportionality percentages) used to compare with administrator’s 
responses during the Phase 3 and/or 4 Interview(s) has the potential to 
showcase a participant’s school in a negative light. Although all data will 




and/or administrator is somehow identified is still possible, even if almost 
nearly impossible. Thus, participants will be reminded that their 
participation in this study is voluntary and they may refuse to participate 
in this study or in any part of this study, and may also withdraw from 
participation at any time without prejudice. Accordingly, participants who 
experience any discomfort in responding to survey or interview questions 
can withdraw from further participation.  
12.3 What procedure(s) will be utilized to prevent/minimize any potential risks? 
Participants who experience discomfort in responding to survey and/or 
interview questions, either because of the nature of the questions (i.e., 
sharing personal and/or professional experiences, being recorded 
discussing his/her school’s data and/or efforts to reduce discretionary 
discipline practices, specifically his/her school’s efforts to thwart 
disproportionate disciplinary consequences), and/or any other reason, will 
be: 
● Encouraged to ask questions about the study; 
● Encouraged to ask questions about the collection of survey data; 
● Reminded that participation in the interview, with audio recording 
and transcription, will only be available to the principal and 
student researcher, thus reviewing the confidentiality of this study; 
● Encouraged to ask questions about the ways in which collected 




● Reminded that the student researcher will redact all identifying 
information prior to the reporting phase of this study. 
● Reminded that participation in this study is voluntary, and 
participants may refuse to participate in this study or in any part of 
this study, and may also withdraw from participation at any time 
without prejudice. 
13.  BENEFITS:  
  13.1   Describe any probable benefits of the research for the individual subject(s).  (Do  
not address compensation): Participation in this study via survey and/or 
interview(s) provides no direct benefits to participants. However, through the 
study, the researcher aims to provide evidence that proactive/preventative 
approaches to student discipline are more effective in curbing student misbehavior 
and reducing punitive, discretionary discipline practices, which has the potential 
to impact schools’ efforts to reduce disproportionality, overall, thus, impacting 
school administrators’ roles in that effort. 
13.2   Describe the probable benefits of the research for society.    
Research in this area has the potential to greatly impact future discipline policies 
in public education across the nation, particularly when it comes to decreasing 
exclusionary discipline practices and reducing disproportionate disciplinary 
consequences. In addition, this study may provide evidence that proactive 
approaches to student discipline yields a larger percentage of students prepared 
academically, developmentally, and emotionally for adulthood, so as to 




14.  COST/COMPENSATION:  
14.1  Describe the total amount of participation time, followed by breakdowns of this  
time (if necessary): 
Participation in this study will not cost the participants any money. 
● Breakdown of Participation: 
○ Phase 1 Recruitment Survey (4-5 min.) 
○ Phase 3 Enrollment Confirmation Email (1-2 min.) 
○ Phase 3 Interview Scheduling Email (1-2 min.) 
○ Phase 3 Interview (60-90 min.) 
○ Phase 4 Participation Email (1-2 min.) 
○ Phase 4 Interview Scheduling Email (1-2 min.) 
○ Phase 4 Interview (30-45 min.) 
● Total Time Commitment(s): 
○ Emails = 8-10 min. 
○ Survey = 4-5 min.  
○ Interview(s) = 90-135 min. 
■ Total = 102-150 min. 
14.2  Are there financial costs to the subject?   
☐  Yes   ☒  No   If yes, explain:        
14.3   Will subjects be paid or otherwise compensated for research participation? This  
may be monetary OR non-monetary.  
☒ Yes    ☐ No 




a) Describe the nature of any compensation to subjects. Include cash, gifts,  
research credit, etc.   
E-gift cards 
b) Provide a dollar amount, if applicable, and indicate method of payment.  
$25 for up to 4-6 participants  
                     ☐ Cash  ☐ Check         ☐  Research Credit      ☒ Other:  
E-gift cards (Amazon) 
c) Explain when and how the compensation is provided to the subject.   
Compensation will be given via an Amazon e-gift card upon full 
completion of the study. At the conclusion of the study, the student 
researcher will send a final email to thank all participants with a link to an 
Amazon e-gift card for $25.  
                     d) Describe the alternative option offered to subjects if the potential subject does  
not wish to participate in the research. 
n/a 
15.  FUNDING:  
15.1   Is there any internal or external funding (e.g., grants, contracts, gifts, etc.)  
☐ Yes   ☒No 
         15.1.1  If yes, Name of Sponsor or UNLV Grant Program      
16.   CONFLICT OF INTEREST:  
  16.1    Does a conflict of interest exist with this study?   
☐ No    ☒ Yes, explain:  




being administered.    
  16.2  Do you or any member of the research team have an authoritative role over the  
research subjects?    
☐ Yes    ☒ No 
         16.2.1  If yes, please explain:  
17.  SIGNATURES OF ASSURANCE:  
A.  INVESTIGATOR’S ASSURANCE: I certify that the information provided in  
this application is complete and accurate. As Principal Investigator, I have 
ultimate responsibility for the conduct of this study, the ethical performance of the 
project, the protection of the rights and welfare of human subjects and strict 
adherence to any stipulations designated by the IRB.  I agree to comply with all 
UNLV policies and procedures, as well as with all applicable Federal, State and 
local laws regarding the protection of human subjects in research including, but 
not limited to the following: 
● Performing the project by qualified personnel according to the approved 
protocol. 
● Not changing the approved protocol or consent form without prior IRB 
approval (except in an emergency, if necessary, to safeguard the well-
being of human subjects). 
● Obtaining proper informed consent from human subjects or their legally 





● Promptly reporting adverse events to the ORI – Human Subjects in writing 
according to IRB guidelines. 
● Arranging for a co-investigator to assume direct responsibility, if the PI 
will be unavailable to direct this research personally, as when on 
sabbatical leave or vacation. 
B. FACULTY ADVISOR (if applicable): By my signature as Principal Investigator  
on this research application, I certify that the student/fellow investigator is 
knowledgeable about the regulations and policies governing research with human 
subjects and has sufficient training and experience to conduct this particular study 
in accordance with the approved protocol.  In addition: 
● I agree to act as the liaison between the IRB and the student/fellow 
investigator with all written and verbal communications. 
● I agree to meet with the student/fellow investigator on a regular basis to 
monitor the progress of the study. 
● I agree to be available and to personally supervise the student/fellow 
investigator in solving problems, as they arise. 
● I assure that the student/fellow investigator will promptly report adverse 
events to the ORI – Human Subjects according to IRB guidelines. 
● I will arrange for an alternate faculty advisor to assume responsibility if I 
become unavailable, as when on sabbatical leave or vacation. 
● I assure that the student/fellow investigator will follow through with the 











Facility Request Letter 
Office of Research Integrity – Human Subjects 
University of Nevada Las Vegas 
4505 Maryland Parkway, Box 451047 
Las Vegas, NV  89154-1047 
Subject:  Letter of Authorization to Conduct Research at all participating Clark County School 
District (CCSD) school properties. 
 
Dear Office of Research Integrity – Human Subjects:  
This letter will serve as authorization for the University of Nevada, Las Vegas (“UNLV”) 
researcher/research team, Christine Clark, Ed.D., principal investigator, and Kevin M. Higley, 
student/fellow investigator, to conduct the research project entitled “Addressing 
Disproportionality in School Discipline Through Alternatives to Exclusionary Discipline 
Practices” at all participating Clark County School District (CCSD) school properties. (the 
“Facility”). 
The Facility acknowledges that it has reviewed the protocol presented by the researcher, as 
well as the associated risks to the Facility.  The Facility accepts the protocol and the associated 
risks to the Facility, and authorizes the research project to proceed.  The research project may be 
implemented at the Facility upon approval from the UNLV Institutional Review Board. 
If we have any concerns or require additional information, we will contact the researcher 





Facility’s Authorized Signatory      Date 






Phase 1 Participant Screening 
● Phase 1 Participant Screening included a narrowing-down of potential participants by 
determining the highest exclusionary discipline percentages in the school district for this 
research study and ranking those schools from highest to lowest percentages, in order to 
know which schools to target. 
● Schools implementing a proactive/preventative approach to student discipline also 
qualified for Phase 2.  
○ Exclusionary Discipline Rate: to determine a school’s exclusionary discipline 
rate, calculate the sum of the school’s exclusionary behavior resolutions. Subtract 
that sum from the total behavior resolutions. Divide that sum by the total behavior 





Participant Screening; Data Comparison; Exclusionary Discipline; Tier 1 Discipline, by School 









Tier I Baseline 18-19 Tier I 
Improvement 
in Tier I 
School #1 87% 81.8% 2.99% 99.65% 98.91% -0.73% 
School #2 75% 61.8% 8.80% 99.65% 98.91% -0.73% 
School #3 54.3% 54.0% 0.18% 87.64% 81.53% -6.11% 
School #4 53.0% 50.9% 1.32% 95.70% 93.94% -1.76% 
School #5 41.8% 50.1% -6.62% 82.75% 74.69% -8.07% 
School #6 23.9% 49.2% -35.29% 97.52% 90.31% -7.20% 
School #7 73.5% 48.2% 34.42% 96.42% 94.64% -1.79% 
School #8 48.1% 48.2% -0.10% -15.56% -57.97% -42.42% 
School #9 44.3% 44.0% 0.23% 97.64% 91.53% -6.11% 
School #10 23.3% 43.1% -28.33% 97.64% 94.67% -2.97% 
School #11 59.0% 42.9% 9.10% 99.35% 91.99% -7.36% 
School #12 26.1% 40.2% -18.01% 98.74% 84.91% -13.83% 
School #13 32.8% 40.1% -7.42% 79.71% 73.70% -6.01% 
School #14 12.9% 39.9% -104.65% 97.22% 95.23% -1.98% 
School #15 7.5% 39% -210.00% 52.17% -94.92% -147.09% 
School #16 40.2% 37.1% 3.86% 95.16% 91.10% -4.07% 
School #17 24.7% 36.0% -15.25% 94.56% 86.87% -7.69% 
School #18 8.9% 35.7% -150.56% 90.00% 92.10% 2.10% 
School #19 37.9% 35.5% 6.33% 70.14% 57.91% -12.23% 
School #20 69.2% 34.3% 25.49% 92.65% 95.88% 3.23% 
School #21 69.2% 35.3% 24.49% 92.65% 95.88% 3.23% 
School #22 36.3% 33.1% 2.94% 87.60% 84.30% -3.30% 
School #23 44.2% 32.4% 13.35% -46.43% -39.76% 6.67% 
School #24 21.8% 32.3% -48.17% 71.08% 66.96% -4.12% 




School #26 32.6% 31.5% 3.37% 79.20% 78.64% -0.56% 
School #27 22.6% 31.5% -39.38% 79.20% 78.64% -0.56% 
School #28 35.0% 30.9% 3.90% 95.70% 93.94% -1.76% 
School #29 24.6% 27.0% -3.25% 81.86% 81.47% -0.38% 
School #30 23.4% 25.1% -7.26% 85.90% 84.48% -1.42% 
School #31 23.4% 25.1% -7.26% 85.90% 84.48% -1.42% 
School #32 95.0% 24.9% 24.60% 99.35% 91.99% -7.36% 
School #33 15.3% 24.5% -60.13% 93.21% 68.95% -24.26% 
School #34 8.0% 23.0% -62.50% 95.83% 98.04% 2.21% 
School #35 20.4% 21.3% -4.41% 77.95% 77.08% -0.87% 
School #36 32.8% 20.1% 12.91% 79.71% 73.70% -6.01% 
School #37 33.3% 19.4% 13.91% 98.78% 94.96% -3.83% 
School #38 35.7% 19.2% 23.11% 36.84% 27.72% -9.12% 
School #39 15.1% 18.9% -25.17% 90.68% 87.55% -3.13% 
School #40 24% 17.5% 27.08% 78.25% 74.02% -4.23% 
School #41 20.4% 17.1% 8.09% 95.16% 91.10% -4.07% 
School #42 22% 14.6% 33.64% 71.66% 47.32% -24.35% 
School #43 21.5% 13.8% 11.94% 88.96% 96.51% 7.55% 
School #44 4.8% 13.7% -92.71% 96.28% 93.49% -2.78% 
School #45 11.8% 11.6% 0.85% 95.12% 97.55% 2.42% 
School #46 13.3% 10.4% 7.27% 59.65% 55.17% -4.48% 
School #48 14.8% 10.1% 10.59% 82.75% 74.69% -8.07% 
School #47 18.9% 8.6% 18.17% 97.12% 98.60% 1.48% 
School #49 18.9% 8.2% 18.87% 96.96% 98.76% 1.80% 







UNLV Informed Consent 
Note. UNLV Informed Consent form (Google Forms); the online version is an electronic 
duplicate of the UNLV Informed Consent form. 
UNLV INFORMED CONSENT FORM 
DEPARTMENT:  Teaching & Learning 
TITLE OF STUDY:  Addressing Disproportionality in School Discipline Through Alternatives 
to Exclusionary Discipline Practices 
INVESTIGATOR(S):  Christine Clark, Ed.D., principal investigator; Kevin M. Higley, student 
investigator 
QUESTIONS:  For questions or concerns about the study, you may contact Kevin M. Higley at 
702.686.7919. For questions regarding the rights of research subjects, any complaints or 
comments regarding the manner in which the study is being conducted, contact the UNLV Office 
of Research Integrity – Human Subjects at 702-895-2794, toll free at 888-581-2794 or via email 
at IRB@unlv.edu. 
PURPOSE OF THE STUDY:  You are invited to participate in a research study. The purpose of 
this study is to examine school administrators’ attempts to reduce exclusionary disciplinary 
practices, specifically disproportionate disciplinary practices, by implementing a 
proactive/preventative alternative to suspension (ATS), Multi-Tiered Systems of Support 
(MTSS), and/or Positive Behavioral Interventions and Supports (PBIS) initiative. 
PARTICIPANTS:  You are being asked to participate in the study because you fit this criteria: 
K-12 school administrator currently implementing proactive/preventative alternative(s) to 




Interventions and Supports (PBIS) initiative(s), as a means of decreasing exclusionary discipline 
practices, specifically in reducing disproportionate disciplinary consequences, at your school 
site. 
PROCEDURES:  If you volunteer to participate in this study, you will be asked to do the 
following: give informed consent, complete an online survey, participate in a recorded interview, 
answering questions about your experiences with implementing proactive/preventative 
approaches at your school, and participate in a follow-up interview, as applicable.  
BENEFITS OF PARTICIPATION:  There may be direct benefits to you as a participant in this 
study. However, through the study, the researcher aims to provide evidence that 
proactive/preventative approaches to student discipline are more effective in curbing student 
misbehavior and reducing punitive, discretionary discipline practices, which has the potential to 
impact schools’ efforts to reduce disproportionality, overall, thus, impacting school 
administrators’ roles in that effort. Research in this area has the potential to greatly impact future 
discipline policies in public education across the nation, particularly when it comes to decreasing 
exclusionary discipline practices and reducing disproportionate disciplinary consequences. In 
addition, this study may provide evidence that proactive approaches to student discipline yields a 
larger percentage of students prepared academically, developmentally, and emotionally for 
adulthood, so as to permanently interrupt the school-to-prison pipeline phenomenon. 
RISKS OF PARTICIPATION: There are risks involved in all research studies. This study may 
include only minimal risks. Participants may experience discomfort in responding to survey or 
interview questions, either because of the nature of the questions (i.e., sharing personal and/or 
professional experiences, being recorded discussing his/her school’s data and/or efforts to reduce 




disciplinary consequences), and/or because the student investigator is also a [district] employee. 
Participants will be reminded during each interaction that the student investigator will redact/de-
identify all identifiable information prior to reporting any findings and all data, specifically the 
names of the study participants and his/her school, will remain confidential. 
COST/COMPENSATION:  There is no financial cost to you to participate in this study. The 
study will take approximately 100-150 minutes of your time. You will be compensated for your 
time at the completion of this study.   
CONFIDENTIALITY:  All information gathered in this study will be kept as confidential as 
possible. No reference will be made in written or oral materials that could link you to this study. 
All records will be stored in a locked safe at the student investigator’s home for 5 years after 
completion of the study. After the storage time the information gathered will be destroyed. 
VOLUNTARY PARTICIPATION: Your participation in this study is voluntary. You may refuse 
to participate in this study or in any part of this study. You may withdraw at any time without 
prejudice. You are encouraged to ask questions about this study at the beginning or at any time 
during the research study.  
INFORMED CONSENT: By clicking YES on the following, I attest to (a) having read the above 
information, (b) agreeing to participate in this research study, (c) knowing that I am able to ask 
questions about the research study at any time, (d) affirming that I am at least 18 years of age, 
and (e) understanding that a copy of this online form is available upon request to 
higleyk@nevada.unlv.edu. 
PARTICIPANT CONSENT:  
● CHOICE A: Yes, I give consent to participate in this study. (Continue to next section.)  




AUDIO RECORDING CONSENT: 
● CHOICE A: Yes, I agree to be audio-recorded for this study. (Continue to next section.)  





Phase 1 Recruitment Email 
Dear Potential Participant:  
My name is Kevin M. Higley, and I am a doctoral student studying in the Department of 
Teaching and Learning at The University of Nevada, Las Vegas. In this role, I am conducting a 
research study designed to capture the experiences of school administrators attempting to reduce 
exclusionary disciplinary practices, specifically disproportionate disciplinary consequences, by 
implementing proactive/preventative alternative(s) to suspension (ATS), Multi-Tiered Systems 
of Support (MTSS), and/or Positive Behavioral Interventions and Supports (PBIS) initiative(s) at 
their schools. 
Your efforts at the school-level have the potential to greatly impact future discipline 
policies in public education across the nation, particularly when it comes to decreasing 
exclusionary discipline practices and reducing disproportionate disciplinary consequences. Your 
experiences and opinions may provide vital evidence as to whether or not proactive/preventative 
approaches to student discipline yields a larger percentage of students prepared academically, 
developmentally, and/or emotionally for adulthood, as well as a successful method for 
interrupting the school-to-prison pipeline phenomenon. I would be happy to have your 
participation in my study. 
There are five phases to this study, with opportunities for you to share and reflect on your 
current efforts and experiences with reducing discretionary discipline practices and 
disproportionate disciplinary consequences at your school site.   
● The first phase of this study involved participant screening and online recruitment of 




individuals currently implementing some form of proactive/preventative approach to 
reduce discretionary discipline practices and decrease disproportionate disciplinary 
consequences), in order to determine possible participants to target for this study. 
Participant responsibility: respond to this email request, give informed consent; Expected 
time commitment: 4-5 min. 
● The second phase of this study involves additional participant screening based on your 
responses to the Phase 1 Survey, as well as data analysis of your school’s discipline data. 
Once finalized, you will receive an email to schedule a face-to-face, one-on-one 
interview for Phase 3. Participant responsibility: respond to email invitation, give 
informed consent; schedule Phase 3 Interview; Expected time commitment: 1-2 min. 
● The third phase of this study involves participating in an interview, answering questions 
about your experiences with implementing proactive/preventative approaches at your 
school. This interview will be audio-recorded, but all contents will remain confidential, 
including your name, the name of your school, and any other identifiable information. 
Participant responsibility: give informed consent, participate in Phase 3 Interview; 
Expected time commitment: 60-90 min. 
● The fourth phase of this study involves participating in a follow-up interview, as 
applicable. This interview will also be audio-recorded with all contents remaining 
confidential. Participant responsibility: give informed consent, participate in your Phase 4 
Interview; Expected time commitment: 30-45 min. 
● The fifth phase of this study involves analyzing transcripts using thematic content 




with participant’s school’s discretionary discipline practices. Participant responsibility: 
n/a 
Thank you in advance for your time and consideration. Your perspective can provide 
invaluable lessons on how to effectively design proactive/preventative alternative(s) to 
suspension (ATS), Multi-Tiered Systems of Support (MTSS), and/or Positive Behavioral 
Interventions and Supports (PBIS) initiative(s) meant to reduce disproportionality at the 
school level. If you are interested in participating in my study, please complete this brief 
survey, including informed consent. Once submitted, you will receive additional information 
regarding study participation. I look forward to your involvement. 
Sincerely, 
 
Kevin M. Higley, doctoral student/student investigator 























Phase 1 Recruitment Survey 
Online Recruitment Survey (Google Forms) 
EMAIL ADDRESS:  
PART ONE: UNLV INFORMED CONSENT FORM 
DEPARTMENT:  Teaching & Learning 
TITLE OF STUDY:  Addressing Disproportionality in School Discipline Through Alternatives 
to Exclusionary Discipline Practices 
INVESTIGATOR(S):  Christine Clark, Ed.D., principal investigator; Kevin M. Higley, student 
investigator 
QUESTIONS:  For questions or concerns about the study, you may contact Kevin M. Higley at 
702.686.7919. For questions regarding the rights of research subjects, any complaints or 
comments regarding the manner in which the study is being conducted, contact the UNLV Office 
of Research Integrity – Human Subjects at 702-895-2794, toll free at 888-581-2794 or via email 
at IRB@unlv.edu. 
PURPOSE OF THE STUDY:  You are invited to participate in a research study. The purpose of 
this study is to examine school administrators’ attempts to reduce exclusionary disciplinary 
practices, specifically disproportionate disciplinary practices, by implementing a 
proactive/preventative alternative to suspension (ATS), Multi-Tiered Systems of Support 
(MTSS), and/or Positive Behavioral Interventions and Supports (PBIS) initiative. 
PARTICIPANTS:  You are being asked to participate in the study because you fit this criteria: 
K-12 school administrator currently implementing proactive/preventative alternative(s) to 




Interventions and Supports (PBIS) initiative(s), as a means of decreasing exclusionary discipline 
practices, specifically in reducing disproportionate disciplinary consequences, at your school 
site. 
PROCEDURES:  If you volunteer to participate in this study, you will be asked to do the 
following: give informed consent, complete an online survey, participate in a recorded interview, 
answering questions about your experiences with implementing proactive/preventative 
approaches at your school, and participate in a follow-up interview, as applicable.  
BENEFITS OF PARTICIPATION:  There may be direct benefits to you as a participant in this 
study. However, through the study, the researcher aims to provide evidence that 
proactive/preventative approaches to student discipline are more effective in curbing student 
misbehavior and reducing punitive, discretionary discipline practices, which has the potential to 
impact schools’ efforts to reduce disproportionality, overall, thus, impacting school 
administrators’ roles in that effort. Research in this area has the potential to greatly impact future 
discipline policies in public education across the nation, particularly when it comes to decreasing 
exclusionary discipline practices and reducing disproportionate disciplinary consequences. In 
addition, this study may provide evidence that proactive approaches to student discipline yields a 
larger percentage of students prepared academically, developmentally, and emotionally for 
adulthood, so as to permanently interrupt the school-to-prison pipeline phenomenon. 
RISKS OF PARTICIPATION:  There are risks involved in all research studies. This study may 
include only minimal risks. Participants may experience discomfort in responding to survey or 
interview questions, either because of the nature of the questions, (i.e., sharing personal and/or 
professional experiences, being recorded discussing his/her school’s data and/or efforts to reduce 




disciplinary consequences), and/or because the student investigator is also a CCSD employee. 
Participants will be reminded during each interaction that the student investigator will redact/de-
identify all identifiable information prior to reporting any findings and all data, specifically the 
names of the study participants and his/her school, will remain confidential. 
COST/COMPENSATION:  There is no financial cost to you to participate in this study. The 
study will take approximately 100-150 minutes of your time. You will be compensated for your 
time at the completion of this study.   
CONFIDENTIALITY:  All information gathered in this study will be kept as confidential as 
possible. No reference will be made in written or oral materials that could link you to this study. 
All records will be stored in a locked safe at the student investigator’s home for 5 years after 
completion of the study. After the storage time the information gathered will be destroyed. 
VOLUNTARY PARTICIPATION: Your participation in this study is voluntary. You may refuse 
to participate in this study or in any part of this study. You may withdraw at any time without 
prejudice. You are encouraged to ask questions about this study at the beginning or at any time 
during the research study.  
INFORMED CONSENT: By clicking YES on the following, I attest to (a) having read the above 
information, (b) agreeing to participate in this research study, (c) knowing that I am able to ask 
questions about the research study at any time, (d) affirming that I am at least 18 years of age, 
and (e) understanding that a copy of this online form is available upon request to 
higleyk@nevada.unlv.edu. 
PARTICIPANT CONSENT:  
● CHOICE A: Yes, I give consent to participate in this study. (Continue to next section.)  




AUDIO RECORDING CONSENT: 
● CHOICE A: Yes, I agree to be audio-recorded for this study. (Continue to next section.)  
● CHOICE B: No, I do not agree to be audio-recorded for this study. (Submit form.)  
PART TWO: proactive/preventative INITIATIVE(S):  
SCHOOL LEVEL: 
elementary school; pre-K thru 5th 
● CHOICE A: middle school; 6th thru 8th 
● CHOICE B: high school; 9th thru 12th 
● CHOICE C: alternative education placement; behavior school 
● CHOICE D: other 
ADMINISTRATIVE TITLE: 
● CHOICE A: principal 
● CHOICE B: assistant principal 
● CHOICE C: other 
QUESTION: Indicate the MAIN initiative BEST at decreasing exclusionary discipline practices 
and reducing disproportionality at your school. Choose only one.  
● CHOICE A: ANGER MANAGEMENT e.g., Love & Logic, Incredible Years, Second 
Step, Aggression Replacement, Think First, etc. (Selection will direct the user to the 
ANGER MANAGEMENT section.)  
● CHOICE B: BEHAVIOR EDUCATION e.g., PBIS, MTSS, LEAPS, CICO, student 
acknowledgement, etc. (Selection will direct the user to the BEHAVIOR EDUCATION 
section.)  




BUILDING e.g., Sanford Harmony, MindUP, Why Try?, etc. (Selection will direct the 
user to the CHARACTER DEVELOPMENT/SOCIAL-EMOTIONAL SKILL-
BUILDING section.)  
● CHOICE D: CLASSROOM MANAGEMENT e.g., Ratios of Interactions (ROI), Class 
Dojo, Harry Wong, CHAMPS, Fred Jones: Positive Classroom Discipline, etc.(Selection 
will direct the user to the CLASSROOM MANAGEMENT section.)  
● CHOICE E: CONFLICT MANAGEMENT/RESOLUTION, e.g., verbal de-escalation, 
peer mediation, Kelso's Choice, I Can Problem Solve, etc. (Selection will direct the user 
to the CONFLICT MANAGEMENT/RESOLUTION section.)  
● CHOICE F: RESTORATIVE PRACTICES e.g., mindfulness, restorative circles, 
affective statements, collaborative class agreements, problem-solving anchor charts, 
restorative tribunal, etc. (Selection will direct the user to the RESTORATIVE 
PRACTICES section.)  
QUESTION: Do you believe your school's current initiative, meant to decrease exclusionary 
discipline practices and reduce disproportionate disciplinary consequences, is working?  
● CHOICE A: yes 
● CHOICE B: somewhat 















Phase 1 Recruitment Reminder Email 
Dear Potential Participant:  
My name is Kevin M. Higley, and I am a doctoral student studying in the Department of 
Teaching and Learning at The University of Nevada, Las Vegas. A few weeks ago, I emailed 
you regarding a research study I am conducting, designed to capture the experiences of school 
administrators attempting to reduce exclusionary disciplinary practices, specifically 
disproportionate disciplinary consequences at their schools. I would love to have your 
participation in my study. 
There are 5 phases of this study are: 
● Phase 1: Participant screening; online recruitment 
○ expected participant time commitment: 4-5 min. 
● Phase 2: (Additional) participant screening; data analysis; Phase 3 interview scheduling 
○ expected participant time commitment: 1-2 min. 
● Phase 3: Phase 3 Interview 
○ expected participant time commitment: 60-90 min. 
● Phase 4: Phase 4 Interview, if necessary 
○ expected participant time commitment: 30-45 min. 
● Phase 5: data analysis 
○ expected participant time commitment: n/a 
Please consider participating in this research study. Your experiences and perspectives 







Kevin M. Higley, doctoral student/student investigator 














Phase 2 Participant Screening and Data Analysis 
● After determining Phase 1 participants’ exclusionary discipline percentages, targeted 
schools were ranked from highest to lowest percentages. (See Appendix C.)  
○ Schools with the highest percentages (for exclusionary discipline percentages) 
qualified for Phase 3. 
● In addition, each targeted participants’ disproportionality percentages were calculated, in 
addition to the school’s office discipline rate (ODR), risk index, and risk ratio.  
○ Risk Index: to determine a school’s risk index, you have to divide the number of 
students from a particular subgroup with at least one or more behavior referrals by 
the total number of enrolled students from that subgroup. 
○ Risk Ratio: to determine a school’s risk ratio, you have to divide the risk index 
from a particular subgroup by the risk index from a comparison subgroup. (The 
comparison group most commonly used is white students; male students; non-
special populations. Grade-level risk ratios are not typically relevant). 
■ Risk ratio = 1.0 is indicative of equal risk 
■ Risk ratio > 1.0 is indicative of overrepresentation 
■ Risk ratio < 1.0 is indicative of underrepresentation 
○ Disproportionality Rate: to determine a school’s disproportionality rate, you have 
to calculate the school’s demographics percentages for all subgroups (ethnicity, 
gender, grade, special populations) based on Count Day enrollment (found in 
Tableau/Datalab). Calculate the school’s exclusionary discipline percentages for a 




student information system (SIS). Then, subtract the school’s exclusionary 
discipline percentages from the school’s demographics percentages for that 
subgroup. 
■ No difference indicates equal representation (i.e., no disproportionality). 
■ A negative percentage difference indicates underrepresentation of that 
subgroup. 
■ A positive percentage difference indicates overrepresentation of that 







Phase 3 Enrollment Confirmation Email 
Dear Participant:  
Thank you for agreeing to participate in my research study titled, “Addressing 
Disproportionality in School Discipline Through Alternatives to Exclusionary Discipline 
Practices,” designed to capture school administrators’ experiences with reducing exclusionary 
disciplinary practices, specifically disproportionate disciplinary consequences, at your school. I 
am very happy to have your school’s participation in my study. 
● Phase 1 of the study is now complete. Please allow this email to serve as notification of 
confirmation of your participation in Phase 2. 
● Phase 2 involves additional participant screening based on your responses to the Phase 1 
Survey, as well as some data analysis of your school’s discipline data. Once finalized, 
you will receive an email to schedule a face-to-face, one-on-one interview. Please 
respond to this email invitation by clicking on the link provided to give Informed Consent 
and Schedule your Phase 3 Interview. 
● Phase 3 involves participating in an interview about your experiences with implementing 
proactive/preventative approaches at your school. Please note that this 60- to 90-minute 
interview will be audio-recorded, but all contents will remain confidential, including your 
name, the name of your school, and any other identifiable information. Please plan to 
provide informed consent and participate in your scheduled Phase 3 Interview. 
● Phase 4 involves participating in a follow-up interview, as applicable. Participants will be 
notified via email in a Phase 4 Interview is warranted. Please note that this 30- to 45-




including your name, the name of your school, and any other identifiable information. 
Please plan to provide informed consent and participate in your scheduled Phase 4 
Interview, as applicable. 
● Phase 5 involves analyzing transcripts using thematic content analysis from the Phase 3 
Interview(s), and applicable Phase 4 Interview(s), to compare with participant’s school’s 
discretionary discipline practices. There is no expected participation from study 
participants during this phase. 
As a requirement of this study, please complete the online Informed Consent survey as soon 
as possible. Thank you in advance for Scheduling your Phase 3 Interview. Again, 
congratulations, and I look forward to your school’s continued involvement in my study. 
Sincerely, 
 
Kevin M. Higley, doctoral student/student investigator 













Phase 3 Enrollment Denial Email 
Dear Participant:  
Thank you for agreeing to participate in my research study titled, “Addressing 
Disproportionality in School Discipline Through Alternatives to Exclusionary Discipline 
Practices,” designed to capture school administrators’ experiences with reducing exclusionary 
disciplinary practices, specifically disproportionate disciplinary consequences, at your school. 
The response to my request for participation was much bigger than anticipated. Unfortunately, I 
will not be able to use your school’s participation in my study at this time. 
Again, thank you so much for your willingness to participate in my research study and 
best of luck with your continued efforts to implement proactive/preventative approaches to 
reducing discretionary discipline practices and decreasing disproportionate disciplinary 
consequences at your school. 
Sincerely, 
 
Kevin M. Higley, doctoral student/student investigator 












Phase 3 Participation Reminder Email 
Dear Participant:  
I previously emailed you regarding my request for participation in the Phase 3 Interview of 
my study titled, “Addressing Disproportionality in School Discipline Through Alternatives to 
Exclusionary Discipline Practices.” 
● Phase 2: Phase 3 interview scheduling 
○ expected participant time commitment: 1-2 min. 
● Phase 3: Phase 3 Interview 
○ expected participant time commitment: 60-90 min. 
Please click on the following link to provide Informed Consent and Schedule your Phase 
3 Interview as soon as possible. Thank you in advance for your assistance with this study.  
Sincerely, 
 
Kevin M. Higley, doctoral student/student investigator 












Online Informed Consent 
Note. UNLV Informed Consent form (Google Forms); the online version is an electronic 
duplicate of the UNLV Informed Consent form. 
INFORMED CONSENT - Department of Teaching and Learning 
TITLE OF STUDY - Addressing Disproportionality in School Discipline Through Alternatives 
to Exclusionary Discipline Practices 
INVESTIGATOR(S) - Christine Clark, Ed.D., principal investigator; Kevin M. Higley, student 
investigator 
QUESTIONS - For questions or concerns about the study, you may contact Kevin M. Higley at 
702.686.7919. For questions regarding the rights of research subjects, any complaints or 
comments regarding the manner in which the study is being conducted, contact the UNLV Office 
of Research Integrity – Human Subjects at 702.895.2794, toll free at 888.581.2794 or via email 
at IRB@unlv.edu. 
PURPOSE OF THE STUDY - You are invited to participate in a research study. The purpose of 
this study is to examine school administrators’ attempts to reduce exclusionary disciplinary 
practices, specifically disproportionate disciplinary practices, by implementing a 
proactive/preventative alternative to suspension (ATS), Multi-Tiered Systems of Support 
(MTSS), and/or Positive Behavioral Interventions and Supports (PBIS) initiative. 
PARTICIPANTS - You are being asked to participate in the study because you fit this criteria: 
K-12 school administrator currently implementing proactive/preventative alternative(s) to 
suspension (ATS), Multi-Tiered Systems of Support (MTSS), and/or Positive Behavioral 




practices, specifically in reducing disproportionate disciplinary consequences, at your school 
site. 
PROCEDURES - If you volunteer to participate in this study, you will be asked to do the 
following: give informed consent, complete an online survey, participate in a recorded interview, 
answering questions about your experiences with implementing proactive/preventative 
approaches at your school, and participate in a follow-up interview, as applicable.   
BENEFITS OF PARTICIPATION - There may be direct benefits to you as a participant in this 
study. However, through the study, the student investigator aims to provide evidence that 
proactive/preventative approaches to student discipline are more effective in curbing student 
misbehavior and reducing punitive, discretionary discipline practices, which has the potential to 
impact schools’ efforts to reduce disproportionality, overall, thus, impacting school 
administrators’ roles in that effort. 
Research in this area has the potential to greatly impact future discipline policies in public 
education across the nation, particularly when it comes to decreasing exclusionary discipline 
practices and reducing disproportionate disciplinary consequences. In addition, this study may 
provide evidence that proactive approaches to student discipline yields a larger percentage of 
students prepared academically, developmentally, and emotionally for adulthood, so as to 
permanently interrupt the school-to-prison pipeline phenomenon. 
RISKS OF PARTICIPATION - There are risks involved in all research studies. This study may 
include only minimal risks. Participants may experience discomfort in responding to survey or 
interview questions, either because of the nature of the questions, (i.e., sharing personal and/or 
professional experiences, being recorded discussing his/her school’s data and/or efforts to reduce 




disciplinary consequences), and/or because the student investigator is also a CCSD employee. 
Participants will be reminded during each interaction that the student investigator will redact/de-
identify all identifiable information prior to reporting any findings and all data, specifically the 
names of the study participants and his/her school, will remain confidential. 
COST /COMPENSATION - There is no financial cost to you to participate in this study. The 
study will take approximately 100-150 minutes of your time. You will be compensated with a 
$25 Amazon e-gift card for your time at the completion of this study. 
CONFIDENTIALITY - All information gathered in this study will be kept as confidential as 
possible. No reference will be made in written or oral materials that could link you to this study. 
All records will be stored in a locked safe at the student investigator’s home for 5 years after 
completion of the study. After the storage time, the information gathered will be destroyed.  
VOLUNTARY PARTICIPATION - Your participation in this study is voluntary. You may 
refuse to participate in this study or in any part of this study. You may withdraw at any time 
without prejudice. You are encouraged to ask questions about this study at the beginning or at 
any time during the research study. 
PARTICIPANT CONSENT - I have read the above information and agree to participate in this 
study. I have been able to ask questions about the research study. I am at least 18 years of age. A 
copy of this form has been given to me.                                                             
Signature of Participant                                                              Date 
Participant Name (Please print.)                                                                 
AUDIO/VIDEO TAPING - I agree to be audio-recorded for the purpose of this research study. 
Signature of Participant                                                              Date  





Phase 3 Interview Questions 
● INFORMED CONSENT - You have been invited to participate in a research study. The 
purpose of this study is to examine school administrators’ attempts to reduce 
exclusionary disciplinary practices, specifically disproportionate disciplinary 
consequences, at the school level. As a voluntary participant in this study, you have been 
asked to give informed consent to this recorded interview involving questions about your 
experiences with implementing proactive/preventative approaches at your school. Please 
state “yes” to having signed the informed consent form, now. 
○ The participant must answer “yes” prior to starting the Phase 3 Interview, after 
completing the Informed Consent Form. 
● INTRODUCTION - My name is Kevin M. Higley and I am the student investigator 
conducting this interview, designed to capture the experiences of school administrators 
attempting to reduce exclusionary disciplinary practices and disproportionate disciplinary 
consequences. Thank you for agreeing to help with this research study. This interview 
will be based on a semi-structured interview model and should take approximately 60 to 
90 minutes. Although there is a list of questions to guide our conversation, these open-
ended questions should allow you to share your experiences and opinions, freely, and be 
able to expand on any particular topic further, as you deem appropriate. As a reminder, 
this will be audio-recorded for use in my research study and all information gathered in 
this study will be kept confidential. No reference will be made in written or oral materials 
that could link you as a participant to this study. Are you ready to begin? 




● IDENTIFICATION - Please state your assigned numeric identifier and school 
pseudonym for this study. 
○ The participant should respond with the assigned numeric identifier and school 
pseudonym, as appropriate. 
1.  Thank you. Now, before we dive into your experiences with implementing  
proactive/preventative approaches at your school, let’s talk more broadly about your 
opinion on disproportionality, overall. We know that disproportionality has many 
contributing factors, with no one cause. For example, research has shown that 
disproportionate outcomes are greatly impacted by many factors, such as discipline 
policies and practices, interventions and referrals, instruction and assessment, differential 
access to educational opportunity, family and community partnerships, teacher 
expectations and misconceptions, cultural dissonance, and socio-demographics 
(Voulgarides & Zwerger, 2013). Do you believe disproportionality is a problem at your 
school, and, if so, what specifically is the reason why you believe the way you do? 
2a.  Great. Now, as you may already know, research suggests that when students are excluded  
from the schooling process, [as they are] via [exclusionary discipline practices], they are 
less likely to be engaged in learning (Gregory, Skiba, & Noguera, 2010). Do you believe 
there is a correlation between student behavior and academic achievement?  
2b.     Possible, follow-up question: (If their answer is NO), Why? Can you elaborate? 
3a. Do you believe that out-of-school suspensions (OSS), (i.e., required parent conferences  
(RPC), suspensions (SUS), suspensions with instruction (SWI), expulsions (EXP), and/or 
alternative educational placements/behavior schools (BEH)), are effective in reducing 




American students, male students, or students with disabilities)? Why or why not? 
3b. Possible, follow-up question: (If their answer is YES), Why? Can you elaborate? 
4. What is the rationale for selecting an OSS as opposed to a proactive/preventative,  
alternative to suspension (ATS)? What is the rationale for selecting an OSS over another? 
5a. Do you believe that OSS have contributed to disproportionate disciplinary consequences  
at your school? If so, how? 
5b.  Possible, follow-up question: (If their answer is NO), Why? Can you elaborate? 
6a. Do you believe that reducing exclusionary discipline practices (OSS), specifically  
decreasing disproportionality, is a priority at your school, and, if so, to what extent? 
6b. Possible, follow-up question: (If their answer is NO), Why? Can you elaborate? 
6c. Possible, follow-up question: (To the principal) Has your boss, or someone  
higher-ranking, indicated to you that decreasing disproportionality should be a priority at 
your school? How so?; (To other administrators) Has the principal indicated to you that 
decreasing disproportionality should be a priority at your school? How so? 
7. Thank you. Now, during Phase 2 of this study, you indicated that {INITIATIVE} was the  
main, proactive/preventative initiative best at decreasing exclusionary discipline practices 
and reducing disproportionality at your school. Why did you or your school select an 
ATS versus an OSS? 
8. What is the rationale for selecting an ATS as opposed to an OSS? 
9. Why did you or your school select {INITIATIVE} versus another ATS? What is the  
rationale for selecting an ATS over another? 
10a. Do you believe that your chosen ATS, meant to decrease a school’s overall exclusionary  




representation of historically marginalized student populations (i.e., Black/African 
American students, male students, or students with disabilities) at your school? 
10b. Possible, follow-up question: (If their answer is NO), Why? Can you elaborate? 
11. How long has your school been implementing {INITIATIVE}? 
12a.   Has that ATS been successful in decreasing exclusionary discipline practices or reducing  
disproportionality at your school? If so, how? With which subgroups? 
12b.     Possible, follow-up question: (If their answer is NO), Why? Can you elaborate?   
13a. Has {INITIATIVE} been successful in reducing recidivism at your school? If so, how?  
With which subgroups? 
13b. Possible, follow-up question: (If their answer is NO), Why? Can you elaborate? 
14a. Thank you. We talked a lot about what your school is currently doing to reduce  
exclusionary discipline practices, specifically to decrease disproportionality, but are they 
doing enough? Is there something else you or your school could do to reduce 
disproportionality or recidivate behaviors besides {INITIATIVE}? 
14b.  Possible, follow-up question: Do you think just as the cause of disproportionality has  
multiple factors, the way to decrease disproportionality then has multiple solutions? If 
yes, what would be those successful initiatives? 
15.   Great. Do you have anything else from your experiences with OSS and ATS at your  
school that you would like to share? Did I miss anything? 
16.   Okay. Well, thank you for your participation in this study. I believe that my research in  
this area has the potential to greatly impact future discipline policies in public education, 
particularly when it comes to decreasing exclusionary discipline practices and reducing 




discipline yields a larger percentage of students prepared academically, developmentally, 
and emotionally for adulthood, so as to permanently interrupt the school-to-prison 
pipeline phenomenon. I am very grateful for your contribution to that endeavor.  
16a. Do you have any further questions? 







Phase 4 Participation Request Email 
Dear Participant:  
Thank you for your participation in the Phase 3 Interview of my research study titled, 
“Addressing Disproportionality in School Discipline Through Alternatives to Exclusionary 
Discipline Practices.” Your responses in regards to reducing exclusionary disciplinary practices, 
specifically disproportionality, at your school, will prove invaluable to my report. However, 
there were a few points from that interview that I would like to clarify. 
Please allow this email to serve as an email request to participate in the Phase 4 
Interview. 
● Phase 4 involves participating in a follow-up interview, to clarify any missed content 
and/or potentially confusing comments. Please remember that this 30- to 45-minute 
interview will be audio-recorded, but that all contents will remain confidential, including 
your name, the name of your school, and any other identifiable information. 
Please click on the following link to provide Informed Consent and Schedule your Phase 
4 Interview as soon as possible. Once again, thank you for your assistance with my research 
study and I look forward to your prompt response. 
Sincerely, 
 
Kevin M. Higley, doctoral student/student investigator 
The University of Nevada, Las Vegas 
 





Phase 4 Participation Reminder Email 
Dear Participant:  
I previously emailed you regarding my request for your participation in the Phase 4 
Interview of my study titled, “Addressing Disproportionality in School Discipline Through 
Alternatives to Exclusionary Discipline Practices.” 
●  Phase 4: Phase 4 Interview 
○ expected participant time commitment: 30-45 min. 
Please click on the following link to provide Informed Consent and Schedule your Phase 
4 Interview as soon as possible. Your input during this final phase is crucial to completing my 
research. 
Thank you so much for your participation and prompt response. 
Sincerely, 
 
Kevin M. Higley, doctoral student/student investigator 
The University of Nevada, Las Vegas 
 








Phase 4 Interview Questions 
● INFORMED CONSENT - You have been invited to participate in a research study. The 
purpose of this study is to examine school administrators’ attempts to reduce 
exclusionary disciplinary practices, specifically disproportionate disciplinary 
consequences, at the school level. As a voluntary participant in this study, you have been 
asked to give informed consent to this recorded interview involving questions about your 
experiences with implementing proactive/preventative approaches at your school. Please 
state “yes” to having signed the informed consent form, now. 
○ The participant must answer “yes” prior to starting the Phase 4 Interview, after 
completing the Informed Consent Form. 
●  IDENTIFICATION - Please state your assigned numeric identifier and school 
pseudonym for this study. 
○ The participant should respond with the assigned numeric identifier and school 
pseudonym, as appropriate. 
● FOLLOW-UP – Interview questions for the Phase 4 Interview will be generated based on 
insufficient and/or a need for clarification from participant’s responses from the Phase 3 
Interview. 
○ (See Appendix M).  
 







Phase 3 Interview Answers (Raw Data)  
PARTICIPANT #1 - But I accept your but I accept that you're reporting exclusionary discipline 
study you have been asked to give informed consent to this recorded interview questions about 
you please say yes and having informed consent yes my name is Kevin and I am the student 
investigator conducting the center designed to capture the experiences of school administrators 
thank you for agreeing to help this interview questions to guide our conversation expand on any 
particular topic add a reminder this will be audio recorded for future use in my research study 
materials that could leak you as a participant are you ready you were previously as fine as 
America identifier and school student for this study please State your signs my numeric identifier 
is 759 in my school number assigned number is PS 228 let's talk more broadly about your 
opinion on disproportionate Let's talk more broadened about your opinion on disproportionality 
overall personality has been contributing factors has contributed factors with no one taught 
sample research has shown that disproportionately outcomes are greatly impacted by many 
factors such as discipline policy the practices interventions and behavior referrals instruction and 
assessment differential access to Educational Opportunity family and Community Partnerships 
teacher expectations and misconceptions cultural dissonance and socio-demographic is a 
problem do you believe just proportionality is a problem at your school and if so what 
specifically is the reason why you believe the way you can yes I do believe disproportionality is 
a problem at our school and the reason I believe this is based on the perceptions and personal 
opinions of cheap specific teachers that cause those disproportionality within their classroom 
instruction which then evolves into administrative discipline why do you believe that those 




on possibly the way that they were raised I believe that they have certain opinions and 
expectations of the way things should be based on their socioeconomic status previous 
experiences in life and I believe those judgments and opinions tend to fall upon students 
sometimes unfairly or disproportionately thank you for that now as you already made research 
suggests that when students are excluded from the schooling process as they are via exclusionary 
discipline practices they are less likely to be engaged in learning do you believe there is a 
correlation between student behavior and academic achievement yes I do believe that when 
students are disciplined multiple times in one classroom they tend to shut down academically as 
well as emotionally and therefore they're not present when they are physically present they're not 
emotionally present so then they don't engage in the curriculum and thus they don't grow 
academically okay so this question might have been misleading so you're helping me with the 
future interviews while I remember that I am studying exclusionary discipline practices so that 
question really is is there a correlation between student Behavior in the sense of exclusionary 
discipline practices and academic achievement so I know that you said multiple Behavior 
concerns within the classroom but we're talking about kids that are missing school for the school 
district that would be those students miss behave in the classroom and they get kicked out of the 
classroom they get kicked out of school to get kicked out of the classroom because of behaviors 
occurring in the classroom and then when they do come back into school they don't want to 
engage in the learning cuz they know they can just be kicked right back out for very minor 
behaviors why do you say let's go back to your first response to the first question. Why do you 
think that teachers are taking kids because they're not conforming to their perception of the way 
it should be can you elaborate on the way it should be because I mean there are teachers hard to 




what they want their classroom to look like what they want their classroom to sound like and if 
students don't conform to those the expectations then the demons that student to be misbehaving 
and then then they go to a rash get this kid out of my class he's not respecting me without 
looking internally at what your expectations are and your expectations kind of males with what 
the kids also come into the room with or are you just kind of blanket having your nation and 
that's it Universal expectations you have before you do you believe that out of school suspension 
for example require parent conferences are PC suspensions s us suspensions with instruction as 
wi explosions exp and or alternative educational placement or behavior schools are effective in 
reducing student misbehavior of historically marginalized populations were example African 
American male students or students with disabilities can you elaborate I don't believe that they 
are effective because most of those what you just explained remove this child from the school 
and from meeting with parents many times for RPC suspensions removals 90% of the time in 
New Zealand and I'm able to make that connection as to why why would happens happened and 
how we move forward but I don't make that connection with the parents and I feel like we have 
to go back to working with families within the school to help them understand the behaviors 
rather than just remove the child what what is the rationale for selecting out-of-school suspension 
as opposed to a proactive preventive alternatives to suspension what's the rationale for selecting 
OSS over another the first versus a product to prevent adultery this is change for me in the last 
year or so so we did very little I don't know that we did any suspensions at PS 228 this year we 
didn't rpc's with minimal removal we tried to have them being just a half of a day if not any at all 
we did have some but going back to your question what is the difference is that what you said 
what's the rationale that you use an OSS for us the only one was if it was determined that that 




another student fairly aggressively and even when he was finally removed by police officers he 
left the building reminding us and the student that he was going to get him tomorrow so at that 
point we didn't feel that it was safe or a good decision for that student to return in the morning so 
what I heard was if you determinant determine that a future incident may occur where a victim is 
unsafe yes that is a rationale for choosing an OSS that was our only rationale this year yes could 
you think of a similar situation where a proactive preventive alternative suspension could have 
been chosen absolutely we in that instance we we wished and hoped that we would have had a 
highly effective counselor in Plex or a social worker could have helped us with the transition to 
ensure that that student both students should be present on campus in a safe manner so that in 
that instance we felt like had we had the resource resources a little bit more than what we had we 
could have navigated that and we did make attempts to navigate that as quickly as we could 
because we wanted the students and not miss any school but we didn't have the resources to help 
us do that when you speak about resources are you are you referencing people like that so can 
you go why you have the limited resources and staff as opposed to other schools yes we are am 
not a title campus we do not have Title One program we are under that that threshold for a title 
program we have a social worker assigned to our school but that social worker I believe is a sign 
to 13 other schools so therefore in the years that I have been at PS 228 I have never met or heard 
the name of a social worker assigned to the campus as far as the counselor with our counselor is 
halftime of we lost a lot of funding with title money and therefore we don't have the money to 
fund a full-time counselor at this time so our counselor is halftime at our school and those are the 
only two resources as far as other than principal assistant principal to provide those Social 
Services for the students at the Intensive social services that this student I'm thinking of 




choosing one OSS over another so say you get to that point example. How did you determine 
which OSS was necessary to use the nest a dancer that there are a lot of that suspensions that we 
just don't even go there on for us we do try to rationalize that this is still a child under the age of 
10 so although there have been times where we could look at the designation of the actual 
behavior and it could look like a salt or it could look like something quite bigger we do 
sometimes take into context the child themselves and we look at their social experiences the 
child I've been talking about has come from numerous Foster Care Homes he is a child in crisis 
and so that consideration for us with this specific student why we chose the boss we did what is 
minimal as we could because the foster home is no better then what's keeping him with us so 
sometimes this is an auto response that sometimes as an administrator we put our parent hat on 
and we try to see how we can almost parent that child at school the topic of OSS I know that you 
know and I know the answer but we're going to pretend we don't know the purpose of This 
research is there any kind of documentation given by your school district but he's out OSS 
requirements are stipulations on which OSS to use at what time and for what in fraction we do 
have a document that identifies for us examples of what the behavior is and how we would 
identify the category that that behavior fits under the process for how we would handle that 
behavior and what we would label that behavior thank you and that factor into the rationale for 
choosing an OSS over another yes we do read through those and which is the best fit we had a 
gentleman who worked on our campus who trained us very well on what it is and what is not the 
proper placement of that school suspensions disproportionately historically or within the last 
couple of years I don't want to lead you one way or the other it's really your opinion I'm going to 
say no because we do so few suspensions we really do a lot more rpc's where it's a one-day out 




three in the last six years that I've been at my school so this might not be well-known so you can 
just say I don't know that at this time if that's fine what's the percentage of consequences versus 
all of the other consequences of correct special Misty may be at this time now we've we've 
involved I would say maybe 5% 10% if that 10% of OSS consequences Black/African American 
males for students with an IEP I know that we've looked at it before as a staff and we do often 
look at those numbers specifically with our IEP students to make sure that we don't put ourselves 
into a manifest and I know we do look at specific students because at this time on our campus we 
do a focus in on the top tier 2 and 3 students that we see the behaviors from but I don't know the 
numbers I kind of let you that way I'm almost asked you a question that I knew you might not 
know the answer to what it was it was to ask follow-up question at the beginning point it out to 
the fact that your school and your staff have I just proportionality issue but then when I asked if 
OSS has contributed to disproportionality your answer so I wanted to say to you if you don't 
know what your disproportionality is according to your OSS do you really know if you have a 
disproportionate problem based off of but I guess not but here's my thought is this is where I 
went with it was I feel like we have a disproportionality of teacher referrals that what that is that 
based off of a disproportionate number of marginalized populations African Americans nails the 
number of referrals to Administration to look into a behavior or to address a behavior are 
disproportionate what kinds of initiatives do you put in place for that happens types of tissues or 
concerns we've been now in the past we've done different training is on equity and diversity in 
and looking at disproportionality we've done that with the staff but now at this point it's come 
down to individual conversations and having teachers give us a more clear picture of why they 
feel this is necessary what concerns they have or requiring our teachers to sit down with families 




there at the table with families with features it's bringing up a little more awareness okay 
Switching gears a little do you believe that reducing exclusionary discipline practices so the ones 
that are kicking kids out of school or OSS specifically decrease disproportionality do you believe 
that reducing exclusionary discipline practices specifically decreasing disproportionality is a 
priority I believe decreasing disciplinary exclusionary disciplinary practices a priority right now 
but I don't know that the staff has evolved to specifically looking at the disproportionality of 
them I think we're looking at trying to decrease the number of students that are sent home we're 
almost removed the the the option for students to sit in the office when there's a disciplinary 
issue they're no longer sent to the office so that has gone down dramatically and we're starting to 
see the trend where teachers are not not doing that he needs to go home, but I think now that 
we've removed a lot of that now we need to look at the disproportionately and really a dress that 
has your principal indicated that decreasing disproportionality should be a priority for you as an 
administrator know not personally the point of not having a social worker to take your school or 
you have a part-time counselor so it's just you and the principal it is as far as the disciplinary 
procedures and yeah so just follow up to that would be are you aware that your principal boss has 
indicated yes I'm aware that that that is something that we need to work on it something we have 
brought to the attention of the staff but as far as like really grinding down and in really digging 
into it I don't feel that we wiped on that as much as we should again you you reference several 
times now that it's particular stuff that you seen this issue with disproportionality types of referral 
how do you propose reducing these disproportionate chicken egg beaters out of our school no I'm 
just kidding right now what find a way. We have students that we feel are our high Behavior 
students that are set off by specific individual teachers specifically a couple of our specialists and 




gone awry and that teacher is then saying I don't have in my classroom they can't behave for the 
50 minutes there with me and we know that they can they can handle themselves for this 6 hours 
the rest of the day they fall apart in the 15 minutes there with this adult and seems to be that She 
& Him tend to pick on similar boys and they tend to be African American boys for the most part 
and both of them are older in age and both of them seem to be reset in the way they want things 
done you reference the students do you want to reference those teachers are both of those 
teachers are Caucasian when is the mail when is it over-60s have you put in place to a list we've 
both my principal and myself have had schedules and private meeting with both of those teachers 
on a couple of occasions even resorting to disciplinary measures we have required those teachers 
to sit in parent conferences with us to address the concerns and hear the concerns of the child 
hear the concerns of the parents and we have specifically identified our concerns as far as 
disproportionality with both of them during phase 1 of this study you indicated that was the main 
proactive preventative initiative bastard has no discipline practices why didn't you or your school 
select an alternative to suspension like PD is in school suspension we are both my principal and I 
feel that that positive behavior and a proactive approach is where we reach more students we 
both feel that making those connections with students and making students want to be at school 
and want to want to be around us is what improves Behavior so we both find that TV is is a 
strong program for doing that and we've also looked at this spring looked at bringing in 
restorative justice also because we still like building the relationships with our students and 
building the relationships with our families has given us more positive behavior from the 
students then simply RP Singh and suspending and removing students answer this question 
earlier as a side question but what is the rationale that stopped used in selecting an alternative to 




student misbehavior or does something in the class that is disruptive to the environment and we 
have trained our staff to reteach expectations to talk with a student to Chocolate the families first 
support to redirect students to offer alternative seating so that they can move away from what's 
distracting them we provided training staff to try to move them from a knee-jerk reaction of 
sending them to the office and disciplining them to giving them the opportunity to learn from the 
choices they're making and choose a better choice why did your school choose why don't your 
school select PBIS versus another alternative to suspension the program that we chose PBIS was 
presented to us by the school district in and we then went to trainings and learned more about the 
program we also several of us participated in a visible learning National comp International 
Conference last summer and we went to several sessions on TV is in just found that of all of the 
approaches out there it just seems to be one that put it's our students it's the program test our kids 
and what we've learned from these different programs is that you need to find what's it's your 
demographics in your student population the best and if we're getting more than in between 90 
and 95% of our students are following the PBIS expectations what is the rationale so besides 
PBIS and you talked about a rubric that your teachers would use in order to select I would 
assume call them consequences but they're all deemed what is the rationale for select one 
alternative suspension over another prescribed consequences that they they can choose from how 
do they choose how do they know which one to choose there is a the word is gone out of my 
head but it's it's like a a scaffold and approach you know first approaches to redirect the student 
give him an opportunity they may not realize they're tapping on their their their pencil on their 
desk if they choose to ignore that explain to them what the expectation is that every working I 
need you to put your pencil down because it is distracting there's kind of a list of steps and they 




going to explain to him why he shouldn't have a gun in his backpack necessarily I would I would 
go to a level that's probably more reactive in that I would immediately contact an administrator 
and let someone know what's going on but there are levels that they follow and they can look at 
that they also we often talked about it and staff meetings and rock and give them opportunities to 
kind of come to us but we have removed a lot of the negative consequences of behavior you no 
longer allow students to be placed on a wall during recess and like I said they can't sit in the 
office with try to do more positive redirecting rather than consequence consequence consequence 
do you believe that your chosen alternative suspension so this is referencing PBIS using the 
proportion of Representatives representation of historically marginalized population I get what 
you're saying and recidivism rates you may not have studied are you may not know that yeah I 
don't know that but it's hard because it's a double I realized I'm talking and I realize I'm saying 
you know where it were using this approach and it's reducing behaviors and if we do juicing 
suspensions but we still have these people better than just proportionate it just seems like overall 
reducing the the OSS and explosions in our species in and suspensions but we still don't have 
kids that are having a hard time are still probably in the minority do you believe in magic was is 
effective in reducing disproportionate representation at your school TGIF have a direct 
correlation not not not specifically disproportionality I think it reduces behavior and I think it 
reduces overall overall student Behavior but I don't know that it's specifically hones in on 
disproportionality thank you because you referenced are you decided to implement restorative 
practices and I'm wondering if you want to elaborate more on why I chose to add a second we we 
were originally we were confronted with an email that said that we had to do it and I didn't 
understand that and then I investigated more and it was an option so I invited the team to come 




and building relationships with students and when we drill down into our data and you look at 
the kids that are having a hard time with behavior still a good portion of those children whatever 
race whatever gender they are whether their IEP or not a good part of those kiddos it's about the 
relationships that they have or don't have with the adult center campus and their home 
environment relations relationships and so we felt like those kiddos come from the families that 
we don't have good relationships with and those kiddos come from backgrounds where they are 
more quick to put a wall up they are more apprehensive when it comes to sitting down and just 
chatting with a teacher so we were interested in maybe looking at bringing in the part of 
restorative justice that really highlights building relationships with students and with families 
how long has your school been implementing PBIS or mtss is this our second year I believe this 
is our second year we have just barely scratched the surface on that we had a training in February 
and then we went out on March so we just barely were introduced to it we were looking at how 
our counselor could use it for cheer to with some of our cheer to students tier-2 and tier-3 that's a 
behavior tier to tier 3 and and then we went out in March so we actually did not set up any of the 
restorative justice groups yet do you know if PT is has been successful in decreasing the 
exclusionary discipline practices or reducing disproportionality at your school I know that has 
been successful in decreasing exclusionary discipline practices but I don't know if it has 
contributed to reducing disproportionality do you know if any subgroups have been affected 
positively from the implementation of this alternative to suspension has any subgroup been 
successful from this or not I'm not sure I'm not sure I feel like it's been across the entire school I 
mean I like all groups have been affected positively I just don't know that it's necessarily the 
students at still aren't necessarily buying into the PD is I don't know that they're necessarily I 




hundred referrals and 20 of them were for African Americans and now you've reduced it and 
referrals but you're unaware whether or not that's reducing disproportionality right it's probably 
is the same answer but has pdif been successful in reducing recidivism at your school repeat 
offenders interesting yeah because now we're down to just a small handful of maybe 10 to 15 
repeat offenders we're so over all that percentage from 700 students and now we just have this 
small can you visualize them and are they in a particular subgroup are they males females are 
they do they have a disability or they non IPA American Caucasian T know that I know that off 
the top of my head I can think of five of them that are coming from a foster home and of those 
five letter first one in second that we are considering for a self-contained star program so they're 
they're kind of art are kids on fire repeat offenders and I know that I know but you were friends 
but for this research purposes can you explain what a star programming programs for I don't 
know what star stands for but I do know that it is a program for emotionally challenged students 
students to sometimes exhibit extreme behaviors with possibly move disorder bipolar attachment 
disorder aggressive extreme aggressive behavior where they are often removed from the 
classroom for the safety of other students is there also we have at least one student that I'm 
talking about are often are soon to elope from the classroom and elope from the building often 
and again for most is an elementary teacher student gets up and leave the environment they're in 
by their own choice typically it's done when a student is angry about the situation in the 
classroom they will stand up from their desk and walk out of the classroom without asking 
permission without giving anybody notice they're going to and all that elopement we talked a lot 
about your school it what your school is currently doing to reduce exclusionary discipline 
practices pacifically discussed how to decrease disproportionality but are they doing enough is 




the decides TV is besides restorative justice where should you do I think right now right now is 
the biggest thing that flows my principal and we're looking at is how to make our families more a 
part of the school because right now we feel like that's going to help with that disproportionality 
and that connection with our community is finding ways to get our families in and get our family 
supported in that doesn't mean they necessarily have to physically be in the building but how do 
we support them whether we need to to visit them or we need to make more attempts to make 
that connection with phone calls whatever it takes to make family so safer with us cuz I think 
sometimes we see that is for proportionality in students that don't necessarily feel they trust us in 
the family doesn't trust us and that's our fault not theirs awesome so restorative practices in 
addition to PBIS relationship-building which ties back to your restorative relationships with 
families do you think just as the cause of disproportionality has multiple factors the way to 
decrease disproportionality then has multiple Solutions Bandidos initiatives that would be your 
school's sweet spot or perfect formula if I knew I would do it I think we have to go back to the 
stash and making sure that our staff is well aware of their own personal biases and judgments 
that they sometimes Mage and and and making sure including myself that we all are aware of 
those and that we understand those it's the family component making families apart of what we 
do and how we do it it's making the students part of that we need to make more of an effort but I 
known Elementary School I don't feel like Highschool do a great job of creating committees 
were kids have a voice we don't really do that in elementary we really don't they're young so we 
just kind of make the decisions for them and I think if we let them tell us how they're feeling I've 
had some kids come in my office and speech and it's amazing what their perception of things are 
and in what they see that we don't so maybe a combination of all of that do you have anything 




school that you would like to share I just I think that if people could experience and I'm not just 
getting on a sub box about PBIS or get on a soapbox about Behavior but I just think if people 
would stop and take a look at really what is the point of the suspensions and the rpc's of having a 
kid sit at home because most of the time parents aren't home either they're working so that child 
sitting at home by themselves playing video games and it just is kind of pointless it just really is 
and I think that's what we've learned from this is how pointless it is and how it goes really 
doesn't serve the purpose of what we really want to get which is for the students understand why 
what they're doing isn't working at school it's just it doesn't make a lot of sense they're better off 
at school or we can teach them the expectation thank you for your participation in this study I 
believe that my research in this area has the potential to greatly impact policies and public 
education particular proportionately larger percentage of students prepare permanently interrupt 
the school-to-prison pipeline phenomenon do you have any further questions I don't again thank 





PARTICIPANT #2 - You been invited to participate in a research study is to examine 
administrators attempts to reduce pacifically disproportionate disciplinary consequences at the 
school level as a voluntary participant and you've been asked to give informed consent to 
recording interview involving questions about your experiences with implementing proactive 
preventive approaches at your school please say yes to having signed the informed consent now 
thank you again my name is Kevin and I am conducting the interview designed to capture the 
experiences of school administrators attempting to reduce exclusionary discipline practices and 
disproportionate disciplinary consequences at the school level thank you for agreeing to help 
with this research study this interview will be based on a structured interview model and should 
take approximately 60 to 90 minutes although there is a list of questions to guide our 
conversation please open ended questions should allow you to share your experiences and 
opinions freely and be able to expand on any particular topic further as you deem appropriate as 
a reminder this will be recorded for future use in my research study and all information gathered 
in this study will be confidential no reference will be made in written or oral material link you to 
this participate participate in the study so you were previously assigned a numeric identifier and 
school student of the study the best of your ability please State your assign numeric identifier and 
school synonym for the study at this time that was an email yeah and I have it if you don't 
remember after just go back to confirmation your numeric identifier is 1847 your school 
synonym is PS 177 okay 1847 ps177 thank you sir experiences with implementing proactive 
preventative approaches at your school let's talk more broadly about your opinion on just the 
portionality overall so obviously that's it's a it's a very important issue and I'm glad that our 
district or state or country has identified as an issue interesting lie though I feel that most 




discipline suspend students purposely based on race or ethnic background religion anything like 
that the butt but I also feel that now that we've become so aware of it it's good practice to really 
take a step back and analyze your practice is to make sure that we're cognizant of 
disproportionality try again to reiterate I don't think that it was purposely designed that way but 
now that we're aware of it even subconsciously we need to we need to do better do I believe I 
believe at one point it was but I believe that we've taken a lot of steps over the last several years 
to make sure it isn't a problem are you looking title for a yes or no to leave you one way or the 
other that's going to come up by me analyzing what you answer so I'm not going to go by my 
tear something and kind of probe you further if I need further clarification so now is you already 
met no research suggests that when students are excluded from the school in process at the RV 
exclusionary discipline practices Fairlife likely to be engaged in learning so do you believe 
there's a correlation between student behavior and academic performance absolutely you know 
that's that's really how to search behind disproportionality got my attention was really the 
academic because I think we can argue that away from the campus for safety reasons but when 
you really look at how many of those students complete their high school diploma versus how 
many Dropout it strongly from my experience are sores a side of not returning or not graduating 
so to me the academic pieces very very important which is again why I thought into trying to be 
trying to help the situation and trying to make it worse commuter lot of maybe outside of school 
terms or non adjectives terms describe stuff like you like also preaching to the choir that you're 
going to be very familiar with the average administrator is out of school suspensions Ross you 
automatically know that those are our PC suspension instructions for directing guess I'm actually 
understood so do you believe that out-of-school suspensions Ross or effective in reducing 




what we're really trying to do is show support of the victim or the other party and so being out of 
school sometimes but the student he was actually being sent out of school I don't believe that 
there's a lot of positive effects that that which is why we're having this conversation also keep the 
perpetrator or sender advocates for that dress do you think specifically that OSS is effective in 
reducing student Miss behaviors in historically marginalized populations African Americans 
Marshall Islands population no moving into a situation where the family is able to provide 
instruction appropriately a little bit like what we're dealing with now write the house and have 
not unless we know that that students going to not only receive instruction weather out of school 
but also the support the love the guidance and and you know the the constant r e duration of what 
they did wrong then it's probably isn't going not had a positive effect for changing the behavior 
so I would say that there's probably a very extension actually produces are better result so what's 
the rationale for selecting an OSS so I think it's a lot of times it's the history of the amount of 
times that the infection has occurred again the Safety and Security of the victim or the other 
party a cooling-off. Where that needs to happen but you know we're trying to make that the The 
Last Resort what's the rationale for selecting one OSS over another the rational again would be 
based on the severity of the infraction the the history of of the behavior and I'll be honest with 
you if and when we know the the home to the family situation has an impact on me so if it if the 
person providing the initial consequence for OSS let's say makes the decision to put that the 
student out of school many times if the parent reaches out to me as an appeal or some questions 
or some guidance a lot of times I'll look a little deeper into what I know about the home life or 
I'll speak to the counselor or social worker or I just might have knowledge of That's So that I'm 
able to maybe make a little bit more educated decision that says Hey listen you know what I 




if we just find another alternative what we need to do is to whoever I'm looking at the whole 
student not just being frustrated with the behavior does that make sense not part of my interview 
but sounds like we should go down that road which would be the district or at least I can call at 3 
for years since been really pushing towards moving towards more proactive preventive strategies 
there are actually several different types of programs that are being implemented across the 
valley for a minute on every school becoming an empty SS the initial training really well 
protocol regulations on or what happened to me as a principal some time is finding myself in the 
middle of the student versus the victim and or the teacher so you you want to support your staff 
you want to support the victim but you also want to support this child you may need you more 
than you need that and so I find myself a little handcuff within my own juuling sometimes as far 
as the district goes with experience and as you become a seasoned assistant principal and 
principle you build more confidence to push back more you know when you first getting into this 
New Year know you're hopeful to become a principal or move on you I think sometimes of 
politics comes into play at the point on now at where it's been 11 years as a principal I find 
myself standing more firm on either a student needs to move forward or not move out of the 
building or not for me I tend to lean toward saving the kid rather than putting them out so I think 
the district appreciate that so when when a time comes where I might need to battle my ESC 
director or my Regency for whoever it is they know that it's a rarity so I kind of feel support I 
think the principles that have a little more of an itchy trigger finger exactly what you're saying 
because again both of us working it yes I got to learn and you know a lot of times I I I look back 
and when I was a coordinator and and I was handling you know 8 to 10 explosion today and I 
think the principles in many way shot themselves in their own foot because some of the frivolous 




out and this was this was over 10 years ago was 2008 and I remember even back then getting the 
stock Chase's and and 1/3 of them at least I was shaking my head during what are we doing here 
in the first place and I think I think eventually I had a feeling in my heart that one day that was 
going to come to a stall and and eventually it did and it was really under why Joan who enjoy 
Jones as superintendent even before skorkowsky and then Pat really kind of when he came in 
you know continue that work and and then dr. Jaya continued it after that so well it's been talked 
about for a while but I think this last couple years like you said we really had her eyes open 
second part of the question then are they holding your hand but the sex part is is the district 
doing enough fast enough that's kind of a loaded question of I would say that the district 
understands where we need to go and I think they made some great strides but I think we've only 
really get the tip of the iceberg on where we can go I think when I try to communicate that 
message to 360 different school to 360 different principles to 18,000 different teachers at Ed 
becomes a challenge and and then we have so many other issues we were going to come into a 
pandemic but even before that we have so many different hearts of issues that sometimes the 
follow-through falls apart so restorative practices and alternative behavior modification system I 
think they are are there traveling for a minute and then that kind of disappear so having people 
like you who are actively doing this research I think it's really important because you'll help with 
continuing that. Follow follow through and follow up right is it a priority for school absolutely 
yes we've completely restructured our discipline plan or Progressive discipline we revamped Our 
Fair Academy acronym for you know we went we gone through multiple social workers that are 
just tremendous pleasure but I feel like it's shaking while to get the vast majority of my staff on 
board and it and it's a priority when we're hiring at man we're always going to fight the naysayers 




another plan it right but I think maybe you're 40% buy-in to probably an 80% buy it or more the 
number one success rate of any kind of preventive strategy is buying in the number two sabacc 
question as a principal has your boss or someone higher ranking than you you got the creasing 
disproportionality would be a priority at your school no you know I looked at I looked at my 
numbers I don't think that we were an outlier and so I didn't have a spotlight on my school but I I 
still read that you you realize just because I wasn't targeted doesn't mean that there isn't work to 
be. Are not part of my protocol right now but just like it's relevant to share and I actually was 
told that but then the question was asking more like did I feel targeted right you know I make us 
a priority right you got it right okay so during phase one of my study at your school that you was 
your strategy so that was the best one you thought so when you first answered that question so 
what product do you use most practices are most effective is having a social worker go in one. 
Add a minimal sometimes more into our into R Us our own program where they're doing group 
work with the students and really digging deeper into the root cause of the behaviors I didn't. 
That's had the most impact letter-writing apology letters in adults had an impact statement. Do 
you think it's had a positive impact on reducing disproportionality call my Jus by Julie I believe 
that are you know I haven't looked at my dad has this year yet but I believe that just it's hot it's 
open to my eyes it makes you think twice before you take certain actions I have to probably look 
a little deeper into our data but I think you know on the surface absolutely just because of 
awareness what do you think the rationale was or what was your rationale for choosing 
restorative practices over continuing status quo you know where I knew as soon as that that 
became a buzzword restorative justice restorative practices you know I was right on board 
because five years ago I remember sending my research to Tammy malan at you I never really 




what was on the right track but ultimately I knew in my heart that certain at the end of the day 
directions from me then nobody else is going to fall asleep to when I was chatting with Tammy 
about this proposal in his study on it was a little bit right before this movement really got started 
so today I'm telling you you're the call call Mom restorative practices of religiously I would 
probably say 3 years solid do you believe that restorative practices has been effective in reducing 
disproportionate representation of historically I do I do more than just restored I think bringing in 
some cultural died and told you no more cultural understanding program started to really 
welcoming our our African American population you know Sierra Vista really has evolved over 
the years from being a very very upper middle class white neighborhood and school to probably 
one of the most diverse schools in town and I think what happened was and not to make excuses 
for a proportionality but I think when I think right around the time of your session things started 
really changing on Section 8 or conduct tremendously in Rhodes ranch and some of our theater 
neighborhoods but here's what happened he was with didn't have too many of my staff 2001-
2002 2003 Sierra Vista getting involved with the students and and I think looking. We could 
have possibly done a lot better sooner had my staff been waking broken up to some of these 
issues earlier on I am open my candy in 2006 and said the exact same thing happened a little 
quicker there was a two-year period of a completely different type of neighborhood and I would 
also argue that at this point Legacy night and day compared to what it was even when I left so it's 
completely open to it to the neighborhood and the economy changing Legacy changed also 
because it was out there in the middle of nowhere at the beginning of Section 8 housing as as the 
demographics the economy and other outside forces chain ideally that when the training for the 
refreshing training to happen school I think we need to do a better job of being a little bit more 




have a wake-up call and and I am not quite sure if the principal at the time saw this happening so 
he was not able to really leave his staff through that properly when did you start it 2015 so I had 
already of the school had already come through the the recession and the neighborhood changes 
sometimes that takes a year to to start Ito rearing its head into the school to sometime around 
2010-2011 there really should have been a stop a stopping point to really get the staff in the 
administration together to just say okay you realize what's happening around you ultimately the 
diversity is going to be a great thing but we need to we need to try to reassess our doing business 
because then when I inherited the school and of course I have to take responsibility refers to 
disproportionality but had had I being a little bit more alerted or had to stop in a little bit more 
IOP then I could have helped again that's not passing the buck I just think it's a good thing to 
learn in the future I think it's really strange that you started Sierra Vista 2015 and I went to USD 
in 2015 I actually left ESD probably when I'm Global which would have been 2012 we talked a 
lot about your school is what you're supposed currently doing to reduce exclusionary discipline 
practices and specifically to the proportionality you pick your school is now we talked about 
CCSD this is your school you think your school is doing enough you know I don't know if we 
can never do enough I think each year brings us a different set of circumstances like we're going 
through right now right so we're going to have to have some empathy towards the some of the 
changes in The New Normal so to speak so I think I think wherever years a different year and 
never use a different crop of freshmen coming in that we need to retrain and and also a new 
group of teachers and even our veteran teachers we always need to come back together and and 
really review what we've done where we're at and where we're going so do I think we're doing 
enough I think I would be making a mistake to say yes that's what I want is there a specific 




some of that has we we helped ourselves with ringing in capturing kids Hearts last year and so 
we're going to continue that because what that has done is it has given its provided some tools 
for teachers that don't build relationships as naturally as maybe you and I and so that has been an 
extra little tool that some teachers resisted because they feel that they already do that very well 
but I think that we still need to reduce our power are primarily with males male to female 
employees with male student and and vice-versa female employees with Tina sometimes I see 
the same sex struggles happening a lot of a relationship building and being careful of the power 
struggles can you sing have you probably already answered this little bit but I wanted to 
specifically as the cause of disproportionality has multiple factor and has multiple Solutions 
absolutely you know it for nearly every student it's it's almost should be an IEP for Behavior you 
know I think each ethnicity is culture religion is socioeconomic background it's it's not a one-
size-fits-all in working with our students in building those relationships oh yeah II welcome as 
many chips and techniques that that you know people in that world like yourself can offer but 
also continuing to evolve as a Staff Solutions out there that already been created yet princess 
ideas for great and sometimes those other ideas too scary and I was kind of shocked about and if 
you do the research the schools that are most successful at reducing just before it's now any or 
recidivism across the country are the schools crazily enough that have a behavior plan for 
Christina for working on the Chain minor behavior infections because I will tell you that you 
look a little bit to get Buy in on that I felt like more work I think for some teachers than before 
but I will listen to Kris the amount of surface tension that I think the reason for that is 1 hard 
admin we're handling discipline can easily track we have a counselor that is now looking at the 
trends before the student actually gets written up to be a most importantly I think the teachers 




together we're seeing very fast Improvement because of that documentation fantastic it's the hard 
part is the Manpower sometime in shocking so our goal was to add a 7 councillor this year this 
coming year. One of their main responsibilities would be shocked but now with potential budget 
cuts I'm not quite sure I'll be able to. We may have to spread the wealth I completely understand 
I was so excited about that to totally not related to this study but I'll just tell you that at the school 
that I was just coming from where I was a behavior interventionist it was myself school 
counselor the the two social workers and the receipt for the resource teachers that we analyzed. 
On a weekly basis and because we did it as a team effort we all took parts of that so not being 
able to wear maybe you could go back to the drawing board and think about other schools did 
that when will have a zero budget alternatives to suspension at your school that you'd like to 
share careful. We are not over-analyzing the ethnicity of our students because I think it should 
work it could pick it work opposite sometimes where people who really never truly look at what 
the ethnicity of the student was are now sometimes holding in early so we want to make sure that 
we have a balance of front loading up the proactivity but when we do we still want to we still 
want to stay want to show equity in our disciplining student so I think sometime this 
conversation especially at 2 to you know newer administrators or people who weren't living in 
this world because of just proportionality either we want to somehow find that balance between 
activity but understanding one of the district's issues with the First go-round with mtss was the 
implicit bias training so what you just said is interesting because data hyper-focus on populations 
where it wasn't necessarily a thought of before but that actually is a subconscious thing would 
have made those decisions without actually thinking about them so they should be helpful no 
matter where they are in their career you are not saying you're not that if your knowledge about 




you're saying to a point but I also have been counter with if you're not aware of what you're 
supposed to sleep you're going to perpetuate the problem and This Is Us season veterans people 
who may have grown up and really admit to that you know I think our generation I think we 
were just a little bit different sometimes it doesn't it so it might be easier for us to admit play 
ninja work on those but there are some out there that it's it's like cracking a stone you know I 
can't believe we haven't sent about 50,000 times in this interview but the paradigm shift or some 
people is like dragging you know if it's not easy for some people and it's going to be a long time 
and I think you alluded to it but is unwilling to change and that's typically a response I get from 
of the ministrator you're going to work really hard and those people that are going to refuse to 
buy in the west division is at your school you say shut up or get out and you would hope that 
would be an easier then in a typical office setting or a medical field or something like that or 
maybe not MediCal is not a good example but something that's not wrapped around children 
right and so or helping other sales office in advertising where there might be some of that going 
on but in education you would hope that the heart rate a lot more full but that's not always the 
case or maybe somewhere along the line people become created theater or or or or just a thank-
you well thank you again for your participation you study or leave that my research in this area 
has a particularly when it comes to decreasing Mary discipline practices and has prepared 
academically developmentally and so as to permanently interrupt you have any further questions 





PARTICIPANT #3 - You been invited to participate in a research study as a voluntary 
participant in this study we say yes to have a given now my name is Susan investigator thank you 
for agreeing to help with this research study questions should allow you to share your experience 
research study you were previously a sign of America got a fire in school sitting in for the study 
no the interviewee was unable to identify her interviewees numeric identifier is 7971 and school 
system is PS 401 the interview if you are uncomfortable referring to yourself as a particular 
names for the name of your school but in the event that you all of that information before this 
before we dive into your experiences with him know that this proportionality has many 
contributing factors with no one calls for example research has shown that the policies and 
practices interventions of referrals instruction and assessment differential access to educational 
opportunities you believe disproportionality and if so what specifically is guess I would say at 
my school is an issue however it is significantly reduced the reason is because of the practice that 
we have been putting into place it is my first year at the school it was the first year that it was 
really implemented and the what's the reason why you believe it is proportionality exist for them 
in the first place if you can me and I really do think that a lot of it comes from the implicit bias of 
the staff differences between both aged race between the staff and the student misunderstanding 
cultural differences do you have any explicit bias examples that would lend itself more to your 
theory that is do I have any explicit because I was not there last year I don't know if I have like 
any really definitive examples I just I know that it's something that wasn't discussed a lot with 
the stock last year and that I look at differences between the students and the staff there were a 
lot of like I said cultural generational differences what apps for now as you may already know 
research suggests that likely to be engaged in learning do you believe there's a direct correlation 




there is a direct correlation between student behavior and academic achievement there is a direct 
correlation between the two students who are in school and who have those learning behaviors 
that are deemed appropriate for school such as you know being prepared to learn responsibility 
being able to deal with conflict to work independently or unable to exhibit class what types of 
Behavioral incidents would you suggest what you mentioned where students will be removed 
from the classroom at your school Michael it is typically fighting remove from the classroom site 
which removes them from the faster you mean like when you were speaking early are you sad 
removed from the classroom so I was going to have you clarify like what types of behaviors get 
student removed from classroom direct assistance because we set up positive and proactive stuff 
at our school really is you know severe major Behavior so it would be fighting hitting physical 
altercation of some sort or some massive class disruption where you know an administrator 
would go and remove the child from the classroom for the remainder of the interview I will 
mention something called OSS or out-of-school suspensions but just know that when I'm asking 
about OSS I'm really referring to any behavioral consequences for the city is removed from 
school so for your school district that either a repair crew of car return conference suspension 
suspension with instruction expulsion or behavior school or alternative education placement do 
you believe that are effective in reducing student misbehavior is of historically marginalized 
student population can you explain why you believe the way you do sending kids out of school 
doesn't give them a chance to fix a cracked the behavior that happened doesn't allow them to 
learn for it learn from it that appropriately which I just don't think we have to stop for it like an 
out-of-school suspension should be used basically for the team to develop a plan for the correct 
Behavior learn from it I don't think they value it in that way so we don't have a lot of staff for 




on how to correct the behavior and then have like a re-entry plan for this. Done appropriately 
within our district actually helpful or the student can you explain the rationale at your school for 
choosing one OSS over another OSS what's the process in the decision-making process typically 
use a flowchart so depending on the severity of the behavior and the interventions that we've 
tried which option to use if we you know really need to get the parents in to talk to them you 
know we will use our PCS that we can sit down and come up with a plan with a parent and then 
give the child some space to come down before they come back without the parent meeting but 
it's usually when they soon comes back and it is typically used after multiple rpc's have happened 
and it really is just at that point since like the behavior hasn't changed after interventions and our 
PCS and so then it's just another attempt I'm getting us for that student you mentioned 
interventions earlier of the MEF interventions were inventions were done then you might move 
forward so what would be another word for intervention is called an alternate alternative to 
suspension so what might be some alternatives to suspension that you use instead of an OSS or 
prior to First of that conference with student where the administrator and student discussions the 
issue might do a pair of phone call so the three of us can say you know what happened and what 
the next steps are we could if it's a conflict between two students could be up here mediation 
sometimes depending on the behavior if it's a repeated lower-level infraction come up with like a 
behavior plan for the student maybe like it depends on you know again what the counselor and 
work through a resolution or calming down techniques or things like that another thing we use is 
our reflection room for 10 to 15 minutes where the student reviews are Behavior expectations 
and decide to choose an alternative to suspension when you could have chosen an OSS what's 
the rationale for deciding to use an alternative to suspension when you normally could have gone 




the ability if I have staph you are available to do could be maybe we do like where a student will 
do classwork but just there in a room by themselves so that they don't have the distraction of 
other students at that time David Union house for like half a day or something stable to get 
parents to come in and sit with their child that I would do that as well so the kids will be able to 
learn but would also have the parent there same question what would be what would be the right 
for choosing an OSS when normal you your go-to would be an 80s or an alternative to 
suspension so what would be the reason why you would choose to use LSS consequence really 
really try not to use a nail with us unless it is like a beat like a severe severe Behavior if we can 
we can keep him in school and and and working that's really what we choose so really OSS 
oldies or violent heater cause harm most likely cause harm to another student or staff member at 
the beginning personality problem I got to look at the day that I'm really okay here's another way 
of us trying to get to this answer which population at your school is able to write referral 
accidentally 2 and OSS consequence which staffers are able to write it which population at your 
school is able to write a behavioral referral lender could lead to all licensed staff are able to write 
Behavior referrals that might lead to it yeah for OSS consequences what is the determining factor 
for creating disproportionate data at your school referral or the consequence then I'll go back to it 
decide which population is responsible for contributing to disproportionate disciplinary 
consequences at your school administration it was a very roundabout way to get you to what I 
want for my research but that for the most part research suggests that it is a teacher problem and 
the only people that are making decisions that are contributing to disproportionate data for the 
most part disproportionality data is based off of OSS consequences if I wasn't consequences are 
only decided by admin teacher problem who's responsible for creating disproportionality repeat 




consequences can only be determined by Administration then who is responsible for contributing 
to disproportionate just proportionality of your school so then I'll go back and say at the 
beginning you talked about implicit bias and a lack of cultural differences our understanding of 
different cultures and those were I'm assuming you meant teachers by teachers and admin I think 
teachers tolerance for things that happened in the classroom so is sometimes lower are students 
of color so is that they end up doing write up for those students don't necessarily lead to OSS 
resolutions I think sometimes there could be issues that arguments things like that that they could 
be working on in class as opposed to just being like Oh that student always argue that sting 
always bite supposed to say and Caleb like because I'm but I think it's some things that still 
occurs you know they find it from the teacher stance is like they'd much rather have someone 
else you know give a consequence then work through how to solve it and the teacher that you're 
talking about what's the what's their definition of a consequence that I want to say that right like I 
think it was more so in the beginning of the year that they want when they want a consequence 
they want the kids out of their room so they don't necessarily want them kicked out of school 
they just want them out of the room you've already mentioned the fact that there's a strapping 
issue or support that you could actually have more adult on campus for you to be able to 
facilitate things that we've done a lot for punitive consequences which would be outside of the 
classroom in lieu of OS like we have a we have a like a an area that up for you know in school 
suspension like weird academics the court not just like sit in a room and stare at the wall do you 
believe that reducing exclusionary discipline practices Ross practices specifically decreasing 
disproportionality is a priority at your school operate on that again we are always really focus on 
trying to keep students in school we don't want to send our kids home we know that if they're in 




violent offense it's not for other types of issues like you're not listening to the teacher wearing or 
whatever or someone higher ranking indicated that decreasing disproportionality should be a 
priority at your school it wasn't specific to sew in in District principal level meetings they've 
talked about indeed to reduce personality you stopped pressure but you you've gotten 
communication from some someone other than your boss it should be a priority at all School 
about how long ago task force part of I don't know how much I can say and it is this year a 
higher ranking are you referring to the message that came from that meeting last school year and 
then that message has died or is there still the same messaging do a great job of continuing to 
make sure that that message was very clear to all so during phase 1 of this study which was the 
survey you indicated that PBIS was the main proactive preventative initiative best of decreasing 
expose not just one artist is introducing disproportionality or school why did you or your school 
select PBIS as an alternative to suspension is already at my school but I was really familiar with 
it from my last school reasoning behind Oscars choosing it is because of the school-wide 
expectations and the structures that are put in place to make sure they're supporting students it's 
why I liked it it it really gives us a solid structure or school-wide areas plus you know in the 
classroom and then those supports for students to be can you explain how you would explain a 
rationale for selecting alternative suspension as opposed to OSS to a staff member say it one 
more time in layman's terms what's the rationale for selecting an alternative to suspension as 
opposed to an OSS that you would give to a staff explanation thankfully I don't have to give that 
explains a lot because we talked about it in our PBIS meetings but the the thing is that we need to 
keep students in school and learning and that they need to be able to learn from their behavior 
and be able to put into place that new skill and sending them home doesn't allow for that and so 




be suspended or expelled or some form of OSS even after explain your rationale truth is I would 
probably tell them that not at the school we are teaching students how to correct their behavior 
and how to act 1 what the expectations are and the you're not going to be suspended just because 
the teacher wants to do suspended you mentioned that PBIS was selected prior to you being at 
the school so I think the next question is probably impossible to answer but why do you think 
they chose PBIS versus other alternatives to suspension irezumi that you want to stay with PBIS 
we are going to be staying with PBIS next year we're going to be implementing BJs in 
conjunction with the Ron Clark house system what would be the so what was the rationale for 
selecting another alternative more of a school cultural piece but we want change so it will have 
basically we're elaborating a little bit more on our three skills of being respectful responsible and 
safe with some more specifics will I rule and if I'm correct as opposed to our like Behavior 
reward bucks I'm just because the Box in general like what we use our it's just a little more 
difficult for teachers and so and for students and so we're trying to see if it works better for us 
you know I can't tell you but yeah I know significantly decreased it we work really really hard 
and keep an eye on it to make sure that you know are just personal it is low and that we are 
coming up with solutions for behavior problems when I'm with RP digestion read more on what 
you mean by we work really hard to be suspended right like does this kid needs this type of 
consequence how do we keep kids in the classroom for all of our students to make sure that we're 
being there and that we're not that were not disciplining One race of students over another one 
type of student with a student with an IEP or without an IEP like those things more than others 
how long is your school been implementing PBIS and again you mentioned this is your first 
sugar skull can you pinpoint or to you can you pinpoint if PD is has been successful in 




question I'm asking is you talked about it reducing exclusionary discipline that you work really 
really hard to make sure that you are you overall overall when you look at the actual what's been 
recruited into the system it looks like we have increased OSS but I do think that is a reporting 
error so it's hard to say I think I need you to elaborate more on why it's an error obviously yes I 
am pretty sure that I'm pretty sure that I'm putting all of their OSS behaviors into the system that 
we gained What's called the star program your assessment of school and has a severe emotional 
issues what are Irish known for social emotional teaching and learning very very very severe 
Behavior the majority I want to see 30% of Ross data is from the students they did cause 
significant harm to quicker explanation would be because of the addition of these severely 
emotionally disturbed students your dating would have been an increased because the school 
from the year prior program and I've also heard you know staff members would say that students 
had some type of that was not recorded in the system or change them this year last year 
potentially administration had behavior consequences off the books cracked do you think a PBIS 
has been successful in reducing recidivism at your school yeah yes. I think I know that are tier 
two students are students who receiving the check-in and checkout system like a mentorship their 
students who had multiple either major incidents or minor incidents and there was definitely a 
reduction for those students who participated in we didn't see them as much at the office the 
definitely lower their amount we talked a lot about what your school is currently doing to reduce 
the exclusionary discipline practices specifically to decreased disproportionality but are you 
doing enough I don't know I don't think I'm doing I just think you know my staff needs I just 
think that we can't stop keeping it in the Forefront of our by like we need more training here to 
really was only with a small group of teachers and students really understand what was 




release an issue and I would love to have enough funding to be able to have our strategists to be 
able to go in work with his teachers we work with the students to help them just the route 
throughout the school year and what their behavior and was costume and all those different 
things and I know the answer but can you explain why you don't have it why we don't have the 
money this is a research project where I will not indicate what school district your from so 
whoever might be reading this. And what why you wouldn't have the funding I mean cuz we are 
only funded basically for find the funding for additional staff on campus and we just don't have 
enough Title 1 money for a few teachers but not enough to pay for that and it's just not about to 
put into our buckets do you think just the cause of this proportionality has multiple factors the 
way to decrease disproportionality then has multiple Solutions so what are some of those 
successful multiple conditions that you could implement get rid of this year's School I think that 
you know what the causes are and why and making sure we have those support increased for 
students who are struggling with their behavior if I was to arrive in and have a news crew but I 
only had room for one or two sound bites of the most successful things happening at your school 
as far as reducing disproportionality what does two successes be I think the definitely one would 
be our check-in check-out system for rdr2 students helping them giving them that mentorship 
and that ability to up cancer behavior and work on their behavior and improve it and the other 
would be are PBIS team and communicates those expectations the same question but kind of the 
reverse you that I have a pot of money or resources but I can only fix two of your biggest barriers 
what are those barriers for teachers in where students that would be fantastic and and I got one 
more it would be cookie money for out-of-district training but being able to send a team of 
teachers to be able to meal ideas call sorry perfectly fine you just gave me a lot of money to do 




the gift cards today in the time of me pausing the thing it decided to log me out of my account 
currently trying to get back to my questions should we let in Injustice anything that I did not ask 
about OSS or each 80s in your experiences that you would like to share well thank you for your 
participation in this study I believe that my research in this area has the potential to greatly 
impact future discipline policies and public education particularly when it comes to decreasing 
exclusionary practices and reducing disproportionality and hopefully provide evidence that 
approaches like the ones you mentioned that your school will yield percentage of students 
prepared mentally and emotionally for adulthood so as to permanently interrupt the school-to-





PARTICIPANT #4 - I only care most about the audio thank you for your participation agreeing 
to participate in this I was about to read you the email thanking you for participating that would 
be correct best laid plans you've been invited to participate in a research study the purpose of this 
study is to examine School administrators attempts to reduce exclusionary discipline practices a 
disproportionate disciplinary consequences at the school up as a voluntary participate in the 
study you have been asked to give informed consent questions about your experience with 
implementing proactive preventive approach is that your school please say yes my name is Kevin 
Higley and I am the investigator conducting this interview designed to capture the experiences of 
school administrators attempting to reduce exclusionary discipline practices and disproportionate 
disciplinary consequences thank you for agreeing to help with this research study this interview 
will be based on a semi-structured interview model and she take approximately 60 to 90 minutes 
although there is a list of questions to guide our conversation please open ended questions should 
allow you to share your experiences and opinions freely and be able to expand on any particular 
topic for there as you deem appropriate as a reminder this will be audio recorded for use in my 
research study and all information gathered in this study will be confidential no references we 
made and written as a participant are you ready to begin yes you were previously this sign a 
numeric identifier and school pseudonym for the study oh wow where would I find that either or 
I can pull it up to the only reason I'm saying if you discard a card has been as referring to 
yourself as myself or at my school you shouldn't have to worry about and I only do the research 
of information that because you mentioned the school CMH Uso it was the email kind of 
reminding you of the okie dokie thank you for scheduling an earlier America here in America 
identifier is 6013 Weird School identifier is PS 286 if you can you can refer if you want you can 




on as a name and then you refer to yourself with 6013 so now before so we know that just 
proportionality has many contributing factors with no one particular cost for example research 
has shown that disproportionate outcomes are greatly impacted by such as just some policies and 
procedures interventions and referrals instruction and differential access to educational 
opportunities family and Community Partnerships teacher expectations and misconceptions 
cultural dissonance and socio-demographic having said all that do you believe disproportionality 
is a problem at your school and if so what specifically is the reason why you believe the way you 
do I guess the answer would be yes but I feel that it is limited to just a handful of Staff members 
that have been a little bit resistant to making any bias or biased type changes or implementation 
school-wide changes and we are constantly refreshing reviewing stating them Hortons Julian 
testimonials and other type of data analysis conversation but I feel that a staff members may be 
resistant just due to their own upbringing and their own opinions that have been formed over the 
years I so it sounds like you're if I'm summarizing what you said was your you believe you asked 
you have a disproportionately public school that it's centered around a smaller group of Staff 
members and the reason behind that or the reason why you believe there is disproportionality 
coming from those individuals is implicit bias so you believe there's a direct correlation between 
absolutely could you elaborate more on that belief I'm a we have quite a few students of that 
have more behavior that impedes their learning or if it's there and work getting completed when 
they are around or within the classroom of specific staff members and their behaviors will 
amplify within the classroom or they'll have the behaviors of say eloping for example just to get 
away from that specific staff member and that toxic relationships that has been displayed in that 
classroom thank you for the majority of the interview I'll be referring to out-of-school 




a student is removed from school so I can refer you to anything and just know that I'm referring 
to anything where a student is removed from school is when I say o s s do you believe that out-
of-school suspensions Ross are effective in reducing students behaviors of historically 
marginalized in populations do I feel their beneficial is that the question I feel that a majority of 
the kids that typically get an out-of-school suspension have learned the specific behaviors to 
exhibit in order to be suspended and we have quite a few students that will come back to school 
and brag to their peers that they were suspended and all they did was play video games or watch 
TV and they never got in trouble and so those Union for the ones that were tending to sort of 
advertise with popularity of being suspended so that my specific school that is not our go-to by 
any means students to be in school and learning as much as possible so I felt like out-of-school 
suspension as but ministrator that is reflected often understood what's the rationale at your school 
for choosing an out-of-school suspension I understand and I already understand the process but 
for the purposes of This research other students or staff members I'm so there's some kind of 
violent tendency where somebody has the potential of getting injured weed you make that 
determination if needed to buy the safety of others and is it the same rationale given to choosing 
an alternative to suspension or ATF can you give an example without revealing any information 
about when you would have given us but now to now have shows in his alternative so we may 
have a student say on the playground that during a basketball game was either using profanity or 
it evolved into like a physical altercation if the students were pushing each other and you know 
cursing at that time we may select something like a in-house suspension or a lunch detention 
within the length and width in the front office to keep them away from those two years and 
during that basketball game void any further problems from happening as opposed to suspending 




getting a reward for say or being sound again for the purposes of his research a little bit better 
about why you why you say I was saying it was sort of reward based in regards to the fact that a 
majority of the students that we have had a suspension for at least from my experience have 
voice that they never called him quote got in trouble from their parents or that they were able to 
spend the whole day playing video games or watching television we actually had two students 
before that were suspended that would write their skateboards around the campus and like 
advertise the fact that they were outside of the school campus having fun I'm so in regards to the 
war of rewards statement and was just that they were not receiving any kind of punitive quote on 
quote in the traditional sense of the night and they were from their peers which is our number 
one priority but they were not in a continuous academic or social emotional environment that 
was helping benefit them by any means do you guys use the same rationale for choosing between 
different types of alternative suspension or do you have one particular initiative no it's flexible 
based off of the student we have our go to the majority of the time but there are some leniency 
he's depending on the student or the offense thank you so the next one is a little bit into kind of 
recall of disproportionate out of school suspension Scott contributed to disproportionate 
disciplinary consequences repeat that one more time so it's just looking at a disproportionate 
disciplinary consequences no meaning like if I looked at the data would my data show that a 
specific gender or nessnitty group would be focused is that what it could be disproportionate 
would be not representative of your population correct so if you had 37% males that you're no 
not really match that typical criteria again choir students to lend itself to getting an OSS 
consequences all staff members can fill out an office referral for a major offense that's been 
delineate Adan are spectrum of behaviors so if that's the category level three or four that would 




able to complete a major referral in Infinite Campus to be submitted to the administration of your 
school for handing out or delving the disciplinary consequences assistant principal has been 
given out by the administration the people riding referrals who has the decision to Ultimate 
ultimately has the decision to decide whether it's an OSS or an 80s Administration always have 
that choice how is it that teachers are responsible for the students more so. Are disproportionate 
and typically historically in society and are there things that you do or put in place and then again 
you already mentioned that it was a small group of people yes absolutely and actually we have 
quite a few students on campus that are very high needs in regards to their behavior but as a team 
we have time for you quite a few processes over the years and gilenya did what we could to do to 
be more proactive and support that students so they'll have Behavior plans I'll have check-in 
check-out they'll have people throughout the day checking on them they'll have positive 
reinforcements throughout the day so we have so many practices in place for kids that have 
already been sorta targeted as the high knees then the kids that tends to get referred less because 
of the fact that we've done so much work to ensure that they don't go down that path and you 
may not know this answer but having being a school that has a newborn amount of interventions 
and play to assist those Hy-Vee's why do you still why do you think he still have I feel that 
historically a lot of people feel that's punishment quote" is the way to discipline a student and I 
have a few people that have come for me their middle school or high school or that they've 
worked with certain high-risk populations and when they come to our school that has been quite 
ingrained so I feel that there's probably just a handful of Staff members that have a very hard 
time with the way that we do things how's your boss or your principal or even somewhere 
higher-ranking indicated to you that decreasing disproportionality should be a priority at your 




think that you have to have an ethnic lens to look at the data I think that that's part of the data but 
there's so many different sources that need to be looked at that we're here for the whole time so 
we need to do what's best for them regardless of what their ethnicity is or their background or 
their socioeconomic level and I feel that my creditable ulcers on the same mindset and it's nice to 
have a team that knows that we're in it for the children and their success and will do all that he 
has a whole staff to make sure we're as I don't necessarily feel is that exist at other sites or with 
other administrators so that's where our success comes from understood so what time is it maybe 
you weren't definition you're working definition of just a representation of a fruit that's not 
always just about ethnicity it's about over representation of one group over another so we do 
actually every time we have any of them data-analysis meetings with monthly sometimes more 
so depending on the needs we look at all that day that we look at the discrepancy between boys 
and girls I eighties nineties e l l money LL gender ethnicity so we do look at all of that data as 
part of art as well what we do find that I really like looking at the data deeper because of the fact 
that likes a you pull something from datalab if a Joe Schmo just looks at your data they can make 
a snap judgment about saying I'm making this up 4th grade what is happening with 4th grade oh 
my goodness you call your bar is like surpassing every other grade level or when you look and 
you dive deeper you'll see that maybe there's three students in fourth grade that have a handful of 
right up there that have some fries that whole you know source of data so you do have to delve 
deeper and you like okay my eye bar is higher why is that okay we have one kid oh that's really 
struggling mess and rent them so that data does help us better understand those students and their 
needs to make a better plan for them and you said you do that at least monthly and sometimes 
more often than that absolutely we actually didn't choose anyting it's sort of chose us we were 




and trustees came charter school with certificates and blooms and all these goodies saying that 
we were being selected as a PBIS school so we didn't know at the time what that exactly was or 
what that meant but as we had been receiving the training we had already been doing things like 
that prior to even starting the formal program and that was just based off of again that mindset 
that my friends and I wanted to make sure that the students received exactly what they wanted so 
we were doing things without actual names being given to them even being initiated but once we 
did start the PBIS process and we went to the trainings I felt that it was very helpful and I'm just 
because not only was I learning but I had a whole team of Staff members that were on board also 
learning right alongside me and that made the rollout school-wide way easier because of the fact 
that I had a whole team of teachers that I've already bought into what it was and how we would 
come up with a plan to roll out school-wide and that has been the biggest I think caveats R6S is 
that we've had so many people buy into it over the years and the cheerleaders and supporters of 
all of the rest of our staff members that it's not just us as an administrator say what you need to 
do is a whole group call better telling them you know that this is what's best and this is how we 
can do it in this is how we can support you and your students how long has your school been 
influencing PBIS oh goodness so I think this is our fourth year this year do you believe the TV is 
has had a direct correlation and been effective in reducing just before Senate representation 
elaborate more on on the four or five-year processor progression over the years and there are 
many reasons for that one is just having a common vocabulary and definitions of what is a major 
what is a minor what is that handled what is office handled what are the disciplinary 
consequences what are some positive reinforcements what does that look like so we've had so 
many different conversations come into place that have really drastically the teachers understand 




a consequence they're thinking of I can better help that child I meant to Circle back earlier when 
you mentioned it but for the research portion of this just to clarify cuz I'm so our school district 
has a special administrative function where you can pull up discipline data and it has a current 
data as well as historical data and it can be filtered according to whatever it is that you want to 
filter it whether it be specific grade levels of students that have been written up for Majors for 
minors specific time line so whether you're looking at a year or month or week all of that data for 
you do you know if PBIS recidivism meaning yeah I would say so are you doing technically we 
actually do quite a few things besides PD is I feel like we sort of Mary quite a few different 
things together we have a ton of social emotional curriculum and character traits of lessons and 
writing and rewards that go with that we have a whole bunch of different rewards system that 
focus on the whole child and so I wouldn't necessarily say PJs is the one and only he said but he 
is a sort of forced us to have a framework to put or but all of our systems together in one place 
and so we do have quite a few things that are overlapping so I don't know if PJs is the only term 
of what we use but I'd say that that is sort of the framework that we have been using to as a doll 
of the social emotional curriculum into understood so if I take the TV is off is there something 
else you or your school should be due I'm really I'm just referencing the fact that you said there's 
still a handful of teachers that all of this is a work-in-progress I think depending on the day some 
days all the staff members will say we're rocking it in the next day people will feel overwhelmed 
then feel like we're struggling so you know in regards to tier one I say we have pretty dang solid 
for the most part here to is where it gets a little bit Harry just depending on the classroom teacher 
but like I said it's a small handful constant working with them and you know better helping them 
understand why we're doing what we're doing the mindset behind at the research behind it and 




particular child with so many staff members with hands in the pot so we could always do more 
absolutely do we try our best yes we do but I don't think anything's Perfect by any means now 
okay so if I gave you a soapbox to stand on what would be those which points would you would 
you care to share that would be your successes what are most successful aspects of your product 
again school-wide data has significantly shown a huge decrease in our major offensives from 
year to year to year quite a few teachers have gotten better at identifying specific terminology 
when they are writing specific students up so for example when we first started this almost 
everything was labeled unacceptable School Behavior but now people are actually putting the 
correct term that goes with the correct event we have quite a few teachers that have to be 
amazing with their positive reinforcement that's very continuous we have a individualized 
student system with tokens but we also have class wide systems as well so quite a few the 
teachers are consoling using that to their benefit and you can go Conway and teachers are 
constantly complimenting the students on thank you so much for standing in line on this 
behavior that behavior and using very well-defined statements of exactly why they're receiving 
their reward which in the past wasn't necessarily the case I also feel like teachers have become 
more pretty to the amount of interventions that exists that they could utilize you help students 
that are struggling and going to some of those or even seeking help from additional staff 
members if they don't know what else to do I'm I also feel like our staff has worked the other 
really well as a team and we don't ever have one specific PBIS member support one specific 
teacher we always go as a team whether that be a whole group or a small group of ppas 
teammates and they're always looking at the data making recommendations graphing not data 
seeing successes or lack thereof speaking as needed so it's definitely a huge group effort and I 




scenario so money is not an option or what would be your patient sees that you would still want 
to work on the school deficiencies like I said two or three so you with paperwork being able to 
meet more frequently I think our biggest barrier would be the time we have a mixed team, so we 
have people with different prep times and different AIP meetings in the morning so trying to 
schedule meetings with the whole group is very limited so I think the number one difficult factor 
that we have to overcome is that time factor and being able to get everything done and then that 
I'm not available implemented the exact same thing you're talking about elementary school time 
is always I need to start over so school or over your tenure as an administrator that you would 
like to share cuz I miss anything I'd have to say that actually when my principal was first and 
trainer School him and I entered a couple months off from each other since the very first day 
coming to the school there was a line of students in the front office wrapped through the hallway 
waiting to see the administrator to be quote on quote discipline and that resonates in his mind as 
to how unitive and negative that environment was prior to him entering he still talks about it 
today and we've been there for quite a few years together now and that's why I think that this has 
been such a huge benefits for not just our students but our staff was to put a huge mindshift 
change on the culture and climate at our school in regards to students students on their discipline 
and how student behaviors are handled thank you yeah I wish for Infinite Campus and the 
tracking and all of that existed back then because the data would have been nice you basically 
saying that before we started much bigger shift in your data but there's no yes absolutely well 
thank you for your participation in this particularly when it comes to decreasing exclusionary 
discipline practices and reducing disproportionality and hopefully provide such as the ones you 
mentioned at your school will yield a larger percentage of students prepared academically 




prison Pipeline and I'm very grateful for your contribution to that endeavor the past few years 
obviously I've been attending quite a few of the trainings and group meetings things like that and 
I'm by just talking to other administrators are other Educators within the district I've heard quite 
a few struggles like I've heard Pacific teacher share their struggles I've heard a specific School 
share their struggles and what I think is the reason why we are so successful is because my 
principal and I are of the same mindset and we have a whole staff that have also bought it if you 
do not have a staff and administrators that are all on the same page I don't see success happening 
you are preaching to the choir here you know I believe that wholeheartedly thank you for stating 
that and I'm glad that that's part of this recorded you know as far as PBIS and my former 
background the main indicator as to whether or not I should school be successful is first and 
foremost admin second his staff and implementation of just PBIS but I think the success of any 
initiative over any program teachers that were sort of put in charge of this initiative at their 
School site of because the administrators didn't want any part of it they pretty much fell flat on 
my face so it's really sad to see that happened to other schools just due to the lack of community 
you know when everybody being forced for a what's best for children and I also know if a lot of 
school should be looking to try and recreate whatever you're still has successful so quickly and 
I'm sure you're careful to tell them that it takes a dream Vienna text back by and before you even 
begin absolutely anything else before I go in the recording and now but thank you so very much 






PARTICIPANT #5 - Invited to participate in a research study the purpose of the study in school 
yes although there is a list of questions reminder your previous me and Brian is America 
identifier are you able to numeric identifier 6599 PS 496 possible difficult this time remember to 
refer to me as my school and not particular School now before we dive into your experiences 
with one policies and procedures instruction and assessment differential Access Transportation 
okay I love you more specific reason black African American students put through discipline 
referrals twice their population with what they're Meg about 30 40% and yes they make up twice 
as much of the percent of the total of parole so they were referred it two times their actual 
population racial and ethnic group so we can keep our I know this is because of the way you see 
people greeting students mine you so obviously miserable and the students but I am the last level 
are difficult students who are black and white air quality for the concrete or quantitative Uber 
Uber I'm trying to read your question again could you repeat it when you believe there is a 
correlation between Behavior Burien a higher degree of success for students that have than 
forensic drive as soon as there is also a strong link between demonstrated Mastery and students 
will meet our school variety of means students that seem to be disconnected or less liberating 
prayer for out-of-school suspension Benton Franklin instructions do you believe that how to spell 
suspension no I think the bee says is generally inconsistent can I guess I would qualify as my 
face there are times out of school suspension results meeting that we have been unable to 
schedule for example sometimes parents don't respond to a teacher assistant principal but they'll 
respond during these meetings, but I'm looking for an eighth edition Services unique 
circumstances address set alarm to stand or Draw Line in the Sand for Family and Child 
resources unfortunately I think a lot of times not what you really do is you prevent the student 




Mount Sinai set the alarm in one way what we've done is we've created several steps or are you 
been referred to someone other than the classroom what are being done over several times then 
we bring in a pour-over and we can have another a chart that allows us to say okay this is the 
first one next to the next time it's too and so on and so forth so the rationale was known as sort of 
demarcation provide students and families and teachers and that is simply mandate what is going 
on with those consequences but I think another party is the rationale between know or even 
having it at all which I think is a more complicated answer having to navigate and protect 
everybody's rights so show up in school did Ed and cause other people to not feel safe what 
message does that send to I think especially at the middle school level students are very very 
clearly articulated I think there's an expectation of the month students that the adults are able and 
capable one way we can solve the problem or decrease the anxiety of them so I think part of the 
rationale of even having an osrs as a solution because if they have a right to there is a parallel 
argument I think that says there's a when people choose to act aggressively or cause harm or 
embarrassment to our adults there is an expectation that older adults and that were not provide a 
platform or stay so encompasses what's the rationale I don't even I mean at every point in our 
process whenever we are looking at our flowchart intervention is always discuss so by that I 
mean we're always looking for an opportunity to actually make a breakthrough with a student 
and resolve YouTube and so I think it's not an either-or it's always a boat I mean we are always 
trying to discuss and consider the individual child history and needs whenever we are moving 
forward in the frost and I think the main determination is what access to information do we have 
regarding the students unique situation what actions that we've been able to implement or so I 
can think of examples where teachers have found out that there are we also have more 




we also choose utilizing version of OSS in order to provide some separation from a person 
inciting some super negative so he prevention continues but also very good. So I would say the 
degree so we use OSS on students who are I think it depends on the level of communication that 
we get from the family and the success of the intervention the human element is one that is 
difficult situation we're not okay I can't I can't act like this doesn't come back and they're totally 
different person so that's probably one of the problems setup for system as soon as possible but 
depending on how students participate making brown brown with your questions before I ask 
them Mommy you believe that even having a little problem I don't I don't see how I could tell I 
get Oregon because at any time you know when I'm talking about anything so yes I don't know if 
I could totally say that osfs existing causes causal Mind by the way and I think that more often 
do not personality systems does it resolve the real issue and it's not an effective solution but I 
don't know if I would say it is a problem of it you know I mean if you let a building with and 
then you would have to figure out how no man's that it would be your access to resources that 
would determine how effectively you were able to both dispense education or how little bit of 
and so when you're talking about self with OSS if I explained Moana but I'm saying I am asking 
questions but I already having said that I'm going to lead you down I don't know the answer what 
are the individuals in the office well the framework instead of generally speaking with an entry 
points in the classroom so typically starts with teachers but there is an entry point for anyone 
who would serve at a lateral license so you could have a counselor regardless of what your 
positions if you're on administrative position if you have a 90 minutes later your starting point is 
General liens instances where a certain behaviors are displayed in public remind some external 
support and there is no classroom management plan for the hallway or overseeing consistent 




able to assign OSS so it my school we do have some licensed individuals to help so nothing 
about no referrals and especially at the middle school and discovered they have lost and so we do 
have some licensed individuals that we pay that help us take a little bit more time to better 
understand in working where a supervisor XYZ spectrum and got approval to enter in by in 
consultation with only people that are trained and are structures okay come back to Summer 
finish the line questions but only one where the few license people to give teens along those lines 
I was saying is disproportionality existence woman I mean that as culpable as any other 
administrator personality exists student that falls within a certain demographic so I don't think I 
can stay here and then whatever interventions you have in your steps and that's that's the whole 
community you believe that reducing exclusionary discipline yes new how's your boss or anyone 
higher ranking yes elaborate a little bit more about how that came down opportunity to 
participate County Wide and looking at what's this song by the time it was Operation lines at the 
school level the word already been shared with so mad at myself indicated why didn't you or the 
school skull with knife in a state where it was providing an extra girl Equitable education 
environment I'm so I was given very specific directions by mine it was in year two of my tenure 
we're really focused on MTS and a lot of that has to do with the fact that we had access to the 
resources part of the decision it started in the directive but then there was also a model based 
upon accept asking your school system reflects on its (so I would say that continuing down this 
path has been so what starting is highly directive cuz now I think taking his phone form because 
we were able to mobilize and worship Arts of this system don't you believe in reducing working 
out what is definitely a function providing home with a very specific also providing people with 
some training to understand what our responsibility really is when we're talking about providing 




interventions for so I did this so are we just switched over to DSS number it was done TV is in 
the framework for providing information where as empty umbrella structure that talks about the 
barge and we wanted to provide additional address different aspects of the larger system with 
engine bar you stood you think that no decrease or I'm saying the past few years and has 
decreased the number of new people that we have been added to the number of individual 
individual and I think there's a couple of reasons for that one besides we have some procedural 
safeguards with students in a very specific way so that there could be some level of relationship 
and adults and students can work out their issues yogurt close to missing but I do think that that 
that has Kelly remains band students one in this system if they do not respond to the initial 
intervention we don't have a lot of other interventions by them and they find themselves back in 
the system again over and over and over I didn't hear the last part instead oh wow are we doing 
enough I don't know if you can say you're never doing enough more opportunity to understand 
the complexities of our students and how they experience we don't have a lot of great answers for 
how we can help students progressed through these complex social systems and develop their 
own positive value systems so you're there in the car with just a personality has multiple do you 
want me to come up with a solution that mean I haven't figured that would I feel like you were 
doing a little bit of music. What is there another initiative where we're going next year was 
providing some additional support in our office because what we found my point about the 
complexities that we need more people having more conversations that are longer so why I feel 
like this is Safeway I would answer your question here but the real solution and we need some 
level of counseling for our students to help them build self-esteem structure for navigating 
Relationships by I don't think we started with a structural solution and that yielded we expanded 




creating positive environment but now I think we need to bring and provide them with leadership 
and mentoring and a way to reflect on things are happening so that we can actually change their 
thought process strategies and help them because the problem started with the way we treat skip 
about you have anything else from yours. Yeah we have any problem this year so are the 
challenges and what are the unique was a call going to the deputy superintendent was an 
anonymous call and was trying to mobilize a class action lawsuit against myself because they 
thought that they were not significant enough consequences for students were committing violent 
acts for damn it was a very interesting circumstance navigate I was under the impression that we 
had done where is reinforced not everybody here the same or not everybody feels by the 
procedure is worthwhile stop what you're doing and that's the real challenge it was interesting 
that bad people on staff felt it more levels above you actually just say like you don't even know 
what the problem is so multitude of responses were necessary as you can because you are 
principal you have to respond to every unique situation for me to fix this and fix it and so the 
steps that I had to take one to be open and honest and they redo Andre explain the flowchart 
Memphis eyes and I brought two after pulling in my steps instead of these behaviors are present 
is an automatic we made sure everybody understood the definition. Support external support so 
we're doing anything for XYZ it's still going to be OSS Big Ticket 1 series what is also 
interesting is the end result for me as a friend so I was lowered because of it so the entry point 
for this was we have an administrator a contingent of teachers complain which I couldn't tell you 
if it was yeah I'm doing it I mean I don't think it was part of my leadership team I have more 
trustworthy than the many people and honestly I didn't care who it was at work to the Dress 
those things had brought that to resolution and after a breast exam my valuation affected by that 




history of my career the number to receive so I wonder what the impact might be on the future 
for us and then say well you're not doing a very good job because I like all the teachers are 
unhappy and got the most attention and resulted in the appearance of the negative culture at 4 
now I have since the dress that broke and I sensed after this story has a happy ending I have deep 
respect for everybody I thought it was an interesting statement I think there needs to be a 
discussion about if we're going to sell principles to implement these things and there are hiccups 
as we try to System of times this what should I count Melody structures then look like call 
support like I said everything ended up okay with me because I so I think that would be so 
outside of the scope of whether or not I just think it's an important about 1 hour after we said 
okay after we decode it and we'll get you more and before this one what is the problem okay 
what systems we need to put into play my motivation is simply ensuring that and 1 more 
research for were questioning needs to be done and on how the system supporting schools need 
to do that what are we going to celebrate and you know II museum would be me it was one of 
those turning on or I could have in order to is much harder than just getting up so turn the media 
version of I think person form of memes mcss or an opportunity to participate in small 
government understand and it's total existence as opposed to what we had to respond to 
somebody and bring everyone together and I can say that this is most everybody now. Outlet and 
they have a role that they can play for PS4 the word deficiency I don't think we have solved the 
issue of time this year especially this life maybe it's because I'm focused less under the system 
but I don't think we are spending this time with our students I don't think that I figured out how 
to how to provide enough time to students give them the attention that they need strategies yeah 
that just means everything that doesn't efficiency light more people maybe more people would 




to solve issues and we're implementing it as a foundation of our building structure so I can see so 





PARTICIPANT #6 - You've been invited to participate in a research study the purpose of this 
study is to examine School administrators attempts to reduce exclusionary discipline practices 
especially disproportionate disciplinary consequences at the school level as a voluntary involving 
questions about your experiences with implementing proactive preventive approaches at your 
school please say yes to having signed or submitted the informed consent form now again is very 
formal sounding my name is attempting to reduce exclusionary disciplinary practices and 
disproportionate disciplinary consequences thank you for agreeing to help with this research 
study semi-structured interview model approximately take 60 to 90 minutes although there is a 
list of questions to guide our conversations he's open ended questions should allow you to share 
your experiences and opinions and be able to expand on any particular topic further as you deem 
appropriate as a reminder this will be audio recorded or juice in my research study and all 
information will be kept confidential no reference will be made in written or oral materials that 
could make you as a participant to this study are you ready to begin previously assigned in 
America identifier and school student in for this study please State your assigned America 
identifier and school student in for the study at this time and PS3 87 so what that means this as 
best you can if you go to refer to yourself or your school you refer to your numeric identifier or 
your school's numeric identifier if you can remember thank you now before we dive into your 
experiences with implementing proactive Less Talk More broadly about your opinion on 
disproportionality overall we know that just proportionality has many contributing factors with 
no one cost for example research has shown us that disproportion outcomes are greatly infected 
impacted by many factors such as discipline policies and practices interventions and referrals 
instruction and assessment differential access to Educational Opportunity family and Community 




demographics do you believe disproportionality is a problem at your school and if so what 
specifically is the reason you believe the way you do I believe that disproportionality is still a 
problem at the school however it is greatly improved since I became the principal at the school I 
think one of the main reasons we still have disproportionately is its I need some time still a staff 
issue with implicit bias not realizing that the biases they're when they're doing the referrals to the 
office and I sometimes think that teachers get caught and he sometimes they go to what's more 
comfortable then what is best practice for students already know research suggests that when 
students are excluded from the schooling process as they RV exclusionary discipline practices 
they are less likely to be engaged in learning do you believe there is a direct correlation between 
yes I believe that if students are struggling to understand the content of what's being taught in the 
classroom that sometimes the behaviors a large go to avoid not understanding the content of 
what do you believe that out of school suspension refer to in this research as OSS work sample 
require parent conferences suspension suspension with instruction explosions are alternate 
education placement for Behavior schools are effective in reducing student Miss behaviors of 
historically population of African-Americans male students or students with disabilities in 
fraction of the student get suspended or RPC for don't come back and do it again so the RPC 
doesn't replace the heater I think we are much better suited to actually work with the student 
identify to exclude them from what is the rationale for selecting an out-of-school suspension as 
opposed to a proactive preventive alternative to suspension based on what policy drives 
sometimes he needs to separate the student specially if there's like a fight that the students need a 
couple days away from space from each other sometimes it gets to where we work with the 
behavior and sometimes we need to just get the parent into surviving more in-depth 




is partially already answered but I'll ask anyway what's the rationale for selecting one out of 
school suspension over another really so we would not right now and I'll try and access 
information on telling right now I have to pretend I don't know any of this information that I 
already know the answer what is your rationale for selecting an out-of-school suspension as 
opposed to a particular if you can think of a particular incident because there's been physical 
harm from one student to another student so we're very clear on the fact that is the student gets 
hit in face vaginalarea that that's going to require a major referral and then depending upon a 
time's the students in fraction will depend on what level of discipline is physically harmed that is 
probably one of the leading ones are all okay do you believe that I was supposed to sentience 
have contributed to disproportionate disciplinary consequences at your school I'm not sure 
honestly I mean I think sometimes that teachers get set up with behaviorism Plumbing to deal 
with the same behaviors and they're more quick to refer that kid that front office in hopes that I'm 
going to send them in fraction if I'm being honest I think sometimes it probably does need for 
that because we're trying to support the teachers as much as we're trying to help replace negative 
the heaters do you believe that reducing exclusionary discipline practices specifically decreasing 
disproportionality is a priority at your school ardida is trending in a positive way that we are 
decreasing exclusionary to plan under still disproportionality and I are dating really matches 
were seen across the country so we are looking it's always a goal for us to do better is your boss 
is somewhere higher-ranking indicated that indicated to you that decreasing disproportionality 
should be a priority at your school district Michael so every principal has heard that we need to 
look at a disproportionately within our school and lower it thank you wanted to study you 
indicated that TV is was the main proactive preventative Initiative for your school select 




were out of control and it fits within two weeks of me being on campus I knew we had a huge 
problem in the fact that myself in my assistant principal could hardly ever leave or did you are 
other we knew we needed to adopt I had previous experience and it had attended previous 
training with for PJs 100% believe in it I think it's what's best for kids and so I immediately 
started seeking help from the district on how we can get in with a Pas and going to do something 
because it's and you touched on this the kind of maybe more definitely why did you or your 
school selecttv IRS versus other alternatives to suspension because it focuses on always focusing 
on the negative and that was one of the things that I truly love and admire about t is because I 
know from having my special ed background that the behavior that we pay to get in so I needed 
to ship the minds of my staff and have them start looking at the positive versus the negative and 
the other day that I really liked about PD is it at said it's structured school-wide that it provides a 
common language in common expectations across the board in every single area of the school 
and so are all of the staff including support staff on the same page of what we're looking for 
when it comes to causes behavior and what the other part that I really like is that we can leave it 
in to what's going in at home and then the parents can start supporting those seem initiatives 
which our parents have been so we really start to see that. Between School in Homestead they 
believe the TV is meant to decrease the school's over our exclusionary discipline recidivism rate 
has been effective in reducing the disproportionate representation of historically marginalized 
populations American male students or students with disabilities at your school yes and my data 
shows that it's something that we track monthly started to where we are now in because we do 
track that we still know that we have an issue with disproportionality but it's getting better how 
long have you been commenting on Arthur here this year is there anything missing as far as 




TGIF's we had a lot of support from the district such as having an external coach who was I lie in 
our school and helping to push us along and I think the reason one of the many reasons that 
we've been so successful because that external posted provide an extensive amount of support 
such a high level of expertise that we were able to no problem that we were having and it was 
always a solution to a conversation and that has kind of gone away in the last year with the 
district and I and I think that's a huge piece that's missing not only for school to our 
establishment in even though my school doing well we always want to do better and without 
having that outside support to push us to say hey you're doing this really great improve in this 
area you find a just get in a rut and think that you're awesome all the time oar or you lose that 
little cheerleader on the side where sometimes you just want to throw your hands up and say it's 
not working so if I could have one ask for that to come back it'll be a high level of support from 
the district is there any other alternative suspension that you might consider besides PD is in 
addition to or in started looking into 11 logic where the trains were happening and it was a 
conversation that we had last summer at unfortunately that didn't happen but I know that 
something that she's she's interested in so we're always interested in what more can we learn how 
can they lend her things together as long as it's going to be what's best for kids successful in 
reducing recidivism at your school it's okay if you don't have that research for that answer I don't 
know honestly what are scores is there something else you're school could do to reduce 
disproportionality Orvis it at behaviors besides TV is I think that the warrant is there but then 
when you get into the reality of the day today. Write work when it starts to fall off is because 
know that there's always an issue of time is there a brand of trying to do this but I don't think that 
my school is done learning and I don't think that we're done trying new things are trying to 




say I've reached the top and I and I don't need to improve on anything else we're always looking 
to make sweets and improve have to keep things fresh for the kids so if they start to get bored 
with it they're going to not want to follow that and so he's got to be on that game of are we 
keeping his engaged in an excited about it works do you think she just has the cause of just 
proportionality has multiple factors the way to decreased disproportionality then has multiple 
Solutions oh yes can you elaborate on what maybe some of those Solutions might be that you're 
not currently doing restorative justice is it may certainly a big buzz word but when you look into 
what it is and what the impact that could be if it's done correctly and your strength correctly I 
think that restorative justice to something at my house that has had some conversations about and 
I'm desire to do but the training that I've gone through have really pushed the fact that you have 
to be well trained and running employment process because we're talking about bringing it 
together and trying to talk it through and if you don't do it the correct way to actually cause more 
harm than good let's definitely one thing that I want to bring on board that I definitely think it 
also help reduce disproportionality because if we actually get his sister talking about what the 
problem is and what is a better resolution versus fighting their hands on each other what are the 
top two things that you would shout out as your claim to fame I wish I could give you more than 
two I think our our our top successes really is number one if you don't have your staff on board 
and you don't have them believing in this process and Supply in the house it's not going to work 
and so for sure 100% I have to give the credit to my staff for buying into the process and really 
believing in what we were trying to do in really implementing it because if they don't it doesn't 
work and I think that's another reason that my school's been so successful is being developed a 
very strong he gave us leadership team are represented in every single grade specialist air 




covid-19 but I think because that leadership team was established day they really took on 
ownership of the process and the program therefore it became was my idea to start it but it wasn't 
just my baby in the leadership team really bought into it and they really push their fault and 
continue to do better make sure there's an issue with it for them to be one of the week go back to 
Sacco's to ask for Solutions are suggestions so it's not just coming from the top to talk support in 
the top Hospital at the support at work to be successful but it is truly then my my leadership staff 
who are made up of teachers that is really carry this program on for so long as needed as great as 
it is and they are also the ones who are continuously pushing and looking for feedback from 
socks on how we can make it better so if you want to keep going you can you can talk about this 
many as you want I concluded much as you want or as little as you want so you can I say I had to 
get my students to because you know we can we can drill and kill as much as you want. They 
have to be the ones to follow it and my students have done a phenomenal job and really stepped 
up to bleeding into our core values of respectful responsible state route on duty and they're in a 
you can hear the kids think that's not respectful responsible in my first you're actually had a 
group of 5th graders to a rap about it and took why even if my kids have have 100% body into 
the system and they know what are core values are they recite them from heart be included in our 
morning ceremony so I've really helped push have great results in NV been awarded winning 
school since the first year at a much higher level than a lot of younger I have been so very proud 
of my students in high school same question but opposite side of the spectrum so I think the 
training part for new staff. Come in is a deficiency in a wheat did we were rock stars at training 
staff when we first brought this initiative on and it was always happening but you know what 
every new initiative once that gets underground and something else you confident and when you 




level that you train your teachers on when he first brought this initiative on is it in the challenge 
one because time is always an issue to we don't want to take our established staff back down to 
day one of what he is is when we're training them so trying to differentiate those trainings get the 
new ones that's the basic information that they need to have overwhelming them is is certainly a 
challenge and I think this second challenge is really keeping the staff but some of the more 
difficult staff engaged in the process and remembering what the benefits are in at the benefits 
outweigh the struggles in the cross because it can be very easy for a teacher to get frustrated 
specially at a point of exhaustion in the year for them to say this isn't working we need to go 
back to just as many animal conversation but sometimes difficult sometimes it just doesn't work 
because of that individual or individuals at least and so they have to recognize that either they get 
on board or maybe not for them to my biggest challenges any news story started down the past 
talk about those difficult staff members that can you go a little bit more in-depth with what I'm 
researching so do you think of those particular particular a staff member or are the root cause of 
disproportionate practices at your school I think it's a piece it plays a big piece in it and 
dependent upon call the rest of your staff proceed that individual can really be real the work that 
you're doing in and they can become a big influence on those that do believe in it where did, 
because they are the ones to refer at a higher disproportionate you mentioned something about 
that you don't need to get on forward or maybe find another place for them is there something 
besides leaving the school that you put in place for difficult understanding division we have a 
higher this year at the speaker strategist particular Behavior Stardust was an expert in PJs which 
is one of the leading factors with hiring has individual person to go into the classroom hundred 
percent in the process the leadership team takes on a huge part of making sure that they're talking 




them see why this is important again I think it's more powerful coming from call husband it is 
from me until we've really leverage those folks into taking on that type of leadership role with 
the school we also have a Ministry conferences with those individuals on a supervisor I've gone 
in and help support the teachers on a supervised sometimes struggling with trying to figure out 
how do I pass out this wide incentive tickets are much bigger Challenge and sometimes you just 
can't change someone's philosophy so you talked a lot about your experiences with other 
supposed to spend Shannon and alternatives to suspension can you tell Vin to a little bit with 
your experiences with the district out of school suspension versus and how that trickles down to 
the school but still information that I have it from the district level is that there's a height of 
proportionality rate which was one of the reasons that if the school my goal in the focus 2024 to 
lower the distal portion Audi R8 Antelope high schools that I believe were going there was a 
clear difference on how they were Angelina and so on the district-level there were a lot of 
conversations about why is important to look at this proportionality restarted it and TSS and if 
we were training schools in Cedar alignment where there was a high level of disproportionality 
that has kind of derail a bit and I on the principle level I haven't heard too much about it but the 
one good thing where I was already out with eyes was well into the process and so when they are 
the requirement to do I was I was 100% honest I was already doing it good for kids but they're 
definitely is I just proportionate issue across the district and that that was leading to a lot of why 
they were pushing them together you should do is there anything that I might have missed as far 
as discussing your experiences with out-of-school suspension or alternative to suspension at your 
school but you would like to share thank you for your participation in this recording Lourdes 




PARTICIPANT #7 - In a research study the purpose of this study is to examine School 
administrators attempts to reduce exclusionary discipline practices specifically disproportionate 
disciplinary consequences as a voluntary participate in this study to give informed consent to this 
recorded interview with all them questions about your experiences with implementing proactive 
preventive approaches at your school please State yes to having given informed consent now yes 
again my name is Kevin keg weigh and I am the suit an investigator conducting this interview 
designed to capture the experiences of school administrators attempting to reduce exclusionary 
discipline practices and disproportionate disciplinary consequences thank you for agreeing to 
help with this research study this interview was based on the semi-structured interview model 
and shouldn't take a f****** should take approximately 60 to 90 minutes although there is a list 
of questions to guide our conversation these open-ended question should allow you to share your 
experiences and opinions freely and be able to expand of any particular topic further as you deem 
appropriate as reminder this will be audio recorded for use in my research study and all 
information gathered in this study will be kept confidential no reference we need in written or 
oral materials that could link you as a participant in a study are you ready to begin yes you were 
previously assigned a numeric identifier study please State your assign numeric identifier and 
school synonym for the study at this time the numeric identifier is 3671 and the school is PS 403 
thank you before we dive into your system experiences when implementing proactive preventive 
approach is that your school let's talk more broadly about your opinion on abortion ality overall 
we know that many contributing factors with no one fought for example research has shown that 
disproportionate outcomes are greatly impacted by many factors such as discipline policies and 
practices interventions and referrals instruction and assessment differential access to educational 




cultural dissonance and socio definition of demographics is a problem at your school and if so 
what specifically do you believe is the reason based on the data at my school there is and 
continues to be disproportionality with a majority of the students that are receiving consequences 
for discipline are African American students why do you believe that is the reason why do you 
believe this proportionality continues to be a problem for school I think it's a multi-faceted and 
saying that many of the teachers do not know how to build relationships with a variety of 
students and they continue to do the one-size-fits-all as far as instruction instead of really trying 
to figure out how to instruct kids with Denis that have different needs so that's one of the pieces 
many of the students come in lower as far as grade level so they come to us already behind and 
so I think those students in particular they didn't have necessarily as many opportunities in 
elementary school or even Pre-K which kind of goes back to parents support or parents receiving 
support and needed the additional support quite possibly some of the kids were in preschool or 
they didn't have the opportunity full day kindergarten depending on their age but things come in 
and so they what I've noticed is that they tend to miss behave in class because they're so far 
behind and they already have a negative percent perception on school and so then the teachers 
don't know what to do with the students or often times the students misbehave to get kicked out 
of the classroom so that they don't have to be in the classroom any more right because it's easier 
to get kicked out and sit in the discipline office and not do any of the work that it is actually I'm 
be in the classroom in embarrassed about it so it's sort of like them Saving Face with their friends 
to be able to be kicked out instead of you know instead of sitting in class and asking for help you 
may already know this but research suggests that when students are excluded from the school in 
process as they are via exclusionary discipline practices do you believe there's a direct 




said earlier that when students are kicked out and they're suspended for you know multiple days 
often times they're already behind in school and they are even more behind once they get back 
and it's really difficult for them to catch up so you have a student that's already maybe reading 
only out of 3rd or 4th grade levels and materials already more difficult and once they're at home 
often time the parents are working right so they're sitting at home and they don't have the support 
to actually do the work and many times the work that's given to them is just worksheets 
paperwork not to act will deeper learning that they would get if they were sitting in the 
classroom so for the next few questions I would refer to out-of-school suspensions as OSS so for 
your current OSS Warfare to require parent conferences suspensions suspension with instruction 
extensions and or alternative educational placement or behavior School referring to any 
consequences do you believe that out-of-school suspension Ross are effective in reducing student 
Miss behaviors of historically marginalized student populations African Americans with 
Disabilities no I don't think it does why am I not the out of school suspension just basically kicks 
the student out without any learning experience from whatever the infraction so kicking them out 
and bringing them back unless you have some systems in place to actually work on the social 
emotional skills and the why they're exhibiting the behavior and digging deeper into what 
supports the student then the student leaves goes home returns and that hasn't changed to 
Behavior at all they said that the same behavior and he just don't understand why that after the 
suspension the same kids coming back in with the same behaviors what's the rationale then at 
your school either with you or your administrative teens policy or rationale for choosing and 
OSS as opposed to April we look at how egregious the behavior is before we do an OSS 
typically it would be for something that is Island in nature or related to violence to us a member 




then for selecting one OSS over another so are you asking me what makes me decide OSS with 
instruction or spending Behavior School we look at the whatever the incident was and the 
amount of incidents that the student has and what systems have been put in place with that 
student to decide so typically we would not decide Behavior school without other interventions 
being put in place or without doing just it'd OSS with instruction and then bringing with supports 
of the social worker or one of my behavior interventionist do you believe reducing exposure 
adjustment practices is a priority at your school what it is Alicia say that I said again you believe 
that out of school suspensions have contributed to disproportionate disciplinary consequences if 
so just going back and looking at the data are African American population has been disciplined 
with our PC or suspension instructions at a higher number than the population at a higher 
percentage than any other group on campus traditionally in most schools the ones deciding OSS 
consequences are administrators and if you're agreeing that is proportionate to disciplinary 
consequences so is the problem at your school teacher problem or an administrator problem I 
think it's bad if I were to reflect I would say that probably there's both are contributing factors 
how do you want to elaborate a little bit more on either or I can do both I think it's just like I said 
before I think teachers struggle with teaching a variety of students out of at various levels when 
they come in to the school and they have difficulty understanding some of that trauma that our 
kids come to school with because maybe that's not their background and so I struggle with 
building relationships with the skit of students they struggle with instruction in the classroom 
that's relatable and so they I would say more often than not kick those students out of class at a 
higher rate so I think I'm the administrative and I think sometimes there's a fine line and 
supporting the teacher giving them support and then working with a spoon that you've given 




the place you worked with the family you've worked with the students and that the teacher needs 
supports also so that soon ends up being put out a do you believe that your school has been able 
to reduce exclusionary discipline practices have you yes I mean I don't take advice to do some 
burgers but we've been able to reduce it by little bit I can't give you exact out I have to go back in 
and look at the data General if you believe that your school has been able to reduce OSS 
consequences who are the people that can refer a student for a disciplinary infraction School any 
any adult on campus that can decide an OSS consequence at your school the assistant principals 
over any administrator but typically it's the assistant principals over discipline so who do you 
think is most contributing to disproportionately District disciplinary consequences at your school 
may I see me between the teachers or the administrators or anybody well I would say that the 
you know the ultimate decision-making is comes down to the administrator do you believe that 
reducing exclusionary discipline practices Ross consequences specifically decreasing 
disproportionality is a priority at your school yes to what extent we have a well I've hired a 
behavior interventionist with put TV I want positive behavior interventions and supports 
influence I have two social workers on campus and I've had many conversations with the 
administrative team on what he looks like so we have a foot in the place on campus to help us 
has your boss or somewhere or someone higher ranking indicated that decreasing 
disproportionality should be a priority at your school not not recently I would say no I mean I 
think in our district that's one of the things that in the past has been looked at to work on it but I 
don't think that's that necessarily has been the focal point the last year too Oregon district that 
you mentioned Focus or have they indicated a priority that this person who has a new 
superintendent that came in a year-and-a-half ago and so the focus was on mtss so multi-tiered 




help students not into disproportionality piece but really looking at academic behavior and 
putting things in place at your school that would would help students and you mentioned that out 
of your direct supervisor or anybody higher-ranking it really hasn't been a focal point for the last 
year so then what happened to the superintendent I really think that his priority is on instruction 
and really looking to see where students are at academically you know I sent it it it goes hand-in-
hand right if you have quality teachers in the classroom and the instruction is really good in the 
classroom and students are engaged and typical behavior is decreased and so my feeling is that 
he's really looking at giving students more opportunities in the classroom for better instruction to 
give those students the opportunity for academic on the academic side thank you now during 
phase one of the study you indicated that PBIS was the main product to prevent of initiative 
faster decreasing why did you or your school select PBIS as an alternative to suspension so 
several years ago we had TV is in place my population was quite different. That time and it 
wasn't completely structured and when the teacher that really was ahead of TV is left PBIS kind 
of went out the window I wasn't the principal at the time so when the district have the focus of 
reducing proportionality they had Grands they had different programs too kind of look but our 
school itpedia yes was brought up as a possibility so I knew PBIS previously since I've been at 
the same school for about 20 years or so as the assistant principal and part as the principal so we 
looked at the TGIF structures and decided that those structures would probably be the best fit for 
our school why do you think first before we get into it how your school implemented that why do 
you think the PBIS is a better decision or a better initiative than other squirrels tension well PBS 
KIDS kids, and expectations and gives common language to teachers I had to talk to kids we 
talked a lot about building relationships and you can incorporate a social emotional piece in there 




expectations when you just do out-of-school suspension we don't reteach the expectations to the 
kids we just kick them out bring them back and expect something different show us the 
opportunity to have a teaching component of what it looks like to follow the expectations and 
also giving students opportunities to correct their behaviors before and learn from them too 
before an out-of-school suspension is is put into place do you believe that your chosen 
alternatives to suspension you be is meant to decrease a school's overall excluding our discipline 
and recidivism rate was specifically affected in reducing the disproportionate representation of 
historically marginalized populations African American male students or she has a disability at 
your school I think it's helped I think that much you know that it goes back to teacher buying 
also in actually having systems in place for PBIS to be effective so it can't just be were going to 
put PBIS in the place and that's going to fix everything you have to have your teachers on board 
your been stators on board there's a lots of conversations about what does it look like to teach the 
kids the common expectations what does it look like when a student needs extra support putting 
in a tiered system for the for the students that may be tier one is not working for them and they 
need something different and so it's not just over going to start TV is and that's going to fix it all 
it's a it's a lot of work how long has your school been implementing PBIS very good question I 
think that were on your floor but I could be totally mistaken successful and decreasing 
exclusionary discipline practices or reducing disproportionality at your school yes it has is there 
a specific subgroup or historically marginalized population that it has reduced or decreased TVA 
has been successful in reducing recidivism at your school it has often times the students that are 
consistently in the dean's or the discipline office remain to be the same students because we don't 
have enough support at the higher tiers to support the students in a way in which they do change 




out system and they really have somebody that an adult that they connect with on campus and 
that person will Venture Land and doing a check in and check out with them then I've seen that 
effective in changing their behaviors soon as that are tier 3, with a lot of Aces right and so they 
come in with a lot of trauma and oftentimes those are the students that are typically kicked out 
the most I would stay out of school so a follow-up to that would be you mention you don't have 
enough support at the higher tiers elaborate a little bit more on wires don't have enough support 
at those fire gear we have one social worker that's on a grant so there's 1300 students at the 
school one social worker is is not enough Council the numerous students. Need more 
interventions other than what they could receive at the tier 2 level often times we will talk to the 
families and work with them to get counseling services however some families don't take us up 
on the offer some families don't have the insurance and they say they can't afford it or they're just 
struggling to make ends meet and so they're not interested or don't have the capacity to get the 
student the assistance that they need for 4 really you know deep counseling that typically is what 
needs to happen with skins that are coming in with high trauma take the aces score into 
consideration when deciding so yeah it depends on who the administrator is we did not give the 
aces assessment to our students so the only things that we do know our what the students Ella 
and with us talking to the families we can kind of see what some of the aces are so I think some 
administrators will try to talk to the student and take that into consideration but others I think 
don't take it into consideration as much and like I said earlier in the interview I think sometimes 
it comes down to what is it look like to support the teacher as well NXT to another Fallout who 
should be it sounds like you interested in what the aces score is would there be a reason to give 
that assessment or that survey to all students at your school so the District of one-year told me 




was because of funding or lack of follow-through but it it would take it would take I can funding 
to make sure that that's happens and someone you know it was twins aces are you have to be able 
to follow up with adults on campus to give the supports to the kids that have the highest Aces 
efficiencies for your school currently on following through with bases with the funding and 
District availability of more assistance thank you so we talked a lot about your specific decrease 
disproportionality but are they doing enough you know I don't think you can ever say were we're 
doing enough until we actually reduce it all the way down to two nothing I think it's a work-in-
progress consistently I think there's a human element involved in with the understanding that 
students need support but often times in a school like mine I have over 30 probationary teachers 
and so I think that plays a role in it right that you have first second and third year teachers in the 
building that don't have as much training they left black classroom management instructional 
strategies they don't stay working in the building because they struggle with that population of 
students and so I think it you know it takes a lot to actually reduce the proportionality and have it 
stay there is there something else you and your school could do to reduce portionality arrested in 
the behaviors I think it goes back to training and really looking at what the data is on the 
disproportionality and digging deeper and saying why is this happening at the school and what 
what can we do as a staff support staff and administration and teachers alike trying to figure out 
what we could do and also I'm play there's a big gap between the school and the community and 
being able to change the mindset of the community to some degree that we are here to assist the 
students and that we want to work with the families and the community and try to get the support 
they need because they don't send their kids to school right and and want them to be kicked out 
they send them that they have and so I think it would just take training and Bridging the Gap the 




effectively reduce disproportionality at your school so we've talked to the community about 
school and expectations and trying to provide Community Support trying to provide parenting 
classes we've also sent out common expectations that they could use in the same language that 
we have expectations at school they can have expectations in the home and use some of that 
same positive language with their students while they're at home to also work on correcting their 
behaviors do you think that just as the cause of disproportionality has multiple factors the way 
decreased disproportionality then has multiple Solutions and if yes what are other successful 
Solutions well I think that every multiple Solutions I think we've already talked about it before 
some of the solutions is training at the school level to really talk to teachers about working with 
students that come to school with drama it's about talking to the community about what they can 
do out in the community to increase expectations of how the students should behave and be 
supportive and also administrative training on what it looks like to you know look out a student 
and come up with other possible Alternatives or get them that supports they need before kicking 
them out one of the things that we do is we teachers track minor behavior infractions in the 
classroom and we look at the minor behaviors and start working with the student prior to them 
even getting to the discipline teacher so I think really it's putting systems in place at the school to 
make sure that the students that are having issues early on that we start putting in preventive 
strategies prior to them being sent to the office instead of waiting and then trying to put in some 
strategies place that's interesting can you elaborate more maybe on a specific behavior that you 
would will any minor behavior in the classroom so one of our top behaviors in the classroom is 
insubordination and teachers will put minor behavior in fractions into the system for 
insubordination so one of the things that we've done is looked at the data of what types of 




advisory. That we have one time per week and during that advisory. We would do less based on 
what is it look like when a teacher is asking you to do something what are some things that you 
can do when you get frustrated when a teacher asks you to do something that you don't think is 
appropriate for them to ask and so we give them skills strategies to work with the teacher based 
on whatever the data says is our highest number of minor behavior infractions we also have 
social worker that does lessons we have a mentoring group or we have a teacher that we look at 
students that have high minor behavior in fractions and they're put into a class that's Adventure 
in class that really talked to them about what they need to do to be successful in school set the 
expectations and then put them on a check-in check-out system I'm going to bounce back to 
previous comment from several minutes ago and I'm not going to call it a deficiency you can if 
you wish but you didn't refer to talk about 4:00 or maybe being an issue why your school might 
not be decreasing disproportionality faster or more successfully absolutely those teachers come 
in typically struggling with classroom management and needing extra support at my school I 
have a behavior strategist into learning strategist that go in we do morning trainings on 
classroom management strategies and try to help those teachers that are most in need but when 
you're struggling with classroom management they really can't even get to the instruction and 
often times probationary teachers just on the instruction pieces well and so you have somebody 
struggling with Sasha management somebody struggling with instruction low engagement in the 
classroom and starboard they misbehave they get kicked out are there any other factors that 
might be also affecting that besides the the probationary teachers at your school administration 
and see if students absolutely because you're trying to reteach them every single year what the 
expectations are and you have teacher turnover where you trying to get all of the teachers on 




and so dos2 I would say our big factor there's also administrative turnover consistently I'm not 
sure I've I've started more than two years in my ten years at the school with the Sith ministrative 
team so only two years probably in a row and didn't even last all year lawn for the entire 10 years 
and so really when you're working with a new administrative team is also about retraining 9 1tb 
is and expectations of what it looks like and also what it looks like in the discipline office wants 
to come in I'm with misbehavior it's about teaching the teachers their responsibilities of working 
with the students to reduce the behaviors instead of just kicking them out so they come in with a 
preconceived notion of I just want this kid out and you have to really focus on we just don't kick 
kids out we do several things to try to give them support first before student needs to be removed 
so one of the first things you mentioned in this interview with building relationships do you 
believe that that's one of the important factors and decreasing disproportionality overall 
absolutely every adult on campus needs to have a relationship with the kids all the way from the 
custodian of the secretaries and the office you know the campus monitors instructional aides 
teachers and administrators because if a student has a good relationship with somebody on 
campus and they maybe have the fear disappointing somebody that they built a relationship with 
then if they're less likely to exhibit those behaviors I mean we're talking about middle school 
students they make mistakes all the time right and we expect them to correct their behavior 
without giving them supports on how to correct it and so if they have a relationship with an adult 
on campus are more likely to live a reason through what happened and how they fixed it you 
know often times I'll have students that get into a physical altercation with each other and then 
because they have a relationship with somebody on campus they can talk through why that 
wasn't really a good decision but Middle School brain development there in the Heat of the 




wasn't very good if they don't have a relationship with somebody on campus then you know it's 
difficult to get them to reason and understand how that might affected maybe even their mentor 
elaborate more on some of the things you're supposed to help build those relationships we have 
the advisory. That I talk to you about that work on building relationships with the kids that are in 
their advisory with to mentoring classes all of my teachers are required to stand outside their 
door and say good morning or hello to every single kid that walks into try to give them that 
moment of I'm going to check on you and see how you are a team building activities in the 
classroom and really having one-on-one conversations with kids to do checks with them we have 
after-school clubs for kids participate. Also builds relationships with our kids to earlier you 
mentioned we talked about how many traitors are really the ones that are deciding OSS 
consequences personality comes from OSS decision so what do your administrators do to build 
relationships well we are out in the quad and in the cafeteria and in the classrooms to talking to 
students saying hello to them I stand up front door in the morning and greet all the skins that 
come in through the front doors I've done after school activities call the pop-up Club where I'll 
invite students to participate in different activities with or recognized student might not 
otherwise be recognized I did a principals coin this year ever since that passed the exact test got a 
coin and we did fun activities with them and then we also talked to his end of the month and then 
I have a quarterly rewards where students that are you know get a boarding pass where they're 
following the expectations of being successful accountable and respectful and then they come to 
a celebration and I get an opportunity to talk to them and build relationships with them we also 
you know talk to kids to that are struggling you know I'm looking up information for minor 
behaviors and talking to them in our offices before it turns into a disciplinary infraction to try to 




you have anything else from your experiences with out-of-school suspension or alternatives to 
suspension at your school you know I just I think that it's always the goals to reproduce 
suspension I think the the issue is multifaceted and it's not going to be a quick fix there's going to 
be need to be support support put in place by the district and more adults on campus with more 
supervision and more opportunities for teaching kids expectations and having those discussions 
or working on restorative justice pieces where we're really working with a student that had a 
Miss behavior in the classroom and taking the time to get that soon together with the classroom 
teacher and almost mediate it I think would significantly reduce because oftentimes a kid will 
make the assumption that the teacher just doesn't like them the teacher will make assumptions 
about the student and if they had the time and the adult presence in the opportunity to build 
structures for some of those restorative conversations than I think that that would but until there's 
more adults on campus and there's more training and understanding of what that looks like and 
there's parent support and I think it's going to continue to be a struggle in this District what about 
sharing some of your top successes with implementing PBIS so we've worked really hard on 
PBIS weed were awarded this school year the Platinum award through the state in implementing 
PBIS including making sure that everybody's aware of the expectations that we teach him to the 
students that we do the tiered Fidelity in inventory at periodically throughout the school year to 
do some checks and balances we also have every single teacher that are on a TV is committee 
and so every single teacher on campus has to be in the fall in what TV is looks like and so you 
know even if they don't have 100% buying they're still at least responsible to participate in the in 
the committee to help make it better what about some of your current deficiencies you still need 
to work on well I mean probably some of the same things that I talk to you about deficiencies in 




or close to it so that they understand what he is is and what the structures are and I would say the 
deficiencies are having a nut adults on campus 2 give support to the kids that are tier-2 and tier-3 
I mean really the struggle is at times to have teachers that even have the capacity to do check-in 
and check-out when you're teaching staff is transient and they're new they are just struggling to 
get their classroom ready for the day let alone doing a check in with a student at checkout with a 
student so I think we're still definitely deficient in the hoop and give getting the they need 
efficiencies or you just need to keep working at PBI I think we need to just keep working at 
PBIS I mean it has had it has reduced it definitely has it been perfect and it has introduced a ton 
however I would say once we get the structures in place it takes it takes a good amount of time 
because of the transiency rate at the school to get the kids understanding what the structures are 
there in really looking at the end of the year and saying okay what went well what didn't go well 
what can we change for next year what kind of sleep do we need to put in place where we not 
giving it Up Rewards rewards out where we not focusing on the right behaviors to put in a social 
emotional and so I think each year we just try to continue to tweak it to make it a little bit better 
and move forward I think that we've done so much work on TV is the stay I'm just going to 
change directions and go in and completely New Direction I think would be a complete turn-off 
especially for the PBIS team that has really put their heart and soul into making TV is successful 
at my school is there anything else you would like to add about PBIS or reducing 
disproportionality at your school I think Jess the struggle is real when working with students that 
come in with the trauma that they come in and also the family has faced drama and so it is the it 
is a struggle for sure and it takes the whole team of everybody at the school to really make a 
difference for a kid especially the kids that really need the extra supports well thank you for your 




impact teacher discipline policies and public education particularly reducing just a personality 
and hopefully provide evidence that proactive approaches like yours to student discipline yields a 
larger percentage of students prepared academic semester permanently up the school to prison 
pipeline grateful for your contribution to the Endeavour to have any further questions I can't 





PARTICIPANT #8 - That's a good idea fingers crossed work Sunday remember that it sounds a 
lot more formal than a normal conversation would be but there are parts of it where they sing 
what you say will leave me into a follow-up questions that can be a little bit more informal but at 
first it sounds super formosus participate in a research study the purpose of this study is to 
examine School administrators attempts to reduce exclusionary discipline practices specifically 
disproportionate discipline as a voluntary participant you have been asked to give informed 
consent to this recorded interview involving questions about your experiences with 
implementing proactive preventive approaches at your school free state yes to having given 
informed consent now yes my name is Kevin. Experiences of school administrators a chance to 
reduce and disproportionate disciplinary consequences thank you for the interview will be 
minutes although there is a list of questions to guide our conversation is open-ended questions 
should allow you to share your experience and be able to expand on any particular topic further 
as you deem appropriate as a reminder this will be research study no reference will be made in 
written or oral materials that could link you as a participant in this study are you ready to begin 
yes you were previously assigned a numeric identifier and school pseudonym for the study 
please state your name for the study at this time I don't remember I'm sorry currently the 
interviewee is walking his dog and doesn't have access to the number to 9589 is the number that 
you would use to reference yourself but the other way is just to say me or myself instead of her 
name and then your school's name is PS 380 but again another way to identify your school is just 
say my school thank you now before we dive into your experiences with implementing proactive 
preventive approaches at your school let's talk more Broadway about your opinion on 
disproportionality over all we know cosmetic contributing factors with no one cause or example 




discipline policies and procedures interventions and referrals instruction and assessment 
differential access to educational opportunities family and Community Partnerships teacher 
expectations and misconceptions socio-demographic do you believe just a personality has a 
problem at your school and if so what specifically is the reason why you believe the way you do 
so that's interesting I believe that it was a problem show me videos of because of the actions that 
we've taken over the past two to three years we'll probably get into those actions in a moment 
after a few questions so they're less likely to be gay 100% my fluoxetine is trying to make this a 
school by philosophy which is close is that the more a student is out of school and farther behind 
they get behind they get the more they're going to act out most student discipline issues are 
because students are either bored in class or they're lost and so instead of asking for help that's 
their way to ask for help so by keeping kids in class you were making it to where they're not 
falling so far behind and so therefore not causing as many discipline issues and it has to work so 
for the majority of the rest of the questions I'll refer to OSS we're out of school suspension and 
then I deleted compasses anything that you would have signed it with student for a consequence 
so required you I believe that out-of-school suspensions Ross are effective in reducing the risk 
behaviors of historically marginalized population I don't think that it's effective in any situation 
the only time we use OSF is if there is a so for example if there's a fight on campus then we have 
to remove both students for a certain amount of time as a cool off. This is there's a threat on 
campus we remove a student again to try to remove and keep everybody safe other than that 
though I see no reason for OSX and me over the past two years have minimized the number of 
OSF at our school and I know that you know I know this answer but for the purpose of study I 
still have to ask it so what's the rationale for you or your school one OSS over another like I said 




school choose suspension versus Behavior School most most infractions would be an RPC I 
don't because they're not in major infractions like we would have to talk to a parent I actually 
think the most effective discipline measure is talking to parents in fact I had a student probably 
12 couple weeks before we went out so about a month and a half or two months ago in the 
courtyard cursing at another student I pulled the student into my call the parent had the student 
on the phone to the parents say exactly what he said to another student student was crying in my 
office that was the discipline discipline was over kid went back to class because the lesson was 
taught and the student was not going to do that again which is the correct Behavior not to kick 
into the school right so but on the flip side if you have a student so we had a student couple 
months ago was Distributing drugs on campus that student in my opinion should be expelled and 
we did it because that student is harming other students on my campus same question but using 
alternatives to suspension or ATS so what's the rationale for choosing 1 alternatives to 
suspension over another and when in your original survey you answered that your school does 
the combination of PBIS and TSS restorative justice and self what's the rationale for choosing 
one over another I'll be honest I don't know if we I don't think we do any of that they're waiting 
on paper or as they are I don't know how to describe how to say it we don't do any of them by the 
chicken shoes basic philosophy is kids need to be in class our job as adults on campus and I tell 
teachers this all the time our job is to at my school to Middle School ages 11 through 14 
understand certain situations is what they've seen and what they've experienced unfortunately 
many of them have negative experiences in certain situation so then they act negatively our job 
as Educators is to give them I call it more Tools in their toolbox we have to give them 
alternatives to how to act in certain situations so that when they're in a similar situation down the 




that's our goal taking a student out of school is not doing we then as Educators have to keep them 
in school and give them those other ways to react to situations my mind is that is from from what 
I've read about PBIS and mtss all of it in a nutshell so to say that we use this piece of PBIS or 
this it's all just our overarching philosophy on how to treat kit and get a little bit further the mtss 
piece we have RTI response to intervention it started out like 3 years ago when I first got to my 
school it was strictly about academic and we would have monthly meetings to talk about how 
students are doing academically and how to help the struggling academic students it has now 
turned into we're not just looking at struggling academic students but we're also looking at 
struggling Behavior students and what are we doing to help them and inevitably 99 times out of a 
hundred same student the student is not only on that list because of behavior but they're also 
struggling in their classes right so we kill two birds with one stone by talking about this student 
and it's the whole Grade Nothing Gets together and talks about strategies that we can use so one 
teacher might be getting through to the student and teacher might be having a lot of success 
what's that student which that teacher doing with that particular student that other teachers could 
try to emulate rated X mtss piece that we incorporate but for us it's more of that overarching 
philosophy helping kids not hurting kids we're educators and kicking a kid out of school is the 
antithesis of educating you have teachers who their entire life that's been what they do a kid acts 
up in class you kick him out but we have now over the past year has gotten to a point where the 
kid acts up in class and instead of kicking them out you take them aside and you talk to them you 
find out why a lot of times something happened that morning that you don't know about 
something happened at home maybe they were in the car and mom yelled at them for something 
and they think that their world is crashing down and that's why they're acting out but if you don't 




I trust them now you're building that relationship which again you're less likely to act in a 
classroom with a teacher that you respect and that you have a relationship with understand actual 
program part of why you're required to be part of this or why you were at the start of this that 
would be that some schools have more than one and so maybe that's where I didn't answer it or 
ask it correctly. I think it's not to interrupt but I think you did ask absolutely correctly it's just my 
school is not the normal and we don't do things normally a lot of schools they will have a 
program that they put in place in I'll be honest when this started it started as a program and then 
it evolve into an overarching philosophy restorative practices would be something that they 
would enact first or if it was another incident it would be an SEL component so that's the only 
reason best of that was the angle I was asking that question there's no wrong answer or the Egg I 
wish you answered it was not incorrect I just wanted to make sure that if you wanted to clarify 
they sell copper ticular incidents you could and I'll be honest I think in 99% of the incidents that 
happened on my campus we handle it with getting to know the student talking to the student 
talking to the parents without removing the students from school because again our philosophy is 
ShopRite in most cases and so therefore involving them will help us again with the teaching 
peace more than just the discipline Do you believe that OSS has contributed a disproportionate 
disciplinary consequences that your school sorry I did something I don't know what happened 
can you repeat that I sure can do you believe that out of school suspensions have contributed to 
disproportionate disciplinary consequences at your school so hot keep me use them so 
infrequently literally I believe so far this year we have had 2800 SS's for the entire school year so 
that's 20 total USS incidents all together Uber all we'd just go back to we don't believe it cuz it 
doesn't work the only time we use it again is if we feel a student could be harmed in answering 




your school instead of what current practices so congratulations on having a number now what 
kind of overall baby prior to having such success which population do you think is most 
responsible for contributing disciplinary consequences at your school I'm trying not to leave you 
one way or another but I think I can which population do you think is most responsible for 
contributing to disproportionate disciplinary consequences my experience says that and again 
going back to a couple years ago the more veteran teachers what day do new and that's how 
things were done that's that was their philosophy and so unfortunately got that schlotzsky still 
exist but I do believe that I would say definitely the more experienced veteran educators that's 
what they know. Makes more sense and they will show me switch over to that New Ulm turn it 
isn't provided they don't have another option correct so the Alternatives that I think Friday is put 
in place or you give as an availability to your veteran teachers I think it's what your answer was 
yes so let's dive into that a little bit more and I'm not going to eliminate the teacher from this a 
veteran education because this is ministrator staff members it's across the board the 
administrators are the only ones who get to make that decision so the other alternatives to 
suspension that you mentioned that are available for educators who can't make those decisions 
they can't necessarily be impacting disproportionality if this personality is only right now 
determined by OSS data so yes they can in the way they can is again so let me give you an 
example of what would have happened three years ago and that previous schools that I've 
worked at at the beginning of class ring the middle class is having a bad day and says something 
for is tapping their pencil or acting goofy or talking or whatever Rubio corner the student with 
that have no other option but to save face and lash out back at the teacher calling them some 
curse word name and now now is an administrator to support the teacher and the student that's 




doesn't have the negative reaction and now the student stays in class situation is resolved is made 
by the administration another example sorry we're walking a little bit fast so one of the other one 
of the few reasons we use OSS is if there is a physical altercation a lot of times as adults we 
know if we know our students we know when there's going to be the possibility of a physical 
altercation before the altercation snow if there's going to be so if you have a built a relationship 
of Trust on your campus then students will come to be adults and say Eastern students possibility 
that they're going to have a physical and so what we've put in place is we call it pure mediation 
where we have a group of students who are peer mediators it's overseen by teachers but the 
students are the ones running it so Christians are having some type of a conflict Bingo see the 
peer mediator they assist with helping the conflict in solving the conflict and now altercation so 
again being proactive and knowing your students and knowing I'm in building that trust you have 
in essence eliminated that other piece as to what causes OSS okay so let's say that I'm going to 
commend you for policies procedures and systems you have enacted to kind of stopped that from 
happening so let's say that it one slip through the cracks so some student was referred for 10 
pencil tapping do you still have to support the teacher and send that kid home and the reason why 
is because again we have created a culture to where and end this does teachers having a bad day 
and so does something in class that normally the teacher would be able to handle on this 
particular day the teacher can't handle so teacher sends the student note we will hold the student 
for the remainder of that class. Possibly call home talk to the parent the student go back to class 
the teacher now knows based on what the culture is on our campus is that okay I know that I 
should have been able to handle that we'll go talk to that teacher and say okay what happened in 
this situation and now we're teaching the teachers how to handle certain situations better you also 




that lie about how what your school has done all the different things you've done first and 
foremost is visibility the more they see teachers in hallways administrators in classrooms 
administrators on campus counselors and other support staff on campus if you talk to students 
I've been at schools where administrators didn't talk to students they stood up on a pedestal and 
watched but you have to interact have to get to know them and have fun when they when you 
have fun with them to your building those relationships and so infinix in the other piece with the 
teachers is when the students are acting silly in class or whatever instead of Poseidon talk to 
them like a real person and find out what's happening that's building those relationships and 
building that truck you don't build trust by kicking a kid out of your room you build trust by 
talking to them and letting them know and you're not do you think that reducing exclusionary 
discipline practices specifically decreasing disproportionality is a priority of your school or has 
been a priority at your school 100% has your boss or someone higher rank indicated that that 
should be a priority at your school I mean it's obvious that that's the overarching philosophy of 
the district but no one has ever one-on-one said to me you have to do this at your school okay 
thank you so now they're in space one you mentioned those for proactive preventive initiatives 
which one would you describe as a main proactive preventive initiative that the practices in 
reducing disproportionality at your school I think I already know what you're going to answer 
but go ahead if you do one it and I have a triangle doing one and isolation what had a previous 
school we did PBIS and we implemented it with Fidelity it wasn't successful because you didn't 
have the mtss pieces of looking at the students with the academics piece and putting the 
academics and the heater together and I think if you do one in isolation you'll get a little bit but 
you won't get the full bang for your buck as opposed to doing all of them together and against 




people use to try to build that culture that's the ultimate have that culture on campus wear it's not 
about discipline it's about learning which ones have you done the longest used for mtss find a 
new but it's something that I think we would have evolved to anyway even without putting a 
name on it because it's best practice and it makes sense proactive preventive initiatives such as 
there are other products preventive SEL programs capturing kids hearts are lots of different 
initiatives so speak to why you chose to get gas and Chassis restorative practices and SEL as 
your go-to initiatives Prime Auto Parts that are out there again we've used to couple years ago we 
had a program on campus as we were getting to the culture that we have we had a group of 
students who unfortunately for African American boys constantly getting in trouble and being 
sent home an African American male teacher as an early bird with a group of students and it was 
similar to The Boys Town strategies and ideas like they were referred to as this student Sports 
because he was almost a father figure to them and he helped them tremendously. Their grades up 
Behavior and so we we have had programs like that we don't have to do that anymore because 
we don't like I said the culture has changed so much on our campus that we don't have RV visual 
discipline problems like we had in the past how's that primarily the reason why you've been 
successful and decreasing exclusionary discipline practices or reducing disproportionality yes 
and I think it's because we're using all of them not just one has to be done together but you can't 
just take one and go because it won't touch on other pieces that are needed like I said that the 
PBIS is great for helping to build relationships but it doesn't bring in the academic piece unless 
you take that stuff and now you're looking more with mtss and so you have to use all of them 
with the restorative justice and trying to do the peer mediation and trying to give students an 
alternative to alternative as opposed to reacting try to be proactive and help the students make 




successful at reducing recidivism absolutely absolutely 20 about 20 OSS Susan we maybe had 
two or three students have multiple so thank you we talked a lot about your school what your 
school is currently doing to reduce switch Merry Christmas practices and specifically do you 
think you are doing enough your school is doing enough to be honest no because we still have 20 
OSS that number and in an Ideal World so do you think that do you think Jess is the cause of 
disproportionality has multiple factors multiple Solutions so what you think you're missing got 
those 20 OSS or to reach those I hate to say this because I know it is something completely out 
of our control and I tell teachers all the time never use this as a reason because it's out of our 
control but what happened outside of our campus I'm in what baggage students bring on to our 
camp again I know it's outside of our control and I know that we do everything in our power to 
once they're on our campus help them we cannot control what happens when they leave and what 
happens as they're coming to us and so if there was a way and I haven't figured it out yet there 
was a way for us to be able to help with that piece that's how I think we would get to the hundred 
percent if you were given the chance to tell a news crew your top to top three successes with the 
lack preventive strategies at your school what would she as far as you would want to mention to 
sell your school in the success you've had with proactive prevention of OSS directions to 20 in 
two to three years we went from an overwhelming majority of African American males two now 
I believe out of the 20 or less Essence we've had two African American males and I'm so I think 
we've done a great job at helping those students and a focusing on but again I think the when is 
the king of the world every school with wood building these relationships with students to the 
point where and I tell students all the time and I tell parents and anyone who will listen the goal 
is every single student should want every single and should never ever feel as though they're not 




opposite so let's say you had to come up with your to-do list your deficiencies currently but 
Windows B we still need to work on still need to be able to work on the handful of students that I 
still need to figure out how to reach and we haven't figured it out yet and unfortunately 
sometimes they go down a path that forces us to remove them from our school before we have an 
opportunity to help them and so I could figure out a way 62 students on our campus safety of the 
other thousands of students on our campus that would be ideal do you have anything else from 
your experiences with out-of-school suspension or alternatives to suspension at your school or in 
your experiences that I haven't touched on that you would like to share and I think so in talking 
to certain to students about the fear mediation interesting how student mediators become leaders 
on campus and have become mentors to other students and what we found is so for example we 
have a situation where two girls ready to go at it they went to peer mediation the mediator has 
helped solve the situation two girls are now friends and thank her because now instead of getting 
in trouble getting in a physical altercation there now friends and that they actually had a lot more 
in common and they knew right and so but that would have never happened had the peer 
mediation not been an option I was winding down but now I realize I forgot to ask you a 
question about the district your District so you mentioned a lot of things that you do at your 
school and then we had a brief answer about no one specifically had told you to concentrate this 
off at your school so what prompted you to do this basically on your own then I was waiting for 
that it makes sense it's what's best for kids I don't know I just that's I was in a very special 
situation when I took over the school I was I don't know if I was given the opportunity or if I just 
took the opportunity without asking but I decided that we were going to completely change the 
school and turn it on its head and one of the things we did was if if we are going to do that we are 




Nevada the only way to do that is to reach every single student the only way to do that is to build 
relationships and keep them in class he told to do it not something that I think he even if the 
district didn't have that as a priority and if it wasn't written in a document somewhere for by the 
district it's still something that we would have gravitated towards because it's the only way that 
you're going to reach every single student at least try to a little bit about the efforts of your 
school district I've been to bias training and multiple meetings and trainings about how to best 
handle certain populations of students Ian I have a different philosophy I look at I don't look at 
students at and in some people will tell me I'm way off base on this but I don't look at students as 
different demographics are ethnicities or I look at them as kids and I look at them as kids that we 
have to teach them how to act appropriately in society how to be successful once they leave our 
school and if we don't do that we are failing and it's not just academic you could be a straight A 
student with and I've had straight A students when I was a teacher who in Geniuses but had no 
social skills and are not successful you have to teach for your package and that's our goal and so 
yes I've been to those but I don't I don't buy into the I don't know I don't buy into the whole it's a 
certain you have to treat a certain group differently I look at it as you treat everyone with respect 
you treat everyone as if they were your own child and that's best practice this is something that 
the district is missing or not going to address it overall that's a tough question because I want to 
say there should be more schools like what we are doing but I struggle in how that looks from 
from the the umbrella it looks from the Drone in the sky that doesn't have control over what 
happens on individual campuses that you can you can say but if so for example I've been in 
schools where the administration will preach he is actually happening and because the 
administration is not actively involved in modeling and in cake is implementing a still happening 




really what's happening in the classroom I don't know how the in a district are size how a and eat 
it can be pushed down about how schools should be run and it be monitored and modeled and so 
that those procedures are actually put in place effective you know as well as I do if you have kids 
you tell your child one thing and what they do with that information a lot of times completely 
different unless you are with them to show them no this is what I mean this is what I mean and 
constant constant reinforcement and I don't know how was school district this size can do that 
effectively I have a hard time wrapping my head around it's difficult or building Administration 
to do that in one building I don't know how District administration can do that in 360 building so 
it's just as kind of finish on that as much as they may want to and it's as good as their intentions 
are I don't I don't I can't wrap my head around how it looks you probably was making the big 
bucks thank you for your participation in this study I believe that my research in this area has the 
potential to greatly impact teacher discipline policies and public education practices and 
hopefully provide preventive strategies approaches to reducing discipline yoga larger percentage 
of students prepared academically develop mentally and emotionally for adulthood so as to 
permanently interrupt the school-to-prison pipeline phenomenon I'm very grateful for your 
contribution to that endeavor Jody further questions don't know I thank you for including me I 





PARTICIPANT #9 - Amana if you don't have to turn your camera on can a lot of what I'm going 
to say it sounds a lot more formal than a conversation you been invited to participate in a 
research study the purpose of this study is to examine School administrators attempts to reduce 
exclusionary discipline and consequences watch Harry participate in the study you've been asked 
questions about your experiences with implementing proactive preventive approaches at your 
school please State yes to having given informed consent now investigators conducting this 
interview designed to capture the experiences of school administrators attempting to reduce 
exclusionary discipline practices and disproportionate disciplinary program to help with this 
research study this interview will be based on a semi-structured interview model and should take 
approximately 60 or 90 minutes although there is a list of questions to guide our conversation 
these open-ended questions should allow you to share your experiences and opinions be able to 
expand on any particular as you deem appropriate add reminder this will be audio recorded for 
use in my research study and all information gathered in this study will be confidential no 
reference will be made in written or World materials that could link you as a participant to this 
day are you ready to begin your previously decided America identifier and school student in for 
the study are you able to stay at your assigned America going to fire and school pseudonym at 
this time yes numeric identifier yep - 327 a lot of people find it difficult to remember to refer to 
themselves as four points behind you don't have to you can just say me or I and if you 
accidentally mention the school district for a person who are your cool I will have to be back that 
information so you can try and say PS 327 when you refer to your school or easier if you could 
just say High School experiences with implementing proactive preventative approaches at your 
school let's talk more broadly about we know that disproportionality has many contributing 




are greatly impacted by many factors such as foreign policies and practices interventions and 
referral differential access to educational opportunities family and Community Partnerships 
teacher expectations and socio demographics call back do you believe this proportionality is a 
problem at your school and if so what's the sific LIE is the reason why you believe the way you 
do I wouldn't say it's a problem I think it's due do some implicit bias that individuals bring to the 
school that we are not able to compensate for be aware of and so it is an issue I don't know that 
it's a problem they already know research suggests that when students are excluded from the 
schooling process and a RV exclusionary discipline they're less likely to be do you believe there 
is a correlation between student behavior and I can yes elaborate on that little kids are just in case 
I think sometimes staff members don't have solid instructional practices so so far behind a lot of 
times able to differentiate instruction and where they may look like they feel CDL school hacked 
up to cover up for themselves it's not really acting up but that you support of his culture in the 
path of teachers unfortunately at all stereotype kids with poor Behavior as not academically and 
unfortunately place them in horses below their ability to engage I remember a story one time that 
which is a tragedy in a situation child with dirty that he was able to squirrel most imperfect but 
yeah we had them all level up classes because a placement teacher placement you believe that 
out of school suspension so let me start over so as I go through a public school suspension and 
every time that I'm referring to anything where the accident is removed from the school so all of 
those codes that you're used to I'm going to say out-of-school suspension Ross believe that out-
of-school suspensions are effective in reducing students behaviors no I don't think that effective 
for the individual based on Sports and give them with her I'm out of school however I do feel 
like sometimes this takes place sometimes that child needs to be removed one or two individuals 




6. Today and they said well 3540 so explain what the rationale is for selecting an out-of-school 
suspension over another router I've been in this business for 30 years 23 is administrator is that 
get it out of school suspension that's a high school level sometimes technology now on their 
Philly kicks to Raleigh each other 15 years ago set them on the way we're up sometimes it's 
important to get kids off campus at any times when they're upset about being are you upset but 
I'd rather have you upset at me and most the time parents will agree most of the time we don't do 
that anymore we don't even use that much marijuana social worker the harbor do you still have 
this portion that that's my next question. Do you think that out of school suspension has went to 
do you think has led to disproportionate data at your school update at our school school 
suspension what the effects on I think a lot of that comes from the whole life as we tried to pin 
down where our discussion ality is what parts of the city it is a lot of people would think that he 
would come from students but in reality area that skin are so I understand exactly what that is but 
since this is a research where I'm not going to be identifying the District of your school can you 
explain a little bit a year ago the lawsuit that came up with the program you were minorities they 
would go over to another school in another part of town and they would be able to school to get a 
bus there and there was full so every year incoming freshman get the ability to are designated 
once again School is it's so kids are in the minority area they can choose to leave their Zone 
school and come to a school that had but minority number high school now my opinion is there's 
no need for the MTM program. Cuz I don't like purple whatever it is and I always will I don't 
like to single out individuals that like to just use them as people coming in but numbers are 
probably 20% probably 20% population so actually the minority is majority in our school but 
you also mentioned that you don't believe or it's not in the data that are part of the I don't believe 




do you think is most responsible for contributing to disproportionate disciplinary consequences it 
would probably be okay and who do you think what is it licensed teacher or is it the 
administrators document data look at the offense without looking at people looking at that 
necessity excetera excetera behaviors of never looked at just Society in general deal with 
discipline hopefully I'm not working in a way where I'm saying hey trying to get down to the 
root cause of where the decisions get made so let me start with this who what which population 
at your school are able to write Behavior refer that would result in an OSS consequence turn on 
the offense if something happened in a classroom obviously it would write that referral at the end 
of the day you only you out of school suspension who can make a decision to do an OSS 
consequence teacher fan correlation is that a teacher can write the referral but they don't have the 
power or the decision-making process to ever make a decision on the OSS consequent your 
administrators if disproportionality data is pulled from OSS consequences send a text question 
personality caused by administrative decisions or teachers or is it a combination about I 
apologize for everybody wants this generation decision ultimately the administrator I guess you 
could say anyway Which Way but I did want to ask a question because I want to analyze 
administrators responses and I'll tell you that you're the first person you think about those same 
efforts have been successful in reducing recidivism at your school I do think some of this current 
place a little bit of a natural growing process of kids will see they didn't she used to say butthole 
supervision but unfortunately some of the adult supervision agency is extremely important also 
developed developed are teachers thank you hun we talked a lot about your what your school is 
currently doing to reduce exclusionary discipline practices Pacific and it's difficult to find 
teachers it's difficult to find there's teachers that I have 20 years ago I would have interviewed 




cultures and different culture self those things if you had to give me two or three things at your 
school is most successful at what would be those things when it concerns reducing OSS or 
increasing of alternate Isaac number one administrator continue to educate the masses, culture of 
kindness rocks number to what I would have to say it has been a different mind trick with the 
administrative team and eliminating the number 3 what are social workers are social workers at 
the harbor so same question but the reverse what are your top three deficiencies are things that 
you still need to work on when it comes to OSS or alternate side suspension we need to work on 
number one developing strategies that kids understand how to defuse or avoid Resort in August 
number two I think once again is so I think that would be as much as it's a good thing I think 
three years developing systems for the community as well. Understand that word not the bad guy 
as well this was a semi-structured interview and then not a lot of opportunity but do you have 
any other things that you might want to share about your opinions or your experiences with OSS 
or suspension 80s that I may not have asked trichinella PowerSchool but I also think that we 
have an alternative out of school suspension right now race car space at my school we don't have 
space for a lot of different things I think we also need to look at different ways to schedule how 
we space kids out you know when you have more kids in a smaller area you're more likely to 
have issues I've always been but smaller School site where every kid School smaller class sizes 
would help develop those relationships and then kids would also feel like they would be 
appropriately supervisor one of my final questions would be your school district is doing enough 
for cramps to ever say it's basic but the behavior everyone else has before you have said either 
administrator or teacher they have it set the actual misbehavior the study was to figure out what 
are your opinions on this if there's a pattern you're the only one to mention it's all based off of a 




specifically decreasing disproportionality is a priority at your school or has been yes does anyone 
like your boss or anyone higher-ranking indicated that decreasing disproportionality should be a 
priority in your school central office level can you elaborate and also our society has British 
traders to make the decision to the decrease your dad is too high you need to be dealt with it I 
can't remember what she said it this been going on remember I was in the first Seahawk wasn't 
the time she said it was a focus at your school that's something that you directly asked you or 
administrators your subordinates to make sure it was a focus for them especially about color it 
was all of our out of school I agree wholeheartedly too many kids were being put out of school 
really happen I look back in the day probably having a lot more Middle School would like I said 
we used to the kids out of school violence or possession safety issue honestly say that everything 
so the conics are the huge when you have kids overdosing on becoming a detective the others 
and spread explain a little bit about the rationale of why you would choose an alternative to 
suspension versus and out-of-school suspension specific if we feel like the child as a cases of 
drug possession list of islands Target separate a little different you may be able to call the parents 
High School there is time to skip school. What specific and intervention do you think that your 
school leans towards the most as far as a proactive prevention strategy program at our school 
where kids get eliminated from being engaged citizenship lower add more behavioral issues 
lower gpas it doesn't matter what color they are now is they go to the social worker causes and 
helps develop a behavioral intervention plan for them as well you think that those interventions 
have done anything to reduce the exclusionary discipline practices at your school yes in pockets 
and I never like to talk about global turn around with kids in Cumming we were able to identify 
early find out and get them some resources whether it's a Chromebook whether it's food 




for better term they have a pressure pass so obviously need to utilize more I still see you think 
part of the root cause and our school district is clockwise I wouldn't think we need as many 
intervention programs have you had 25 in a class of 40 in a freshman algebra class on where the 
teacher would be able to help those relationship  but I think they also need to give us some solid 
professional development directly to Rochester Teachers there've been hiring practices hiring 
people that understand the kids similar to the kids can relate to the kids to tow a go to but I think 
we need invested so strong professional development get an understanding that we want to keep 
did I miss anything you have been able to talk about research in this area has the potential to 
greatly impact we provide evidence that proactive approach has student discipline like those that 
you shared that you were school will yield a larger percentage of students prepared academically 
develop mentally and emotionally for adults do you have any further questions before I end this 





PARTICIPANT #11 - In a research study the purpose of the study is to examine School 
administrators haven't given informed consent now my name is Kevin and I am the investigator 
thank you for agreeing to participate in this research study this interview will be based on a semi-
structured interview model and should take a box although there is a list of questions to guide 
our conversations please open ended questions should allow you to share your experiences and 
opinions freely and be able to expand on any particular add reminder this will be audio recorded 
for use of my research study and all information gathered in the study will be confidential no 
reference will be made in written or oral materials that could make you as a participant are you 
ready to begin your previously assigned in America identifier and school synonym for the study 
are you able to stay at your assigned America identify her in school synonym for the study at this 
time not stated at this time interviewee was not able to stay there in America that if I can schools 
to them so the interview will also state that for her for the record your numeric identifier he is 
8633 and your school system is PS 376 reminder of ask interview if you find it difficult to 
mention those numbers just remember to try at your best to not say your name the name of your 
current school or in the current School District are the ways you can avoid that is just to say me 
or I my school or my school district instead of their actual names in the event that you know any 
of those 5 by name I got in my research District to correct 8633 is my identification number and 
the school identification number was PS 376 now before we dive into your experiences with 
implementing proactive preventive approaches at your school let's talk more broadly about your 
opinion on disproportionality overall we know that disproportionality have passed many 
contributing factor with no one cause for example research has shown that directions in referrals 
assessment differential access Community Partnerships teacher expectations in the sections 




you believe the way you do I do believe that it's a problem I'm praying about what preventive 
measures can be taken when a student is not acting in accordance with what's a behavior 
expectations are also plays a large portion of that disproportionality on cultural dissonance or 
implicit bias the reality is that there has to be some some type of acknowledgement stuff type of 
integration outside cultures melding with the school culture in order to really build relationships 
with students in a way that you see a positive impact on whether that be on the injured at the time 
that you like you vacations has laid out with that being educated as well as taking the time will 
be billed in a troll Foundation blocks that need to be within a classroom to really help the 
students so that they're not feeling as if somehow they're whitewashing they are in order to meet 
whatever the expectation is of the teeth without really having an honest I can see that money go 
back to answer your question is an issue at the school that I'm at a large part of that just comes 
from a very Antiquated system in thinking about what students really is and how a student 
should behave without taking into consideration both need to be included when you're thinking 
about educating the whole child right now as you may already know research suggests that when 
students are excluded from the believe there is a direct correlation solutely I think when you look 
again at what's ooda motivations are with the different types of motivation for students not 
getting tasks a lot of that can be attributed on the time you know you're constantly out of the car 
whether it's because of attendance actors are because of Behavioral factors if you don't have the 
basic skills in order to be able to really learn comprehend understand and execute those tasks are 
then you seek to music to avoid with the music to avoid the past tense manifest in ways that then 
just right I don't understand because I don't understand I'm going to something that takes the 
focus off of raining and then once I do something to take the focus off of learning I'm going to 




know if I act out I get picked out and then I don't have to be dealing with something that I just 
don't have the basic understanding set a reminder of the interview disciplinary consequences so 
those are required for conferences suspensions and or alternate you believe that out of school 
suspension r o s s and so I think he knee-jerk answer is no if you're if you're looking at 
disproportionality rates at you looking at just Trend that up in the wave at my school in particular 
but our student population looks like then no Ross it is not impossible because I Think It's A 
Pet's Choice that cycle you know haven't you having a student who is already struggling with 
basic concepts removed and possibly place or possibly in the household with they don't have 
access to so have you no apparent within the household and so now they are out of school not 
accessing any type of contact and there's no way the old song that General perspective then I 
would say no I can't say that without the cap everybody has everybody has a different house I'm 
making that as a general statement based off of what I feel like again my school but the data 
shows me and our tent that is with you and where do I have that I put out of what time does 
skeebos behavioral in Sachse time to see you're out of school and now it's not just out of school 
on suspension but yeah I was going to mention and somehow you that keeps them from being in 
a plane solid education short answer are schools out for selecting an OSS over another why does 
your school shooting sometimes we are operating within the guidelines are proof that we all 
know I'm the systems that are teachers know the systems that you know our boss is now and so 
in operating within those systems because there's a track that is definitely followed when it 
comes to choosing one OSS resolution versus choosing another OSS resolution Italy I think that 
again is to have a stop on or if there's a fight on campus rather than following the heat of the OSS 
guidelines about if you're able to do or if you're able to do together weather April 10th to litigate 




appropriate for that students academic those are the questions that really need to be more 
Heavenly in our conversations with teachers and in any of the training and Rehab systems in 
place however I don't think the fact that we could still be at you don't negative conflict 
management management first positive battery versus a pipe I really think that happiness got to 
the point where you know this there's not able to to break it up in the end in 10 seconds Rihanna 
on either person's part that we have against it down when we look long term that has more of an 
impact in what we see take place long time than what we see you take place on the short-term 
you know get him to the fight that get on social media and then they just knew all the fire and 
rather than inspire what is part of the conflict which way to get to the heart when it comes down 
to it I really feel like you know we choose Things based off of our experience has things based 
off of the systems and I think a lot of those really make sure that we aren't that bad behavior 
rather than taking them thank you so don't have to apologize what's the rationale for selecting 
alternatives to suspension is there a rationale for selecting that in a place where they still have I 
mean that's that's that is always going to be the alternative the alternative is always going to be 
only have access to the content especially in this day and age how do you say you don't reverse 
not being in the school on however it's it's also having my access really be able to do the things 
that I think there's a lack of understanding about pregnancy and break down what it is for people 
to answer those questions things that might be within their learning so that again they're still able 
to access contacts the next few questions are really our attempt to drill down to determine a root 
cause or a population responsible for contribute who is the population of your school it's able to 
write a behavior referral that would eventually be able to population can call I mean any of what 
happened I'm based off of what they wrote in that referral that could Florence and OSF solano's 




proportionality percentages are turn based off of OSS consequences and you stated 
administrators are the only ones who can make who is responsible when put that way then can 
you speak on that realization or the way that I was framed realization is that the only people that 
can help out those consequences sunshine in reality it's disproportionate what we see as far as the 
students that are being placed on Pasadena direct correlation I still think that there has to be a 
consideration that administrative role with the OSS that is very reactionary again there are tiered 
responses that an administrator can follow however is really what I think a lot of the responses 
that we see of the Constitution that we see to that I'm at the foot one thing on legs one through 
from one group or the other I really do think that it has to be understanding what an OSS incident 
incident warrants an out-of-school suspension versus the incident what incidents are able to 
handle either within a classroom or at the site level before a student is placed work application to 
developing the school Chris Porter definitely a conflict with that philosophically that's where a 
kid did something bad they need to go you know and so I think until you get to the heart of 
something that could you tell that is a non sequitur what that should really be a huge portion of 
the focus like what led up to this decision that sin cos Behavior before we're able to really see 
that reduction within those out of school resolutions so slightly more to get your opinion on them 
ministrator are solely responsible for making decisions decisions end up warranty or if those 
decisions end up producing disproportionate outcome since your concentration administrators 
being able to make those decisions yes I do are you feel like being able to make decisions that 
increase really doesn't matter what a teacher writes or an assassin of a rights because ultimately 
that the OSS consequence decision is up to it administrator power to control whether or not they 
have just report that's the truth then professional development or not responsibilities as well as if 




that's where it has to start speak on being supportive of your staff because I'm sure there's there's 
a part of it where you have to be supportive of your staff and the behavior in her behavior and 
which you have to walk Eunice Traders should not be making any decisions but data and it 
stopped because we're making decisions that are supporting teachers or supporting kids 
important what the appropriate resolution should be for Asuna this goes back to training that 
goes back to that relationship building that goes back to so many different things but I guess we 
are trained teachers to think that you know I follow a b c and d steps of progressive discipline 
and then the chicken is done I think that speaks to the Core when it comes to supporting 
supporting influx and not increase and just coordinate data especially if there is you know ahead 
of time if there's if that time isn't really taken to build those relationships with understandings 
Foster those those different cultures within the Crossing in a teacher's behavioral data and then 
when you see that feeling that there's no response as frequently as administrator idea of nothing 
happens for a teacher's idea of something happening the steps that are taken in place to really try 
to make sure that a student has a strong understanding and education what Behavior prices are 
making and Hollows Behavior choices reflect in what's happening within the classroom and how 
that been reflects overall Behavior. Get back on track you believe that reducing exclusionary 
discipline Pacific I would like to say yes I would like to say that it is a priority I feel that the 
practices that continue to be followed supported based off of the number of make it difficult to 
bake conversation screaming to try to make sure that you know there's there's understanding as to 
how to do this the right way what do you feel like you're moving forward and where you feel like 
everyone is on the I want to say yes but I think that the reality is that it's not a priority has your 
boss or someone higher ranking indicated that decreasing disproportionality should be a priority 




what you saying the disproportionality. Based off of friends that are just a testing in the rain 
either African American Or Hispanic students have been placed out of school don't necessarily 
my friend's father is Grassroots drive time to really make sure that you know school by TV is 
still think that there is again the old school mentality of how to handle I'm an old school 
mentality of what resolution to a science patricians and soul play I however don't necessarily see 
and I won't say like penalize but really causes for Chris Cole has a higher at 6 to look at what 
they're disciplined data is I mean I guess they like performance framework may be based off of 
what like Paddock activities and data looks like and how we assign chronic absenteeism data like 
that to be a fact but I feel like I don't feel like that really forces people out there. You know test 
words for survey or how many kids do you know AT&T but when it comes to this request reality 
data you don't see that on a grand scheme convention in a way are people to look at it when 
you're not teasing through a bunch of different lives to really get to the heart of oh why am I 
seeing such an update and The Chronic absenteeism of this song I feel like yes there's there's a 
lot of conversation conversation where if you were looking for that in particular looking for that 
particular like piece of data that you'd be able to dive right into it and say oh yeah there's an issue 
here what are we doing to fix it at least in my opinion not something that I would like to why did 
shirt okay sub during phase 1 of this initial study survey indicated that personality by did you or 
your school so I can PBIS so that was probably very much so when I was in in a role that was 
pushing and driving Epsom like tracking what the difference was in you know what happens 
when you're leveraging your students that are doing what they're supposed to do versus the 
amount of time and energy that you are acknowledging students even though I had all these kids 
weren't doing what I want or need that I just forgot that's why the school that I ended up moving 




ground floor are there any any other current alternatives to suspension Thatcher that you're 
implementing at your school besides PBIS we started this we started this project lead which was 
a partnership with like the DA's office so that we can start working with I start working with 
educating kids again about long-term consequences for traces but to me that's kind of like I feel 
like that's what we did we keep seeing we keep seeing you so maybe you're thinking these are 
the consequences that happened at school this is how this could be impactful on your life as a 
whole but for me I I still think that that was very much so how's under the PBIS restorative 
circles we were still to be honest Creek Fletchling developing our I'm trying to make sure that 
any other initiatives really aligned with what our Behavior expectations were as it was disturbing 
but what do you believe that your chosen alternatives to suspension PBIS meant to decrease 
School overall exclusionary discipline I think the we had I think we had a good solid year I have 
to take into consideration whoever is in charge of nation of I think that we had start to wobble 
and consistency in that against next to China it released bringing people as far as administrators 
on to the team this is why we do it this way you know this is why we teach the students this this 
is why this is the consequence and then you're going to start to see some so I guess I just feel like 
you know we had two solid years at least a good salad at you taking the kids who are the kids in 
the South lyrics and it was airtight and then the following year we saw a reduction in our data 
and then you know as turnovers for place we started to see some breakdown and so leadership of 
the school and then making sure that those practices are consistent across the border but I think it 
just wasn't consistent enough to really see stop the data in the way that we wanted to see how 
long has your school been implementing PBIS I would say that we were because I think that we 
were doing chewing questions of PBIS PBIS or maybe a year and then we started I think as we 




a year-and-a-half I think solid with all that with all the components do you think that PBIS will 
be successful in decreasing excluding register fractions are reducing disproportionality 
eventually or overall again so that one year. You know we made them practice we made them 
when they did it we didn't rely on we didn't rely on them being a good Christian relied on what 
we know works as Educators we talked about it and when they didn't understand something so 
that it really I'm in so I think that what we saw within that that was you know if they knew if I do 
a I'm going to have to do what song is that really helped against him mitigate a lot of the issues 
when I first. It was fighting really focus our attention on to make sure that the kids understood 
like this is going to be the consequence if you do this this is why I think a part of it just came 
from the fact that the kids were educated now you always have your if you've got a team that is 
functioning and is again able to start working with those kiddos where their monitors where they 
have something they can go to for those places or things if they have those supports at schools 
like I've seen the successes that take place with PBIS and in it I think for so many years where I 
was a person I've talked about something stupid when you see that you cannot bike you know 
you like when you're able to just checked your hands to the roots and to really dig answer to 
build those connections select all those relationships with care to where you're either ignore that 
reminder or when they set foot on school grounds they have that reminder of Lights do I have to 
do something different or I have to think something different or I have to because I know that 
again intrinsic versus extrinsic by so the extrinsic might be that person coming around the corner 
I'm not doing it because I think that this person is coming to check for me I'm doing it just 
because it feels like I'm finally on the right so I I do I do I place a lot of sockeye place a lot of 
weight a lot of messages I'm based off of how I've seen TV is impossible for kids is one of the 




think that PBIS will be successful in reducing recidivism out again I want to see you know I 
want to say yes I want to be in this is that where it's like we are all in the same we are on the 
same page we are all in a place where feel like we're going to be able to push these kills do what 
they need to do you know it when you don't know what's going to cause a kid to make those 
choices again and again and again and again what could be the support every individual kid 
needs so that they don't make those choices again are you home some level and at some point 
there's a there is something that begins to grow and develop within those students so that we 
don't see what we taught them be if he is trickle away but we can't you know we can't ignore the 
fact that there's outside factors make choices that are in alignment with so we talked about about 
your what your schools are they doing and what else should you be doing I definitely think that I 
would stay is there something that you need to be doing a going to talk a lot about cultural 
dissonance so I do think that there has to be some reflection especially when your school 
population doesn't matter size population and I'm not saying or advocating perform but I do feel 
like if you don't if there isn't an acknowledgement of how the cultural factors impact will 
communities like that's not acknowledged and if anybody that you're not really going to be able 
to make the progressive set interact with that culture in a way that is authentic and interact with 
that culture in a way that is going to promote 4 + respect and relationships really help again to 
develop a hold of that really helped to develop those those impacts. Funny I think it's not only 
you know it's not you know knowing what minor offenses are versus knowing what favorite I'm 
so sorry it's it's really awesome knowing what but still what strategies and structures that allow 
for a good solid relationship building so we talked a lot about a whole bunch of questions so let's 
say that I came to your school with the news crew but I only have enough time to positive 




the secondary level I think that's so that would be the first thing that I would highlight integrating 
it shoe the conversation I don't think that it was tight at the level that I might have wanted to see 
it but I do feel like there was you know there was a start there was there's definitely think that 
behavior and the behavior expectations really be integrated into the conversation I was having 
with the kids this is our mindset and I don't know if I started to see it not only to seeing 
something that I was saying or something that you know is that a pipel choice right now like stop 
being ingrained within the community things that I would highlight u.s. to where we were flip 
the script I haven't and resources but I can only help you with two of your current barriers what 
would be man I feel like I knew that this question was going and I framed my thought process 
the wrong way so the barriers again I think that if it's there were unlimited resources I would put 
a large investment in and staff development staff development and training because I can I think 
that once once people are knowledgeable and once it's beyond by it like you can have to buy it 
but if you don't have the expertise you don't have the knowledge base then if it feels right where 
am I going so I think for me it would definitely be it would definitely Focus number one I'm 
training you know what a night and I would have to say I would also use it for training within the 
for training for parents fighting for you know any of our stakeholders that we have within the 
surrounding area so that it get it it's not just something that is kids here when they're in the 
building but it's something that surrounds them everything that they do right so that it's not only 
when I'm at school I have to be a b c and d are really understanding what what those look like 
not only within the school community I can't lie there has to be a little bit of like what does it 
look like when I'm at school versus what does this look like when I'm you know out in the 
community but I think it's important to have a conversation and to learn that trade and to learn 




so being able to make those connections between what that looks like outside the school that we 
were talking about earlier is there anything that I did not ask either about OSS or 80s that you 
want to include in this where is this I believe that my research in this area has the potential to 
greatly impact future discipline policy purchase the ones that you mentioned that your school 
will yield a larger percentage of students so very grateful for your contribution to that endeavor 
any final comments or further questions before I am is recording I know thank you so much 
anecdotes in some way shape or form help again thank you so much and this concludes phase 3 





PARTICIPANT #12 - Super serious you've been invited to participate in a research study as a 
voluntary participate in the study you've been asked to give informed consent to this question 
about your experience preventive approaches at your school and I am the investigator conducting 
this interview designed to capture the experiences of school administrators attempting to reduce 
exclusionary thank you for agreeing to help with this research study this interview will be based 
on a semi-structured interview model and should be approximately 60 to 90 minutes although 
there is a list of questions to guide please open ended questions should allow you to share your 
experiences and opinions freely and be able to expand on any particular as you deem appropriate 
for recording and transfer to the study are you ready to begin you were previously assigned a 
numeric identifier and school synonym for this study are you able to State your assigned to 
mirror and stool sit in for the study at this time America identifier is 5689 and our school 
pseudonym is PS 452 so the follow-up to that would be that most people find it difficult to refer 
their school as PS4 support by 2 if you find that difficult you can just say my school also most 
people don't refer to themselves in the third person so you don't have to use those numbers it's 
really just for my research purposes if you say anything that's revealing to either yourself or 
school or the school district you work for I will be back that information from my research now 
before we dive into your experiences with implementing proactive preventive approaches at your 
school let's talk more Bradley about your opinion on on disproportionality overall for example 
research shows that the differential access to educational opportunities family and Community 
teacher expectations and misconceptions and socio-demographic disproportionality is a problem 
at your school and if so what specifically is the reason why you believe the Way You Are so I 
think for us the disproportionality would we've been looking at like specifically this year's 




specifically 25% of our discipline came out of our Sky population this year and are black or 
African American population had although we were only looking at 11% black we were in about 
the 20% of discipline coming from a black population a lot of those students also crossed over 
into the category into specialized black so when we look at some of the issues we were doing 
like with with said on some of those children just came out of homeschooling and never been in 
a tanning the structures in a school in the expectations when they're not dealing with their parents 
I need some of those issues are they only with our population and specifically ways and 
conversations with our behavior interventionist kind of started Target intervention plans why we 
have the discretion as you've already met no research suggests that when students are excluded 
from the school and processed as they are they are you believe there is a direct correlation 
between student behavior and academic achievement a behavior to get out of doing something 
off and work avoidance because it's too hard for them or they're not placed appropriately with the 
rights they have with suspensions because of that because we want the kids to stay in school 
have a licensed teacher helping them in some way interview I remove a student from school so 
require parent conferences suspension suspension of instruction how to spell system don't think 
that they are necessarily is effective I believe that you have to have parents as partners in this 
process so specifically for our school we you require parent conferences not as a way to remove 
a student from the school but to get the parents to come in and have a conversation about the 
next steps for Behavior so if you are your child's on an RPC and you come in right away we're 
not taking the kids out of school but if we can do it over the phone with you and gave you that 
way we can actually do it that way as well and we do a lot of required start conferences that don't 
require removal replace the students and maybe like our in-house suspension room or something 




believe that the required thank you work together so that we can help move forward I think it's a 
problem with. I'm walking to the procedure of the rationale that your school uses for choosing 
one OSS over another so we choose not to do any out-of-school suspensions so I don't know 
what that specific number is that you were talking it could be as simple as the kids without a 
school from 12 today until 2 when the parents could come in for 7 next morning at 12 to get that 
kid back into school and so that we're having that process and so we have like to keep your dad 
or in that program we often will ear wax removal for a tell the parents so that could be again 24 
hours to get right back in here is the process of why your child is is that this is what we're going 
to offer when they're having the conversation with our I'm talking about why to get it being 
placed in staff it's not removal out of school can you dive into anybody I'll meet had one 
expulsion that we did use the child ended up going to another school because of severe threat to 
school where the child is actually arrested on campus on site you to the violent nature of the 
threats made to the school for the fainting it sounds like that was just an alternate placement 
rather than a behavior school or an unspoken we have not opted to suspend unless a parent refuse 
to place their child in our step program so at your school it sounds like you're using lots of 
alternatives to suspension or referred to as 80s what's your rationale for using 180s or another or 
is your your go-to 80s your step program now so we have on right now I'm in the remainder kind 
of fall in between 1 and 2 depending on what quarter are there in in special ed and one is an 
Autism they have work with our sister set individualized Behavior plan for each of our students 
that becomes a high flyer in our offices before so what we do with our what we do is instead of a 
teacher be able to suspend a referral we have a color-coding system so if the child is not doing 
what they're supposed to be doing after multiple redirection to the classroom and the kids don't 




to meet with one of the behavior like he escalation conversation and if it comes in with a yellow 
card then we know that he needs some little like solution strategies to get back and be successful 
plan with the with their behavior interventions talking about why you come here what was your 
motivation behind that talk about their rationale with our struggle with I don't understand my 
work what's going on with the parents also about what was happening and then if it's a red card 
that means the environment look at that data today and then our behavior interventionist a bond 
through we have a five-step process so the first one is a teacher does redirection the second one 
is that the crew are electronic system in in the minor behavior cab and then once they've done 
those four things they can send that to the office for a discipline referral and use the before they 
get the referral we tried to do some kind of Staffing with teacher behavior interventionist it was 
fed teacher needs to be brought in that account for me to be brought in to have a conversation 
before we ever get this is where we determine that kid has a detention after school because we 
need to smack somebody in the hallway and what is the expiration of our school with our 
behaviors and then what are you going to do next time to be a positive productive citizens if they 
continue to get referrals at our school then we do an individualized Behavior plan with what their 
reward would be what they're both are negative consequences would be and that's that progress 
and that involves appearance a staffing of their teachers and then not answer my question very 
well and again I think both of us already know each other so we were in the same choir at least 
so you talked about at the beginning, so have you analyzed your butt that data analyzing patterns 
of Personality than that are teachers using pressure passes on African Americans or the respect 
populations more so than others closure that is what we're in the process of doing so rbi's are 
taking all of that data so although we have looked at that for the teachers to say like this is how 




the subgroups within that we're just space song look at this first name ever last night and so when 
I looked at those kids most of them had a special EDD disability issue with behavior or not 
Behavior learning disability right so if we look at our African American population there was a 
higher correlation of the African American students that were also special ed that were repeat 
offenders in the Dean's office with increase our discipline statistics this year because everybody's 
Main Street but we do not have any kind of self-contained programs on our campus everybody is 
mainstreamed into the horses called some of those kids also were coming from they were kicked 
out of their private schools or they were so private school when we would call Mom I don't know 
what to do for you from the Pierce versus anybody else he didn't care as much about positive 
phrase from the adult as much as he wanted into their group of friends and came out as attention-
seeking Behavior within their friends how do you spell do you think that you were do you 
believe that everything going there you know 10% and 10% reduction disproportionately. Cuz 
you only have sex it's as if you add one more to the mix and then your data goes through the roof 
so have you analyzed that at all to see if of the six your Distortion entry don't know and we are 
40% any I didn't give add a 40 to 45% Hispanic and I believe there were two of those that were 
Hispanic in there so you're looking at it's pretty close to me and we had one that was in some of 
those like some of those that were one was African American that I can recall and I don't 
remember what the other three are time and I'm sorry OK or any of those were any of those six 
mandatory mandatory no because we don't have any mandatory suspensions so all of those were 
a choice but you're saying the choice was made only because the parents refused your your 
alternative to suspension that said I don't want my child labeled as having to be in this program 
so no so they refused to allow them there now one of the things that is a hangout with our 




our Behavior has come on campus half an hour after our regular school day start so that they do 
not cross over with our general population while waiting for 45 minutes a day with articles for 
National doing group or family wraparound services to be counting with the family's or what 
they at whatever they need and then they also have a behavior during that time they have the 
holidays you are admin or behavior interventionist before they're allowed back on campus 
explain what did I do why did I do it how am I going to be a productive member of our society 
and what were some other Alternatives I could have chosen besides today and then they have to 
give that presentation and talk through what I could have done instead you talked about that that 
sounds like a pretty lengthy project is the standard amount of time that they have to spend in the 
step program kids smoking weed on the bus right a behavior program for 690 I know there's an 
answer already absolutely but it was a priority you know of this process right now that's my next 
question honestly told you that this should be a priority at your school or in the district and when 
we had our suspension it's really hard for me in school suspension bed beam 25% is my office 
every day or discipline right so we do party lockouts when it becomes a necessary evil basically 
so we do positive reinforcement is so special tickets when we get out to you as a reward for 
getting to class on time so we're trying to promote despite all of us because our kids know that 
they would sign into that a little bit more are there further punitive consequences for students 
who don't show up to detention and then if you continue to not show up for the tension we 
reschedule to lunch detention where we go find you at lunch and we will meet with her appeal to 
what's going on in their own culture to try to help get them too provide services specialized Fast 
and Furious my son's arms plays baseball in Arizona and that's his college yeah so he is startled 
because we knew that there was an issue that we need to start to dress and I didn't know what we 




coming from other so we all had an option book study on Ron Clark their 50s what do you mean 
we were starting that process when the district teachers at working on this process more like tell 
us what it is just walked away honestly I thought no one was here are you going to go from there 
we met with the district TV is team and our team was like team knocked out in 2 weeks are 
Matrix what it was going to be or they determine what are three main rules and then he went 
from the main things that our community and our staff and our students about reporting and then 
from there they hear comments right by character traits out of these three we did the three Rs 
respect responsibility and reliability and I know that we started this process with a bath and you 
are a family that you were going to be able to be more connected with every classroom we got a 
house and is given a house assignment and that stays with them for three years and then play 
where we shut down at the end of the day if you're part of me if I call the house is so then you 
have like a big brother or big sister and another house very nice. You believe that TV is meant to 
decrease the school's overall exclusionary discipline and recidivism rate has been effective in 
reducing populations at your school so I'm going to say it's not PBIS right so especially with that 
we still have staff that don't necessarily buy into like rewarding kids for doing what they're 
supposed to be doing so even though we're doing like rewards for kids getting to class on time 
some Peter struggles that we have an electronic program we're trying to find that I guess you're 
responsible for doing my implicit bias training working on right in and they have to go in. 
Inventory so we just had to have hopefully that you're being safe may not bringing anything into 
your home you are Tier 1 inventories here to like we had three this year I think it was program 
where they have the individualized mentoring program so if you're not if you know you're 
checking in with my data shows that you're not being successful in the classroom cell. I don't 




know that I can read this before Cinelli anymore than I have right now with a tassel spent it 
because we didn't talk to suspend anybody only thing we expel for are the four main mandatory 
Sultan's or if it involves law enforcement know those are the only because we house them and so 
we need to fix it far as when we talked about this Personality yeah I'm still concerned about our 
Hispanic population is right on the discipline and in our black population so we are specifically 
trying to Target each year we enhance our mentoring program to include like our discipline 
office Success Center we are ready to go and then at the end of Bruce we try to meet them where 
they are so we look at what were the behaviors area to then do roofs are we called her swag 
program an African American Boy you put a teacher that really has a presence in this program 
will be successful that was not successful because he had all kinds of partnership with the church 
up the street that was different took them to play different things crying with some of the 
discipline that happens with those meds reparative to what it could have been but they stopped 
going to the group so it wasn't one of them have they been talk to you about your successes order 
or at the end of semester one I was doing getting ready for my school store what happened the 
year before and what happened now what's going up what's going down and we'll use that as part 
of our school for 6th grade I was doing first semester behavior and nobody ever comes and says 
hey when you say nobody you mean the higher-ranking because I I do think that there are other 
schools in the district that seek out your advice and how you're doing because you're so far ahead 
person to weave apply for like hopes were allowed to get from the district I'm not District when 
she would come in and have the conversation with that it was and that doesn't happen anymore 
she got reassigned to a different division 1 so do you have a plan then or how else you're going 
to rest disproportionate behaviors or recidivism written I'm to include more structure for us and 




program and then we're going to refocus for next year even like my black population is my 
littlest performance ever been right so this year we added more academically and I'm getting so 
fine who was not doing what they needed to be doing real life but targeted plants for African 
American population here years ago and had a huge broken yellow population are you talking to 
what do you mean how can I help you what can I do with this what's your individual high school 
and then every one of our teachers that goals and both her back and forth and we also do 
diagnostics with IXL they had to stay with the kids and then they had a pathway for individual 
I'm not frustrated because I'm getting I guess I probably don't know but this isn't working and 
every other school the way it's working for you so if I was with give me the news for able to sell 
yourself may only want two or three of your most successful sound bites what would they be our 
behavior interventionist are true masters of behavior they have taken Behavior courses they have 
a degree in autism they understand functions of behavior so in order for us to change Behavior 
we have to understand what's the function of that behavior functions of behavior why are you 
doing what you're doing how can I change it and so I think that's what we do and also getting 
them to understand that expectations vary from place to place I talked about all the time with his 
about when you go to your grandma's house do you have to ask a different way so let's talk about 
what is that look like in school right so we can teach them what does it look like in our building 
have you and then my third soundbite would be high expectation I spent a lot of hard work just 
like I expect you to expect a lot out of your students and you better not give anything if we don't 
have a relationship try to hire the right people with the right hearts in the right position because I 
can teach you to love kids I can teach you to build a relationship with people I would rather open 
with a long-term sub that I was settling for someone every interview that we can. This is the 




just had a question about the kinds of reverse today so I'm able to throw any resource money 
people at these problems what are the top and you can only give it to me three that I can fix what 
are those Street efficiencies wow okay so one is I need a social worker that understands the 
needs of Education right so we have Facebook professionals on Facebook like social workers 
that never been an education so while they may be really good at Veterans Affair will brainchild 
and me of those kids and have the resources in the community to know where do I go with this 
family is just play some Friday night and they don't know where shelter housing resources for 
social work I can't meet everybody is Hungary all the time you know when I don't have the 
resources to fix that so that would be number one number two what was the number two is I need 
more money to pay my teachers flexibility pay right so part of the process that we are trying to 
figure out how do is create classes for parents and like we have parents that just don't know how 
to parent the way that I can't get so I do the ability to be able to meet the parents at 6 at night and 
get staff that can do that but acknowledged we also are trying to figure out a way to make when 
the kids go to the step program he wanted to be a mother that is like electronically and they 
figure out what I look like I don't know what that was nicer with that structure in my perfect 
world I can have better relations with my perfect world can have kids have to do restitution 
without having to get parent consent in that aspect of you were mean to somebody else so you 
now have to go a community service at the elementary school with the younger kids to learn 
about Compassion or learn about what that was all about to show them giving to others parents 
are working two jobs if we can show them through Ronald McDonald house and going to serve 
their if I can show them but you back for what I don't know what that would look like somebody 
what that mean is what that compassion is for other so if I could build a service to others within 




and not have to go through 40 layers of paperwork for a field trip go see something low-key 
these things without the red tape to have to do if I had that power I just think that like with OSS 
it's a mindset so you there are kids that need to have a firm believer that kids need to have fun 
once you all have life consequences that happen if he's going to follow right but when our kids 
don't know how to do that work it's all going to fall apart exactly so anything else you'd like to 
share before we end well thank you so much for your particular at your school so very grateful 






PARTICIPANT #13 - You've been invited to participate in a research study the purpose of the 
wedding is to examine administrators attempts to reduce the very disciplined God said 
specifically disproportionate disciplinary consequences questions about your experiences with 
implementing proactive preventative approaches forget my name is Kevin Higley and I am the 
student investigated conducting this interview designed to capture the experiences of school 
administrators attempting to remove all know there is a list of question to guide our 
conversations these open ended questions should allow you to share your experiences and 
opinions freely and be able to expand on any appropriate written or oral materials that could link 
you to other participants in the study Made in America identify her in school synonym for the 
study please State your assigned America identifier and school pseudonym for the study in 
school 148 thank you as much as possible or as easy as possible if you're able to reference 
yourself 12 and school 148 thank you as much as possible or as easy as possible if you're able to 
reference yourself as 2212 or simply me or myself and you're able to reference PS 148 in 
reference to your school's name or you can just say by school if you swept it's not a big deal I 
just will read back that from the information when our research with more severe consequences 
for a longer time at my previous school or whatever you feel comfortable now the former prime 
minister so we know that just proportionality has many contributing factors was not one cause 
policies and practices nationality is a problem I do feel it is I feel like everyone does not have 
equal access but also add fur is not the same family family perception of our school and 
community as you may already know who is likely to engage to be absolutely you believe that 
out of school suspension here in this research referred to as which incorporate our PC needs 
suspension expulsion and or behavior yes elaborate more on how they are effective a lot of time 




like it's an instant it house on campus as an instant Solution by removing the threat immediately 
in population no what's turn your washing out or your school's rash now or choosing and out-of-
school suspension Progressive discipline or severity of one single event what's the rationale for 
choosing an alternative to suspension or ATS attempted and the severity of the incident maybe 
be more specific about an incident about choosing one OSS over another so I really looking for 
we choose a suspension because or we can choose an expulsion be cut so I kind of need a little 
bit more in-depth and why you choose over others if a student has has say gotten in a fight 
Carlos a hitting hitting in the hallway but it was a horse play situation we might put them in an 
in-house suspension for the rest of the day if it was multiple time today in which often escalates 
they may be at that point to spend on but in our in-house suspension we have our counselors go 
in every day that hit both Alphas so they speak to the kids about academics behavior and 
decision making all of that so if we could only choose expulsion if it's on the poster or there's 
been a serious injury or obviously threat to school what in school suspension or detentions or 
conferences hey are you using any type of Sanford Harmony to discipline is Builder on mtss 
actually parents requested and I talked about the Harper quite a bit so you do eyes that and then 
you do the research project Pearl Harbor is a resource that has been kind of resource list as far as 
a place that parents can take their kids for wraparound services that will talk to the parents and 
families quickly but you are going to go from 0 to 60 is violated as well if they want and they 
can help the family so you're not listening at home either realize that I'm preaching to the choir 
topic still going to ask this question so bear with me so who are the people that are allowed to 
write Behavior referrals where are allowed to bring up behavioral concerns GameStop number 
any staff member who are the people that make out of school suspension Ross decisions at your 




consequence or issue or is it a assistant principal and principle my personal belief is that it shared 
and I think that certain teachers have a lot of the referral we have to take a look at the history and 
make a decision so I think that the can I see the breakdown but I think what kind of referral for 
the one yeah and so going little in depth about explaining what I'm bi or a minor tab it is because 
of research will not know I described it in a way where I am not getting away with school 
teacher who has a fan or forgetting a pencil or talking or a little things they enter it in something 
that's called an MBA minor behavior incident Tabitha stabbed the student you can notify the 
parent signs of redirection with increase level interventions before it turned into a discipline 
referral and those are all supposed to be flashing manage prior to it ever becoming an 
Administration that was referring to in the previous question is that I feel that sometimes to see 
the bear Chances with this category what can happen if they exceed that then it will trigger the 
teacher to write a behavioral referral which is referred to the administration and then we start our 
Progressive discipline which is based on an CSS is there an opportunity staff member ever to 
give an OSS as a consequence so even though license staff could manipulate this system to 
trigger these referrals it would go to Administration David Administration always have the 
deciding factor as to whether or not you can act and OSS for not so then I'm going to go back to 
my original question which was who is creating the disproportionate data Administration or 
teacher if the ministration who are the one creating the data that shows you're being 
disproportionate system is Administration but I agree because we talked about supporting 
teachers what does that look like a referral and the address to class their classroom the way that 
we've trained them to through the minor system so if teachers are writing referrals but we have to 
make a decision for out-of-school suspension you believe everything repeat that one more time 




priority School I can't honestly no the principal or a higher-ranking ever indicated that 
decreasing disproportionality or introducing your priority yes can you elaborate a little bit more 
and then again whatever you want but you kind of dog my principal does not believe it all in 
restorative justice or PBIS and therefore while our Progressive discipline is aligned with them 
TSS we follow up aggressive discipline but we do not focus her say on restorative justice it's for 
attempts to We Believe a little bit if you don't mind if the referrals are the ones coming across 
your desk for you to make those decisions and the only ones that you have to make those 
consequences are coming to you in a disproportionate way it seems as you were alluding to 
before that you then share ownership that some of the OSS decision would then also be 
disproportionate because if you're only getting his proportion of referrals that you can only be 
making cracks and you have pictures you can handle the same situation a completely different 
way and never gets to the office right can you explain me trying to improve OSF I don't think 
that she doesn't want to I already forgot just you don't want to say that I wanted to try it I think 
the Earth is so heavy I teach Behavior how to act as a parent job which I personally believe it's a 
shared job however she just doesn't want to battle this stuff and she also believes that whatever 
you do take responsibility for regarding of your background in Berkeley on a certain 
demographic is not her priority however our ass wants it to be a priority so we do what we need 
to do to make sure that we're at least a line for district having having served on District 
committee or being aware of your sass is Vision which is or the research purpose that's not being 
a believer that put you in a precarious position how do you exist to be quite honest with you I 
struggle and it's actually caused a lot of mental health in frustration and stress personally because 
I believe in kids and that's why I'm there and knowing that I have purchased online 734 implicit 




MD Outcast of my situation as far as this goes my co-partner suspend suspend suspends whereas 
I'm trying to keep in school keep them School intervene and I've seen as Chris off corner you 
know what I'm trying to say it's frustrating I guess is the best way to answer it but I can't fix it 
myself this is the first interview me that I've had this I'm trying to regain my follow-up question 
it's not exactly what I I believe in all kids and if they are given less of an opportunity there's no 
reason to think they would succeed and if they need to be given more they should be given more 
and maybe you've tried this and maybe you've gotten your maybe if it seems to be that as soon as 
you mentioned the principal said something like if I'm wrong but everyone should have 
ownership in their mistakes or everyone should be treated equally when they make mistakes it's 
almost of lack of understanding of white privilege of implicit bias of equity vs. equality and I'm 
just wondering is that truly being ignored or is that from ignorance like the principal doesn't 
honestly believe that that exists or very surface okay he had him so this is the consequence or she 
did this so this is the consequence as opposed to what is that kid going to that day did you notice 
that kids show me breakfast did you notice you know I don't I don't know that it's intentional I 
just think it's like just a lack of thinking about it to be honest that was great in formation I'm glad 
you showed up thank you I don't think it's an intentional ignore I think it's just an ad surface 
response and a lot of people think someone is the absence of understanding. It's the fact that 
person is in jail so fast on their race bike race well do you get to implement anything that's PBIS 
mtss school bus is the PBIS Rewards app system different prizes for skip the lunch line free 
tickets to dances able to reward us and for mtss I would say that I'm the only one that uses it right 
and so is that something that you're administrator of your principle supports a student may have a 
referral where they're being referred out for an r o s s do you think that your school is doing 




said I believe it's just compliance so big miners aren't necessarily that would be a compliance 
issue having a progressive model would be a compliance issue with the other components that 
you could Advance upon where the other components of PBIS rewards you're not those type of 
things as interventions personal information what do you feel like an OSS was the ultimate 
decision where you thought that some type of 80s or alternative to suspension would have been 
better let me think about that and see if there's anything I think that are suspension numbers are 
very high and I want to say a lot of it is hitting which at the level I'm at is typical of the age 
group I don't feel that many hours difference between they shouldn't be on campus and I don't 
feel the discipline should be the same but I just we have a lot of suspensions for hitting and I 
believe it's to quote prove a point that you shouldn't be hitting on campus and I feel like that's a 
good decision I think that that could be handled their parent conferences through in-house 
suspension through the tensions through other methods I don't think that somebody needs to be 
sent out of school for hitting but that's done frequently it's a thank you obviously a battery is very 
different site is different major vs. virgin so how long have you two years as I was able to sit on 
the committee before it was released to the district so what is that two years for happier currently 
doing or not what do you think your school should be doing to reduce this the fourth nality for 
rescinded their behavior at your school I need to have implicit bias training which would you to a 
very small amount for our staff because it needs to be something with parents and stop as well 
I'm cuz I do believe a lot of stuff starts at home I think communication needs to be better if we 
can be that support system in my dream world however there is a lot of stuff that's not my might 
but my job is to teach math and that's it and I think you fight that with mtss and PBIS and 
teaching Behavior but I forgot the question impossible training for the staff and Blake may be a 




talks about one demographic or necessarily Claire's numbers that you can make you feel bad I 
think that I would want to show my staff and community members that I have different shapes 
are going through different things and and maybe somebody's having a bad day and you're their 
only person that says hi to them buying the system kind of breaks down because you have people 
manipulating systems in place to prevent it different things but are able to assist but if it doesn't 
one reason in this class but it's okay in the next Crow for example we have the same group of 
kids who have requested Chromebooks during this outage and we've had five pickup days now 
and they continue not to show so instead of getting pissed off if they don't show and we're at 
school again another day for them to collect we go to the house and we drop off another way like 
what I'm saying like there needs to be that above and beyond that has to be a reason that they 
reserved for five times and haven't shown up on this day and time so I can understand one or two 
but there's obviously something going on if it's happened every truancy officers going out maybe 
that's something while they're doing the checks on kids that can't be reached it's a great-uncle 
excellent idea so can you tell me what are the successive discipline rhymes I want to encourage 
positive behaviors and Neil focusing on test we utilize it with map testing so they do like their 
POS system and it is helping it is helping behaviors or biggest behavior problems in a lot of it is 
not even on campus to be honest a lot of stuff has gone way down but I think trim which is in 
turn helping our academics I think I already know. Are major deficiencies I would say stop 
support and as far as where our disappointment happens do you mean how do you say I think 
there has to be more meaningful training at can't be a video that has to be seen in the beginning 
of the year whether it's your having a kid or kids or groups or families that have been affected by 
this to be honest it would mean more to me to have a meaningful training about this with real 




is great and it's great to hear however I would rather get some real face to face real story how this 
affects how we can change training video of how to enter Pierce School District mission to have 
everyone in the school year so I completed that training the day it was emailed out it took about 
three and a half hours and again I am glad that they're doing it how ever again to be honest 
because I feel pretty proficient on it personally you can minimize it and go about your day and 
complete the training so that's why I feel that in-person training is really important to get Ryan I 
don't think so Superior to anything else regardless of your demographic however I do feel that 





PARTICIPANT #14 - Can hear me okay cuz I'm not perfect as long as you have been invited to 
participate in a research study the purpose of the study is to examine School administrators 
attempts to reduce the exclusionary discipline practices is specifically proportionate disciplinary 
consequences at the school level as a voluntary participant who study you have been asked to 
give informed consent to this recorded interview involving questions about your experiences at 
your school. Yes. Yes again my name is Kevin Higley and I am a student of instigator 
conducting this interview designed to capture the experiences of school administrators 
attempting to reduce exclusionary disciplinary practices disproportionate disciplinary 
consequences thank you for agreeing to help with this research study this interview will be based 
on a semi-structured interview model and should take approximately although there is a list of 
questions to guide our conversation he's open ended questions should allow you to share your 
experiences and opinions freely and be able to expand on any particular topic further as you 
seem appropriate as a reminder this will be audio recorded for use in my research study and all 
information gathered in this study will be kept confidential a reference will be made in written or 
oral materials that could link you as a participant in a study are you ready to begin I am ready to 
begin you were previously assigned a numeric identifier are you able to stay this study at this 
time no driving so I'm going to find the correct way to say to the recording of the numeric 
identifier is 6943 is PS4 and because you are driving also state that you can avoid referencing 
that school number or your numeric identifier just like I'd be talking to myself or beef or my 
school instead of your real school day for your building thank you now before we dive into your 
experiences with implementing Charlotte let's talk more broadly about your opinion example 
research has shown that disproportionate outcomes are greatly impacted by discipline policies 




opportunities in Partnerships teacher expectations and misconceptions cultural dissonance do you 
believe face of all of those potential factors that your school you believe disproportionality is a 
problem at your stool yes if so what specifically do you believe the reason the weather why you 
believe the way you do I believe access to resources the family having any and all things work 
hard and so they don't already have the time to come to the school for school event they tend to 
Trend towards the dollar as being. And she may also already know research suggests that when 
students are excluded from the schooling process as they are engaged do you believe there is a 
direct correlation between student behavior and academic achievement oh yes yes they're not in 
class that can't learn them as being the instigator for Behavioral thank you for the rest of my 
study has out-of-school suspension OSS but just know that whenever I refer to OSS for out-of-
school suspension I am referring to any of those consequences which remove a student from 
school your school district that is a required suspension with instruction expulsion or behavior 
school and knowing that you were in elementary school you don't use some of those those are 
mostly use at the secondary level but it can be anything that removes a student from school okay 
do you believe that OSS or effective in reducing student misbehavior I did originally when I first 
started in administration but now that I started taking several classes and I don't believe that it is 
I believe that there are there things like restorative justice Circle training understood so can you 
elaborate or kind of discuss little bit about your process for collecting and OSS at your school it's 
got to be pretty egregious it's got to be one where we tried other things all along the way you 
know where we would give me the opportunity for a student to correct their behavior and are we 
trying to track their minor behavior interim we have social workers to understand there's a little 
bit before we send them home but again hurt someone else you don't sleep well understood so so 




lot about childhood Aces and we're trying to quit the whole child and so that would be an 
alternative download it and support them for who they are and give them as many try another 
chance of one particular way but I promise you it's not and I'm also not trying to leave I am 
looking for you were so can you tell me who is responsible for writing behavioral referrals at 
your school that could result in an OSS we had that responsibility on the teacher okay so when 
you say whoever you need all adults only. Who is responsible that would be either by myself or 
my behavior so having said that is just proportionality a problem at your school and see who's 
responsible for that I would say that at present disproportionality is nuts no problem at my school 
but it's not anymore but when it was collected it was the teacher that was administrator that all of 
us do you believe that reducing exclusionary discipline practices or OSS consequences 
pacifically decreasing already or has been a priority at your school yes it has been priority has 
your boss or anyone higher-ranking indicated that decreasing disproportionality should be a 
focus at your school oh no can you elaborate a little bit more about your immediate supervisor or 
anyone higher ranking or the current school district is exposure Jessica practices level has been 
identified I happen to be a part of a group that is proportionality across the district I just my car 
but I had a lot of boxes to the last year or so because the work that I can do it group I feel is 
important and it's important to get that information out across the district so that we can make 
sure that all of her children thank you so during phase one of the study that there was a position 
that was the main proactive exclusionary discipline practices and reducing disproportionality at 
your school why did you or your school select that as an alternative to suspension where are we 
it was not representative of like it was at like five times the number than any other students and 
me had some of those with an office referral if we just match you know what else can we do so 




emotional curriculum and our understood and said know that we're we're there in support of them 
and one of the things that we are they done with so cute we set it as one of our conversations 
with our staff members especially those that frequency and protein really present on trauma and I 
think that the trauma training is really what helped you turn the curb for us and how their 
teachers really starting to see oh well this isn't just put a laser focus on hiring people that 
understood trauma childhood trauma and understood how she really support in and out thank you 
so why what was the reasoning behind what you decided to do okay so full disclosure we saw 
that we needed something that would kind of something that can be delivered across the board 
we also doing that we just wait we saw that there was a problem and we needed to fix the 
problem and we didn't know we we we weren't expert in any of it and so we we tried it and he 
just kept pushing it because we needed something to work and you know we are on our campus 
and we need a bunch of fun for that room and in the support of all of that and I'm one with the 
money with running music did and then people really started being the benefit of the adult on 
campus saw the need they thought behind our our our push forward on campus and and they did 
it you know and the ones that I don't know if that answers that question or not but you know that 
there was a need we knew that we couldn't keep doing what we were doing because we tried 
something and it had a monetary support understood so do you believe that that shows an 
alternative to suspension was effective in reducing the disproportionate representation of 
historically marginalized populations at your school I think I don't think it was just that I think it 
was a little bit of the adult you know I really worked hard to support our students and where they 
check out I think it was I can't even said that this year we had 100% understood how long have 
you been in Wilmington that without two years it just Jessie has it been successful in decreasing 




you've done a great job in reducing do you have a particular can you put your finger on anything 
what's the weather tomorrow so what we did was we set our that we needed to have a reduction 
in the relationship we had about 177 aggressive behavior referrals from black and brown suit and 
so the boat would get the 10% reduction and we set the goal to be measured in December of this 
year and then again in March so in January we took we took a measurement and what we 
discovered was that we had already reduced that 177 to about 20 and yeah and so that was a 
Relationship and why why is it doing what they're doing and I feel like that was the biggest shift 
and also how to use the major and minor incident tab better supported that process Playing 
devil's advocate can you maybe speak to your you had teachers a because we had a lot of features 
in the air when I walk with a full disclosure is that part of it was because some of our previous 
hiring practices we have a lot of people that way in the circular process and so they really just 
needed a job and you know like what I tell our interviewees is that we are not the easy school 
here but you also benefit and you're going to put yourself in your benefit your student really a 
doctor that growth mindset also believe that because teachers were kind of like to really look and 
see what the problem really was and what it was that the child was really do come up that we see 
a spike in some of our other areas previous role that I had for a school district was that once 
Administration makes it clear that they're no longer interested in Shenanigans particular or a 
particular type of referral they see a dramatic decrease but it's not always because you'll see a 
decrease in the behavior you might see a decrease in teachers feeling that they're able to use that 
as an option so they avoid referring them because I know that's what you want to see that's what 
it is I mean like you know and I know that but that's not the case like I feel like our children 
changed as well because they know that we've been so quiet it's been so whatever shooting up 




our third and fourth grade boys that were having problems and gave him some mentoring 
supported do you think that your school has been successful in reducing recidivism as well yes 
cuz it again you know but I'm going to go back to looking at a couple of months I have to log on 
Kinko that may have had some no merit food as well as to why we didn't see him coming back 
and doing the same things over and over again well thank you for sharing all of that we talked a 
lot about your what your school is currently doing or has done to reduce exclusionary discipline 
practices and specifically to decrease disproportionality but are you doing yes sometimes you 
have to pull out all the stops and that new program a challenge the system that we have in place 
right now we're getting the primary star sorry about that no worries my phone rang on my 
computer ever going to be able to keep talking to you unless I improve it so if I asked you to now 
discuss more of the they talked about District initiatives can you talk about me cuz I just asked 
you what if you're doing enough District I don't know I don't know if I don't know if I don't 
know you know like right now our district is having us go through a video series on I don't know 
if that's the right road to go you know several years back many of us as administrators had to go 
through that but I think that we need to start putting that if there are people who aren't doing the 
right thing come out but but again help you and give you some feedback then make everybody 
through what we need to do here in our district Alexa so it's not recently and I buy professional 
development webinars then why not know what time would I lose to a just a minute ago like we 
have a series of videos that we all have to watch at the beginning of every year you know I know 
that I had time to watch the videos now for 15 years and so I don't have to pay as close attention 
because you know and so that's kind of where I'm going with this like I said we went through call 
Joel and and that was it you know how we did it I don't even know if we got our certificates for 




videos you know you cuz I've heard people have conversations for doing something totally 
different I can't I don't know what the answer but I will go back to again why not hold people 
accountable for their work and look at their data and have conversations with individual about 
what they are or are not doing and they provide Provide support for them instead of punishing 
that may or may not be doing what's right but we haven't had any feedback to know if we are or 
aren't anyway so I said and you could show that you or your school is knowledgeable of the topic 
my opinion it seems like more of a checkbox or compliance initiative more so than whether 
they're trying to address it but it doesn't seem to be the most impactful if it was wouldn't every 
student be learning their content through weather basically what you just said is what they said at 
the board meeting what was it last week or we can have no life so sweet I don't know we've got 
to find a way and we've got to stop doing this whole group approach when when there is there is 
there is no not everybody is making the problem worse where is the ones that are don't don't have 
any repercussions for their actions if you were able to I don't know the interviewed by a news 
program this was your social media outreach I went I would and already have definitely found 
out that 177% decline the negativity of article climate 179% right it is the growth mindset that 
my teachers Embrace embrace the whole if you can change your mind about the problem then it's 
really not a problem so same question but what side what would be the I will talk about how we 
still struggle with a teacher retention you know and like this year we start at the school year at a 
deficit of 10 teachers and then that selling the back of the teachers who are already shifted their 
mind you know Burns Out are teachers so so can you speak to why teacher retention possibly is a 
factor in just before she ality or receive it and I don't know if I'm answering a question right but I 
think I think it goes to a greater level which we're starting to see now you know there's an equity 




we've got Working Families or if you really look at what happened in our city where my school 
is situated there was this whole thing about 9 years ago where in can I stay what city I live in 
Vegas okay so they made some changes to Publix and they raised sectionals of a home in one 
second and then because it was the recession what happened is where my school is located the 
three minutes apologies had to make a decision in the case for Section 8 or HUD properties 
home builders are building and the City Church and hands of the builders and make some 
Section 8 home they've been trying to have that have not together so that brings Community 
issues but then coming to the school house and back to the to the problem and that's what we saw 
the first couple years when I was at a time that we saw that you know of the attitudes and 
behaviors of the family everybody's trying to equalize what we're finding is that the family 
breaking we can't move families that move in going back to the last night thank you those are 
pretty profound words that I'm glad to say is that any in my area there is a high frequency of 
pianos being raised by the elderly dichotomy where you got the very young and the very old 
trying to come together and new new ideas and then there's that class there as well and the same 
could be said going back to gym teacher to hiring where we because of where my school is 
located these tends to not always get so you know they live in the trees you know if you live in 
Henderson it's a good 30 35 minutes why when there's another school right down the street 
understand exactly you're saying them also experiences with outage closest pension or 
alternatives to suspension I guess what I will say is that one of his thing that we found was that 
there was no benefit to buy just the two of us who would have grown up where you know you 
got a big deal and now here we are trying to educate their child and if they didn't like it as a child 
they're not going to support or I'm going to make you do whatever whatever and that's why we 




I'm sorry about is that I don't mean because of their history with being suspended from school 
right anything else you know a person up in the front office let me go home when nobody's 
going to come and get him anyway pick up the phone a lot of times when should have come back 
from from other alternative but including in that was started by teacher if we buy chayote thank 
you for your participation in this and hopefully he'll the larger percentage of students prepared 





PARTICIPANT #15 - Set the study to examine School administrators attempts to reduce 
exclusionary discipline practices specifically disproportionate disciplinary consequences you've 
been asked to give informed consent to this recorded interview involving questions about your 
experiences with implementing proactive preventive approaches at your school please take yes I 
haven't given informed consent now yes my name is Kevin Higley and I am the investigator 
interview designed to capture the experiences of school administrators a model in to take 
approximately 60 to 90 minutes most people are averaging 60 as you deem appropriate as a 
reminder this will be audio recorded for using my research study and all information gathered in 
this study will be confidential no reference material to you or your school as a participant to this 
study are you ready to begin yes you were previously assigned are you able to State your 
assigned America going to fire and school pseudonym for this study at this time I could find it 
probably have it okay numeric identifier what is 8845 Sydenham is PS - 397 thank you a lot of 
people find it uncomfortable or weird to refer to their school as PS 397 if you would like to avoid 
that completely please also avoid calling your phone by its real name so just say my school if 
you don't want to refer to yourself as 8845 just say me or I now before we dive into your 
experiences with implementing proactive preventive approach that your school let's talk more 
broadly about your your opinions on disproportionality overall so we know that 
disproportionality has many contributing factor with no one cause or example research has 
shown that this unfortunate outcome of the greatly impacted by a new construction assessment 
differential access to education demographics do you believe the proportionality is a problem at 
your school and if so what specifically is the reason why you believe the way you do yes I 
believe disproportionality is a problem at my school PS 397 it's students in different Fashions 




already know the answer can I answer that yes we are at school where we receive students who 
have been expelled or temporarily removed from a comprehensive School therefore referred to 
us because of a behavioral fraction after homeschool is there a particular reason why you think 
that you're those students are disproportionately place at your school I think there's a reason why 
they're placed disproportionate at my school I don't know if there's a reason that their place 
disproportionately at my school I just think just before the kids that are referred for expulsion are 
disproportionate in their numbers right that's it that's a better way of phrasing it is a 
disproportionate number yes walk up and down the Halls when you know that the Fade Into You 
are much more what the racial numbers are that for our school to have the number of minority 
students are we do it it's easy to see how this proportion that is okay so we also we also know 
that research suggests that when students are excluded from the schooling process as they are 
many times of the exclusionary discipline practices you believe there's a direct correlation 
between student behavior and academic achievement elaborate more on your beliefs a lot of the 
students that PS 397 receives have a very for Outlook on education and there they have not have 
positive educational experiences over the years traditionally you can kind of historical you look 
back into their behavioral record of the sea that they've had usually behavioral struggles for 
many years or whatever factors led to those decisions they did but they usually do not hold very 
strong academic practices or views on education there for their grades when we receive them 
usually are not very good educational practices are not good and we are trying to instill better 
habits in them in that short time we have them interview I'm out of school suspension to 
discipline consequences that remove a student from school so I believe that OSS are effective in 
reducing student misbehavior of historically marginalized student populations no I don't the 




not in school the more they're missing out and whether and OSS is short-term or long-term most 
of the students that receive those consequences need to be in class need to be learning need to 
have that direct instruction because they don't have the educational habits or academic practices 
that will allow them to catch up so I can do but many don't and therefore you know the WEA 
anytime you have to issue an OSI somebody's for you know that I am definitely adversely affect 
PS 397 students from or receive students from their comprehensive or their zoned school does 
your school still give OSS consequences even though the students as they are because of OSS we 
do I do limit the amount and the how long are out of school I tried it to use it at a very limited 
basis but there's also some offenses that you just need to get a pair I am to meet with you and 
then fortunately that might be the only way to so is there a rationale for choosing one of us or an 
over another realistically it's judgement sometimes it's you know you know how much and how 
willing parents are to come in to meet with the administrator or call them to at least discuss the 
incident so although receta you know ideas on what you should issue and OSS for it really comes 
down to discretion okay yes we do we have partnered with the boys town this year where is not 
being successful in the classroom being destructive needs a time out of some sort we have a 
Boys Town representative on campus that works with the student on the social emotional kinds 
of goals and discuss what's going on with the intent trying to get them back into the classroom 
we do a lot with calling parents and trying to communicate the issues and problems as much as 
we can over the phone and or emails and just trying to establish two-way connector 
communication that way so we don't have to go to school respect do you think that are there any 
other alternatives to suspension that you implement voicemail we have a new man 3 programs at 
the school the girls mentoring in a boys mentoring program the girls mentoring program is led by 




and work with them on their behavior in sick being successful in that sort of thing female side of 
things is run by a juvenile probation officer that has been assigned to the school so he is there at 
all times and he works with the students in the mental capacity not as a law enforcement capacity 
to assist him with coming in to help with mentoring the boys Switching gears do you believe that 
reducing exclusionary discipline practices or reducing OSF specifically at your school yes can 
you try to implement practices to not have to use our use as infrequently as possible any kind of 
pro SS even when I do have to play student out it is for a very limited basis I don't necessarily 
follow the progressive idea of let's say you the kid gets into three fights so you put them out for 
this amount of days while not increased at this amount of days night because it's not going to be 
good for kids putting kids out as putting kids out and so we have to really try to limit the amount 
of days that kids are also it is a very strong focus at our school a lot of times I will call and say 
look I can yeah come in can I do a phone conference absolutely, can we do a conference on 
Thursday and I send my kid back tomorrow absolutely let them back in the school and I try to do 
what we can to work parents to keep kids out as little as possible as your school yes yes our 
former boss is very strong believer and disproportionality and the effects it has on students that 
being out of school in in what's their strong educational background knowing that it's going to 
affect them adversely so I was through their mentoring that and their Direction you know advice 
that we should try to find alternative ways than OSS you've been working towards using 
alternatives to suspension or trying to reduce OSS consequences of your school PS 397 for about 
six years probably at least four or five mentioned that Waste Town was really the man being 
proactive initiative is that the one no I would say that the work my staff does with the kids the 
what we preach how we are the fact that I know all my kids and I talked to him by name were 




teachers are advised kids everyone who works at the school where the custodian weather can't 
Slaughter everyone take the kids under their wing it says love and this isn't right either really 
works as a whole child approach where we all work to help the kid in their decision-making and 
that in and of itself has probably been the biggest Factor it sounds like you're mentioning that 
building relationships is the number one talk about why you chose that basically Boys Town 
because there's a lot of alternatives to suspension without their so what was Boys Town why 
would that better for your school unfortunately it was chosen for me when we started this new 
project that Peterson started this year I'm part of that partnership was design was to include 
Boystown I didn't really have to say in that I would have liked to research some of the other 
programs a little bit more I do know how to program when they used to have Cottages here in the 
valley I do know this and at least in that aspect so I was familiar with them but no I didn't have it 
really didn't have a say on that program Rogers school been successful in reducing recidivism I 
think so I think the way the district looks at recidivism and the way I look at it or different but I 
think when you look at the kids you get from year to year and over the years that most are 
different that have touched the system so yeah I think it's okay we talked a lot about what your 
school is currently doing to reduce exclusionary discipline practices and specifically how to 
decrease disproportionality but do you believe your school is doing enough I don't think schools 
can ever say they're doing enough I think we do more than most I think we do more on than a lot 
of schools but I think there's always room for improvement it's always different things that you 
can include with in your daily practices that you couldn't situation for kids and I know I'm 
always looking at things coming down the pipe or thing so we can include but I don't think you 
could ever say that word we got it all so if I came with a news crew and they only had room for 




disproportionality or building a relationship I will talk about our mentoring groups I think they 
doing a great job working with the kids I would highlight the number kids we've been able to get 
the graduation despite the odds and text Imani kids that we serve every year versus the amount 
that return every year I think his is a very small number okay UC QR codes which program that 
would be but you know another that's a restorative justice program one of my counselors just 
now involved in it and pretty much when kids are involved in conflict or are really bad decision 
they're brought in and to restorative Circle where the Situation's discussed and the kids workout 
Alternatives that can be used to be made or we are going to meet you cuz if we know there's a 
fight and we can and we stopped at before her and obviously you try to and so the kids will 
discuss it out usually led by students with facilitated by staff member and they will try to resolve 
situations reportedly versus loud, to continue to escalate okay so it's almost the same question 
but now it's I have unlimited funds and to throw your way but I can only text one of the 
deficiencies that your spin you invention efficiencies what three things would you improve to 
help you with your issues it's hard to say I think one of the things I would love to see fixed is 
how kids are referred to our programs but that doesn't necessarily fit within my school cuz I 
think that's the biggest issue we have is it's it's our to open end you think it's so that would until 
your school which would then change the trajectory of your exclusionary discipline practices it's 
not that they're disproportionately placing them at your school it's that the people that are being 
placed at your school have been referred just so if you would change how they referred it sounds 
like you're changing the foundation proportional problem absolutely that's the number one issue 
is the process by which kids are referred it's are to discretional and law schools to at will decide 
on who they want to take out of schools and who they want to keep even though the district's 




the times you see a huge not a huge up swings throughout the year so in the spring or numbers 
are always a lot higher than they are in fall and you know I kind of coincide with schools getting 
I heard and more inclined to want to just remove kids especially when it comes to middle 
schoolers your 8th graders that are looking to promote the high school we see a huge upswing in 
the spring when the schools don't have to have them back once the fates referring to my school 
so we definitely need to take some of that discretion away and that would definitely help the 
numbers be less disproportionate and let's talk a little bit about the macro level or a big a big 
what more could your school district do to help with decreasing Disco what is the district has 
done a good job that's far with this current leadership to publish numbers of the schools of what 
they're referring out I think that has seriously reduced referral numbers over the last 2 years or so 
that's a good thing they have basically released what OSS is the schools have utilized by Race by 
race you know what by East school and what they're using o s s s so the community has been 
requesting those numbers for years and then he just started publishing of course will give School 
some backlash your OSS numbers are very high so that's been effective in just reducing some 
numbers in and of itself why do you think it was because numbers don't lie if your neighboring 
Schools numbers differ from yours and a traumatic way it makes people happy about what are 
you doing or putting not doing in your school I think it would force the leadership team at the 
school to have to answer what are their disciplinary practices are utilizing because they appear to 
be referring a lot of kids out of school and it's just not good for kids you know kids are losing 
severe amount of time every time they're removed from the comprehensive school so the more 
schools utilize that especially if you if your neighboring schools have high numbers you have 
high numbers in your kind of moving kids around those schools kids who tend to make a lot of 




about multiple of the cause of the personality and do you believe that multiple Solutions there's 
never just one solution to address just a portion ality in the factors that are causing it there has to 
be some cultural awareness to understanding students in other needs to be definitely has to be 
many different Avenues that's worth looking into you know Financial basis of your community I 
did what I did. You know I might have to help Mom with the electric bill where am I how am I 
going to argue that as you know as a father myself and you understand you understood do you 
have anything else from your experiences over the years with either OSS or 80's alternative 
suspension anything that I didn't ask not that I can think of offhand well thank you for your 





PARTICIPANT #16 - Cool Studio name PS 306 thank you and I even invited to participate in a 
research study the purpose of the study of school administrators as a voluntary participant to 
study you've been asked to give informed consent to this recorded interview involving questions 
about your experiences with implementing proactive exclusionary discipline practices and 
disproportionate disciplinary consequences thank you for agreeing to help with this research 
study this interview will last longer is a list of questions to guide our conversation add reminder 
this will be audio recorded for juice in my research study and all information gathered in this 
study will be confidential no reference will be made in written material ready for this study are 
you able to stay repeat that somebody tried to call my phone can you repeat your cs-306 so this is 
a this interview is abnormal many schools instead of one particular School you may find it odd if 
you do but just refer to yourself as I find it odd to refer to the department in which you work as 
PS 306 just please just stay where I work or worked for you before we dive into your experiences 
with implementing proactive preventive approaches at your school let's talk more broadly about 
European on disproportionality overall so we know that this personality has been with no one 
cause for example research has shown that disproportion outcomes are greatly impacted by 
numerous factors such as discipline policies and procedures interventions referrals construction 
assessment differential access Educational Opportunity family and Community Partnerships 
expectation is conception cultural dissonance and all of that you believe disproportionality is a 
problem and if so what specifically is the reason why you believe the way you do yes I believe I 
know it's a problem and wet specific facts make me know that is historical data for the bar any 
large Urban District historical data thank you the same thing applies how do you say that's going 
to identify the office for the district that you work or I will have to read that during my research 




learning you believe there is a direct correlation between student elaborate on your belief if 
students are misbehaving in the behavior is being addressed and it especially if it results in 
removal from setting and they don't have access to the removal from the setting eliminate access 
and opportunity do you believe that out of school suspension so for the school he works for 
require parent conferences suspension suspensions with instruction expulsion or alternate 
educational placements are active in reducing student misbehavior student population no I do not 
believe so in fact evidence would show that based on recidivism and he continued increase the 
negative consequences did not happen can you explain the rationale that a school would use to 
choose one out-of-school suspension over another she's one over another what do you mean 
what's the rationale for choosing RPC vs. expression many cases it depends on the severity of the 
incident based on how egregious they feel that the offense committed was however dorkly the 
district had established internal practice making one type of removal Behavior School short term 
return and the other type expulsion move a permanent removal from that particular school from 
that point the outcome selected expulsion of behavior School based on whether or not they 
wanted to student back and that was pretty openly talked about among schools that decision 
maker became do you believe that out-of-school suspensions have contributed to 
disproportionate disciplinary consequences specifically those ones that are picked students are 
kiddos out of school are those the ones that are contributing to disproportionate disciplinary 
somewhere I think for the night I think it's more institutional racism attack or impact populations 
of population and then I think that's out of school or the removals exacerbates bass causes it okay 
so there's no direct correlation who can write who can write a referral in the school district 
teachers but pretty much any school staff member could in school administration generally entry 




consequences coaching modeling or correcting on their own quietly or disallowance so I think 
it's a combination ultimately I think the next Raiders have the greatest impact in so far as they 
can they can set that tone of what's going to be tolerated do you believe that reducing 
exclusionary discipline practices specifically decreasing disproportionality is a priority of school 
in your District currently I believe it has gotten better in the district I would not say it's priority 
over all its in pockets it's a priority and I think it's Amore is a greater priority at Moore school 
sites and it has been in the past as someone higher ranking in the school district indicated to you 
specifically that decreasing disproportionality should be a priority prior Administration 
superintendent was not necessarily when it happened or didn't happen it wasn't applauded or 
address therefore it wasn't Sustainable New Administration came in they made it very clear that 
that was a priority and they they charge their mid-level Administration with managing. 
Recording out data on some more of a spotlight they also held a press conference publicly now 
and a and more data transparency now what do you believe is the rationale for selecting an 
alternative to suspension as opposed to out-of-school suspensions what do I believe is the motive 
what's the rationale behind choosing an alternative to suspension I think it depends on the person 
I think there's a lot of District leadership basically addresses through chronic absenteeism so that 
any removal including disciplinarian and so I'm schools that are struggling with that I think we 
have their arm or principles now that I understand the correlation between academic and so I 
think that's the rationale is multi-faceted in some cases it's because they're trying to do that for a 
subgroup of students and I'm not subgroup and racially necessarily but subgroup of your lowest 
sound do it because Administration expects out of them and some do it because their chronic 
absenteeism accountability report earlier mentioned that you think that some a pockets of school 




discipline and recidivism rate have been effective in reducing the Pittsburgh population 
hammock stand yes but not not systemically is there one particular alternative to suspension that 
you think it's been more successful than others very creative and figure it out alternatives. 
Figured out how can I practice has three other schools have very effectively unless it's an 
absolute dire situation set the beginning we talked about whether or not his proportionality was 
an issue with the school district for reducing disproportionality overall leaving Texas to some 
extent the district has they also been successful in reducing recidivism it's okay if you don't know 
that I would say at the removal to Alternative add level we seen a dip in recidivism modifications 
to the alternative add and changing your behavior or continuing the behavior I don't know that 
question currently to reduce absolutely not what else could I do tools and skills to be the most 
effective approach in my opinion is to handle the concern Behavior behavior in the classroom or 
face-to-face with the staff is happening with but currently there is not a strong training program 
to provide the tools and skills teaching staff or most effectively manage their classroom how use 
things other than removal I think we were they rely so heavily on removal for so long that 
crippled teachers in you got to figure out how to teach and to heaven on pass even when he's 
being kind of a pain because Kevin is your lowest performing student you need Kevin you know 
we have sent adrift service Heath read program don't you a great job with it and then schools and 
districts do not so I think skills and tools and things need to change but teachers need the tools 
and the skills to do so they are not all equipped that I worked in was very weak in implicit and 
explicit by us and the elephant in the room that a lot of people don't want to deal with and instill 
you deal with it and address it and at least 10 people situational awareness of it it would be 
ridiculous to think that is going to change and I think it's time that we admit or District admit out 




understand I'm not excuse or be embarrassed by but how do we cope with it just like if we don't 
see 20/20 we're not embarrassed by systemic training and extensive training on how to back 
support all kids not just based on race as well we see gender fluid non-traditional and gender 
specific that we that Generations have become accustomed to their were there are employees that 
struggle with that poverty so it stretches across stretches across all students demographics pics of 
really strong person to accepted me every today where they are I got training doesn't exist a 
couple of follow-up question one would be I'm not sure if you're aware but the school district 
that you work for is currently participate in sports. Prior to beginning of texts what is the 
expected following how is the Fidelity what what has plans afterwards that was an unplanned 
positive consequence, it's better than nothing don't get me wrong but if we're just going to bring 
them back to school and just move forward with no follow-up sylheti and I fear that we're going 
to be back in the same exact situation when school resumes and effectively in our model prior 
he's now been out for a corner and now a summer on top of that will be coming back in expected 
you just step right back into the process and the expectations so it's a follow-up completely. 
Alternatives to suspension no I was never a I was never a fan even my very first teaching your I 
can vividly remember telling my students I was at all levels but I remember telling my students if 
you know somebody would get in trouble or misbehave and to the office I remember vividly 
saying to my students you don't need to worry about people in the office I reviewed it as if not 
for you to someone else and training my kids but they didn't necessarily have to listen to me or 
take my direction or guy better this other person or position was I was sending them too so that 
was my reasoning behind it I also took it very personal when I was out of the classroom or a 
kid's classroom so I felt like every minute I had with them not that I'm it was so precious cuz I 




and I said sorry to sound bites what would be those positive thing I think a new focus on a multi-
tiered systems of support across academic and discipline discipline Behavior discipline I think 
that is a huge I think the increase in social emotional and mental health whether it be third-party 
providers social workers in schools PBIS SEL curriculum menu options day we just had to figure 
it out ourselves I think those are two of the of the biggest positives that are positive for kids 
positive for family and what would be best to sound bites that perfect world finding it's an issue 
or what would be a school district needs to work on the bus if money is not an issue we need 
those supports in every single school every principle should have access to those supports 
especially following the current situation wherein we know that kids are going to return having 
dealt with huge trauma while they were away. We're seeing it is off the charts it's in the home it's 
with the parents with families and it's certainly resonating with the children and if we don't know 
what we typically do is cut with legislators last five years through grant funding dollars Alicia 
where we started with school trying to figure it out on their own without so do you understand do 
you have a solution or do you have an idea of how schools are school districts permanently 
interrupt the school-to-prison pipeline phenomena do I have a good idea do you have an idea 
how we interrupt. I think it's not one idea or one easy solution it is a we have a lot of work it took 
us a lot of years to get to where we are and get out of it but we have to keep moving forward 
because it's the right thing to do and kids lives are depending on it the future of the future of our 
city state nation is dependent upon it and so I really feel like we have to confirm you using best 
practices we know that zero tolerance is not effective it doesn't change Behavior there's hundreds 
and hundreds of studies on it but when something scary happens we tend to go to the things we 
can control and and zero tolerance is certainly a control mechanism and hopefully we have 




steal from Oprah it's not what I believe what has happened in this child's life and we forget can 
can take a lot of work I abbreviated this interview based off of your your time constraints so is 
there anything that you would further that you would like to share either about out-of-school 
suspensions or alternative to suspensions that I didn't trust I just know I just hope that I just 
really hope that we not just locally I'm more worried about local because the selfish part of me I 
really hope that we are going we are headed into a better place where we really do kids take care 
of them have all of those things and nobody has addressed by underlying issue School District 
leaders DJJ office across the nation I know a lot of people are looking at it I just hope that they're 
all because even without with a district where they were definitely on a fast forward cleaners are 
the squeaky wheels definition of that were started in the continued we would be in a place now 
getting Level 2 or level 3 training because everyone would have had basic Level Training 
hopefully they it's done right hopefully the training you're getting is is valuable and and reliable 
and valid and help them even if it makes some of them thinking differently thirty thousand 
employees perspectives on this overnight well there's always hope you're right not possible in 
policies public education student discipline that you mention yield a larger percentage of 
students prepared academic be developmentally in a motion for Dogwood so as to permit we 






PARTICIPANT #17 - Participate in a research study the purpose of this study is to examine 
School administrators attempts to reduce who's very discipline practices specifically 
disproportionate disciplinary consequences as a voluntary participate in the study you've been 
asked to give informed consent to this recorded interview to call them questions about your 
experiences with implementing proactive preventive Approach at your school please say yes to 
haven't given informed consent now yes my name is Kevin take away and I am a student 
investigator conducting the interview designed to capture the experiences of school 
administrators attempting to reduce exclusionary disciplinary practices and disproportionate 
disciplinary consequences thank you for agreeing to help with this research study this interview 
will be based on a semi-structured interview model and should take approximately 60 to 90 
minutes although there's a question to guide our conversation please open ended questions 
should allow you to share your experiences an opinion freely and be able to expand on any 
particular topic further as you deem appropriate add reminder this will be audio recorded for use 
of my research study and all information gathered in this study will be kept confidential no 
reference will be made in written or oral material that could link you as a participant to the study 
are you ready to begin you were previously assigned a numeric identifier and school pseudonym 
for the study are you able to State your sign America going to fire and school sit in for the study 
at this time yes my numeric identifier is to 470 and my school shooting them is PS 470 school as 
the school synonym you can just remember to say things like I or me or my school 74 we dive 
into your experiences with implementing proactive preventive approaches at your school let's 
talk more broadly about your opinion on disproportionality overall we know that this 
proportionality has many contributing factors with no one cause or example research has shown 




and referrals differential access to educational Partnerships teacher expectations and 
misconceptions cultural dissonance and socio-demographic do you believe disproportionality is a 
problem at your school and if so what specifically is the reason why you believe the way you do 
I'm just for personality is definitely a problem at the school Based on data alone you can see that 
I believe that part of the issue with it is that there is some bias or implicit bias built in and there's 
not a lot of culturally sensitive teaching going on and therefore I think that some of the adults in 
the building teachers and probably some other staff members Click 2 react towards our students 
of color as you may already know research suggests that students are excluded research suggests 
that when students are excluded from the schooling process as they are via exclusionary 
discipline practice they're less likely to be engaged in learning I believe that there is a direct 
correlation between student Behavior yes specifically with the students that are having some 
exclusionary practices and that's everything from spending hours up in the office to and house to 
mention to Star on any of that we see you at our school that our special education population is 
disproportionately students of color and those same children are the ones who are receiving some 
of the women so therefore they have left I'm receiving direct instruction and I do think it that 
plays a role in then their performance after all you believe that out of school suspension in this 
research referred to as OSS wear your school district is required parent conference suspension 
suspension with instruction exposed turn or behavior school or alternative educational 
placements do you believe that OSS are effective in reducing historically marginalized 
population African American male students or students with disabilities again a lot of the time 
we're putting kids out and OSS and we're out of the classroom we're not able to teach any of the 
behaviors that were expecting all that we're doing is so say the kid goes home for 3 Days on OSS 




because we don't have any time to teach it and so as a result is just a cycle and then no longer or 
more harsh it is just can you explain the rationale for choosing one OSS over another at your 
school I would say to be quite honest it it's not always Equitable or chosen the consequences are 
not always the same for students and so I think that more often than not or PC in our district and 
swi are the most popular ones any idea is to give the teachers a break on the students and not 
necessarily made for the righteous is there a policy or a the school is there a district-wide policy 
decision factors on whether to choose one OSS over another so restricted roll out and mtss 
initiative initiative and so some of that is open to interpretation and so I think that on our campus 
this typically we would skip kind of some of the disciplinary actions and go to the higher 
exclusionary practices so what is the rationale at your school for choosing an alternative to 
suspension instead of an OSS consequence it does not really happen as to why not but it's not 
very successful so therefore when it's not a bigger thing like drugs or second fight or something 
like that the RP season restaurant program in figure school with a full-time license staff member 
and they are supposed to do then turning on the student because it depends on if they are or they 
will be given from the teachers that they're supposed to be working on out in the portable with 
the teacher out there so typically that should be 20 to 45 days just dependent on what the 
attraction that it wasn't working and explain why it's not working and he's licensed personnel was 
unable to manage behavior on Sarah's a lot of kids watching referral and not very structured a lot 
of work is getting done out there the population of your school you think is most responsible for 
contributing to disproportionate disciplinary consequences meaning of the staff population turn 
over Henry an OSS consequences teacher actually really any adult so any anybody that has I see 
in the offices can write one or at least share that information with the just put office or the DA's 




your your school districts information system who are the who are the people in your school bag 
that can delve out and OSS consequence so those are the administrators only typically the Dean's 
office and then if you're not available then of course in assistant principal and principle obsessed 
with that so if in a school district or particular your school the process for being able to give an 
OSS consequence is only able to be given by the ministrator and OSS data shows that the school 
districts order school in particular is disproportionate in that data who is responsible which which 
population at your school is responsible for contributing to disciplinary consequences that way I 
would say the administrators are the ones who are delving out the consequences and the teachers 
are disproportionately writing those referrals so it's kind of a and if they miss traitor has the 
ultimate decision why do you think it's two-fold teachers right on but if an administrator has the 
choice on whether or not it's an OSS consequences why would you still say that it's a two-fold 
it's kind of a loaded situation in the sense that teachers are following their protocol if they are 
doing the things that they're supposed to be doing and there's a whole other process for that so as 
far as minor behavior and fracture completing the appropriate interactions of resolutions in their 
classroom first and then it's coming up to the administrator's office then again going back to that 
flowchart where things are hit does a then the consequence be happy if teachers are following 
that it puts the administrator in a place where they don't support the teacher it creates that climate 
at the school to be honest I'm teachers want to know that they're supported and they are 
following me sort of discipline understood so if I say it a different way from what I heard what 
you're saying then is that students are being given OSS consequences and from the data it shows 
in a disproportionate way to maintain or improve School climate issues with staff yeah, I guess 
that's how I said do you believe that reducing exclusionary discipline practices or OSS practices 




don't know that it's necessarily focused on decreasing disproportionality has your boss or 
somewhere someone higher-ranking indicated that personality should be a focus of your school 
not my boss but yes outside of the school people hired can you elaborate on those high-ranking 
individuals who they are and how so the area superintendent I guess that's one level above your 
turn and I'm just across across the district superintendent on maybe not directly mentioning our 
school but definitely the school name coming up in discussion as being one of the higher higher 
levels of disproportionality and higher levels of concern and so there's definitely talk on 
throughout the district as high up as the superintendent about that's right face one of the study 
you indicated my initial survey that PBIS with the main proactive preventative initiative best of 
decreasing exclusionary discipline practices introducing disproportionality at your school why 
did you or your school select PBIS as an alternative to suspension the school actually have been 
doing PBIS or at least some form of it for about five years prior to meet arriving there so I just 
kind of jumped on it and I think that it was something that the principal was interested in and had 
heard about I'm through the grapevine and so she actually jumped on board before it was really 
big in the district so why just maybe speculation but why you think he is was chosen versus other 
alternatives to suspension there's Boystown practices why do you think if he is was chosen 
versus another alternative to suspension I'm sure financial reasons has something to do with it 
and now I'm just speculating as well but with some of the other programs you have to do specific 
trainings specific to those programs and PD is there are 100% definitely an individuality within it 
and therefore I think that if you have the entertainment understand that you're able to function 
within yourself and not have to hire out as an early for PD Anderson suspension instead of an 
OSS and I think you said something like it isn't done can you give me a scenario where are you 




yeah I find often times when I get referrals unless it's a violent thing or drugs or something 
blatantly disrespectful toward a teacher in the teacher or you don't play it lead to something 
toward a teacher if it's something that I've seen between two cans or something that we can do 
some you can hang out for an hour after school me to write a letter to your teacher type thing I 
would much rather choose that use that as opposed to removing a kid from a class because I 
think that doesn't help so for me personally I would always try to find some other means of 
alternative you believe that where is the suspension meant to decrease the school's overalls 
exclusionary discipline and recidivism rate has been effective in reducing disproportionate 
representation of historically marginalized populations at your school so you mention that PBIS 
existed before you take care of it and then now you just mentioned that that alternatives to 
suspension is not being effective in reducing disproportionate data at your school why even 
library next to the reason why you can't believe the way you do the fourth or fifth administrator 
over and being a previous admin before me that was over it was all so it is not in my opinion 
appropriate for an administrator over discipline to be in charge of PBIS I think 100% if they can 
play a role in it baby at the tier 2 level 11 but I don't believe that just a plan administrators have 
the time to put in a Fugue is it takes a lot there is also a lot of transients e with staff 26 News that 
was something that we research shows that TV is takes something like four years to actually start 
showing some success and I just don't think there was any consistency with it and so I think that 
even though they had been doing it for 5 years it was like starting over every time Pacific City is 
successful with reducing recidivism Houston to believe you're the recidivism problem 100% so 
we talked a lot about what your school is currently doing to reduce exclusionary discipline 
practices pacifically decrease disproportionality we talked a lot about what your school is it what 




we have counselors we have office staff we have 5 administrators I just think that we are not 
making use of the adults that we have on campus that can actually help to promote some of the 
restorative practices that we probably need in order to lessen you know our repeat kiddos and so 
I think that we are not using our resources in general very smart you think this is the cause of 
disproportionality having multiple factors the way to decrease his proportionality fan must have 
multiple Solutions I think that there's a lot of things that go into it there you know you have to 
think that in each classroom each individual bring something to that classroom so that's their own 
beliefs that's their own way of doing things that's their own expectations you know being 
respectful can mean different things to different teachers and students and so I think that 
definitely there needs to be a lot of training and education to the staff members about what this 
all means to us and that way there is some more consistency I think that you have to be able to 
spend a lot of time with students and doing it over and over and over I often think that you know 
especially once we get to the secondary level we expect that kids are going to come in and 
behave as they're supposed to when in reality they're not being caught with those expectations 
are and you know we often take that okay I'm going to teach you one time how to get up when in 
reality that we spend enough time on that as well I mean it's definitely a multi-faceted approach 
and you've got to create buying in that culture and so if you can't do that and that's that's where 
the kind of supporting teachers and supporting kids and and doing all those things but if you I 
mean that's the number one thing if you don't create a culture you're not going to get people to 
listen when you're trying to educate them about the process so what are your suggestions on how 
you create that culture I think one of the biggest things that I'm worse at some schools that 
maybe I don't notice that my school is the sense of community and I do think that it's a little 




my hallways with my homies you know it's it's very much little pockets so we got on campus and 
I think that finding ways camaraderie amongst the staff would be huge and create some of that 
culture I think being open and honest and maybe my principles not quite the same but I I will 
100% why I made the decision that I made and be able to back it up with either research or you 
know something that that just shows that I didn't just come up with something I don't love you 
and I think that teachers appreciate that some of that transparency that having fun sometimes 
when you can't have a good time if you're not creating any sense of community like people have 
to watch me at work people have to want to hang out with people at work until you've got to 
create some fun there so whatever that looks like whether it's you know staff meetings after 
hours off campus or hallway competition that creates just a little bit of stuff in it spreads like 
wildfire we talked about a lot of stuff inequities for the sure must be doing something so if I was 
to come with a news crew and I only had room for one or two sound bites of your successes what 
would those successes be I think that our school does a really good job celebrating students so 
academically and behaviorally I'm academically more so we do a really good job and it's not just 
our top High Flyers a students we do a very good job of celebrating students that show growth so 
100% on the AP that's over student recognition like major kudos to her talk to the news about 
and celebrate also I think that's a very good job there's a high number of special education 
students on campus a really great job and quitting the entire student body and anything that goes 
on when there is music in the quad different activities on campus after school you know it's just 
when it comes to that the kids there's a community for the kids for sure and almost the same 
question photographers I only have enough money to solve maybe one or two of your glaring 
issues so your glaring issues so what would you suggest I help you with social emotional 




and staff to be able to better deal with some of the things that come up in classrooms and be able 
to talk a lot but is there anything that you feel about your experiences with out-of-school 
suspension or alternatives to suspension that you would like to include you know my personal 
belief is that it doesn't work but it's so difficult as an administrator and I can't even begin to 
imagine what it feels like as a principal but it's it's really difficult to be able to try to explain to 
teachers when they've just had it with a student that they've had multiple issues when you're 
trying to explain I understand that you're frustrated but that doesn't warrant a suspension and to 
try to help create that environment where it's okay to have those conversations and we're teachers 
understand why that happens it's a challenge that's it really is a challenge to find the balance 
between supporting kids and supporting teachers how have you done with that so far I like are 
you talking about building relationships with teachers are you successful at is it a place where 
you're you're not being successful I think that that is by far probably the thing that I'm Desta is 
creating relationships attitude but nobody likes to listen to that so you know how much of an 
open door policy as a teacher when I was in the classroom and as of debilitating when I was out 
of the question but still in the building that was the number one thing that I expected from my 
Administration with that least tell me why and if that was okay if I knew where they were 
coming from so I didn't want to hear well that's just what I thought I should do so I'll just do it 
I'm sorry I tried to make it a point as administrator that if I make a decision that I have a reason 
should make that decision whether it's some sort of whether it is we have already tried something 
different. You know I've always been open to trying alternatives thanks whether it's academically 
and behaviorally socially whatever but I've always had I've always made it a point to explain 
why those decisions are made so I think that I've had some I'm successful teachers in that sense 




can have those conversations that they may leave I'm sad they may leave frustrated but at the end 
of the day they're going to come back and still see me the next day and talk with me because they 
know that I'm making the decision that I think is best for the whole school you know what I think 
that if you leave that way I'm always going to do what's best for kids and if people know that and 
if they understand why then they can respect in they can get behind it thank you, do you have 
anything else from your experiences with either OSS or 80's at your school that you would like 
to share I just I think that if he's really important cuz I don't think I was just going to go away I 
know I mean I know that we're trying to make it less that I just don't see it going away 
permanently I think it's really important that school's development systems that way when kids 
are out there not just missing out when kids have long-term suspension sometimes 10 days at 
home they're not getting anything and I think it's really important that schools work something 
out I know that the district put forth the initiative of having swi-rc and then you're supposed to be 
able to offer an hour of instruction to get some day you need to send the kids are still your 
student and you need to be able to support developing a means of communicating with kids and 
maybe you know the current situation that we're in right now and trying to figure out how to best 
communicate with kids for actually maybe this will help and give us some sort of practices and 
insight into what can be done if a kid is out but we 100% we can't just keep suspending kids and 
not provided thank you for your participation in this study I believe that my research in this area 
have the potential to greatly impact teacher discipline policies and public education particularly 
when it comes what's a larger percentage of students prepared academically develop mentally 
and emotionally for adulthood so as to permanently interrupt the school-to-prison pipeline and 
I'm very grateful for your contribution to that endeavor me further questions before I end this 




PARTICIPANT #18 - Purpose of this study is to examine School administrators Pacific you have 
been asked to give informed consent to this recorded interview involving questions about your 
experiences with implementing proactive preventative approaches at your school stabbing give 
informed consent now yes my name is Kevin Higley and I'm the stupid trying to capture the 
experiences of school administrators attempting to reduce exclusionary discipline practices 
consequences to help with this research study the interview movie based on a semi-structured 
interview model and should take approximately 60 to 90 minutes although there is a list of 
questions to guide our conversation these open ended questions should allow you to share your 
experience set a reminder this week audio for use of my research study and all information 
gathered in the study will be kept are you ready to the game your previously assigned America 
identifier and school student for the study are you able to state that a sign numeric identifier and 
school synonym for the study at this time I once I look it up I can look it up for you I do have a 
reference number is it on the hangout email but I honestly can look it up if I'm seated in your 
walking so all right perfect the interviews stated that he currently don't have access to it as 
quickly as being interview so I will be so I will state that for the record numeric identifier for this 
063 in the school student is PS 274 thank you thank you some people find it easy to refer their 
school as that American Centerfire or themselves and others find it very very difficult to 
remember to do that just try and remember to say things like I orally or my school also I will be 
asking questions about your current School District in the same regard please try to remember to 
say instead of actual names otherwise it will be all redacted when I do my research. Before we 
dive into your experiences with implementing proactive preventive approaches at your school 
let's talk more broadly about Europeans on just proportionality overall we know that this 




that this proportion outcomes are greatly impacted by many factors such as interventions and 
referrals instruction and assessment differential access to educational opportunities family 
Community Partnerships and socio-demographic well I certainly believe it disproportionality is 
still present not only in our school systems but with our school and specifically with certainty in 
the way in which they were trained or the lack of training and unfortunately a big part of the 
reason is one the way in which they've been trained as an educator mainly we came up with a 
system of zero tolerance policies where you know student would you know cause a certain 
attraction and then there would be some type of consequence that would results exclusionary just 
play practice and then also choosers cultural biases that come into people's unfortunate natural 
upbringing that influences their overall yes I believe that is still present I'd like to think that my 
school and what I've been able to do over the last few years it's provide a significant amount of 
cultural competency training trauma-informed instructional training to be able to Green still in 
the mountains cultural still probably holistically assistant as well as part of the unfortunate 
National conversation trend as you may already know research suggests that students are 
excluded from this process as they are when students are excluded from this one process as they 
are xbx is variance between absolutely I believe that that is probably research that I have been 
able to read over the years and share with my staff via training at another types of Mormon 
special Wellman there is a direct correlation practices and performance of students at dealing 
with that are lower socioeconomic put in for African American male students and especially 
some of our Latino let family are black and brown students are often affected more so than their 
pictures of other ethnicity in cultural area inside with the I'll give you a sheet to my research 
questions cuz it's almost like you're getting a Segway I feel very passionate about this as well so 




whenever I refer to OSS I am referring to any for your school district that would be a required 
suspension with instructions or alternate so do you believe that OSS for out-of-school 
suspensions are effective in reducing students behaviors of historically marginalized in 
population don't believe they're effective and unfortunately it still I certainly do not believe that it 
is affect there are so many other ways in which we could you know essentially how are we 
creating a support structure to onboard the students back into the instructional environment 
what's wrong with it General a door and or classroom setting supplication work so can you kind 
of walk me through the rationale for your school in selecting an OSS versus another OSS what's 
the decision contract the biggest After School site and I would say within the district kind of that 
cheese I think that in school like mine you know we're able to do here one in an optimal level I 
would even almost to go as far as saying to your two point practices in dealing with some of 
them, but you know support a new clinical support it needs that one adult one child type structure 
and unfortunately we do not have able to give that for the amount of students typically have soap 
play me some form of transition hybrid model where did the cooling off. Transitioning back and 
if we would onboard them with social workers counselors some of our other words we have in 
place so the students can you know kind of a typical school classroom environment we have toll 
amount of enrolled students is 1327 okay thank you what was the rationale for them being able 
to select an alternative to suspension or an 80s vs and OSS sure so it sounded like before you 
were talking about you mentioned a lot of time you mentioned that some of them aren't really 
referred to as alternatives to suspension when do you choose to use one versus the other typically 
it's often times when we of suspension versus an out-of-school suspension is is when if there's an 
opportunity to support from obviously just put everybody depending on the individual 




partner to become a with strategies to deescalate and or work in a different environment so that 
they would be able to be willing participants receive those dear to support a family on board with 
us administering here to support at the school site are they willing to be reflective call Silvia 
participant support and we believe that the student is not over threat to other students in the 
school in a violent send most definitely we almost every instance shoes and in school support 
system or in school suspension based is an overt threat to either themselves or many other 
students on campus and we feel like it's a safety issue where were deeply concerned about the 
safety and Welfare of adults and faculty members and administrators unfortunately that's when 
the decision is made for an out of school who exactly is responsible for so can you explain who 
which population of your school is responsible or is capable of submitting a behavior for high 
school side typically primary essentially I would say just proportion disproportionate disciplinary 
consequences however on our campus any of the support staff as well as administrators certainly 
have the access for disproportionality decisions but those are much smaller among the 
administrative and support staff ranks I think it's far more prevalent in the classroom I don't have 
that specific specific or not in front of me to see whether or not it's just proportionally more in 
the classroom versus out of the classroom I do know that we do have a lot of out of the 
classroom Caterers that do receipt that do result in some often times those are from 
neighborhood face tissues or in route to school or exiting school back home but unfortunately the 
circumstances result in some form of out-of-school suspension but I would say just kind of on it 
mainly would be some of the classroom you know so along the same line who at your school 
what population is responsible for OSS consequences who can make those is that are doing that 
is when it has to be in same situation it is the administrative team or those were those partnership 




OSS data who's responsible for creating disproportionality data understand enacting essentially 
and that is Benson OSS based off of evidence that has occurred on campus weather in Gone 
With teach in and out of classroom administrators essentially would have any control of 
administering no SS so why do you think that Administration than OSS discipline decisions I 
think it goes back to that is really a last resort but I believe it goes back to if we feel like the 
student is a serious threat or is going to potentially cause physical harm others are diss track 
safety is impacted of the South and or other students and staff if there have been we often times 
prior to making that if we feel like the student can be Escalade if the student and the family after 
some time with some received support us decision by a major serious threat to the safety of 
others you think ministration is actively trying to decrease disproportionality and when they 
make those I believe that reducing exclusionary practices Ross practices specifically decreasing 
disproportionality is an overall priority at your school yes has your boss or someone higher-
ranking indicated that personality should be a priority at your school proportionality should be a 
priority at your school yes system at the district for years unfortunately some terrible data 
regarding disproportionality specifically system and many of the issues have been really looking 
at through that kind of. Stop One Pilots pilot programs based off of support systems of a multi-
tiered system of support where we Leverage trade it on board and TV with this cultural 
responsive training the traumas horse destruction but also social workers being able to partner 
with Community Resources to provide families and students with those necessary support to be 
able to empower families with dealing with some of the anger issues or social emotional issues 
that they may have an overall decrease in our school behaviors over the years but additional 
training support again but I should feel like you're still a segment of our student population that 




opinion and that would probably take like a full-time child psychologist therapist perhaps even 
additional counselors the ratio of counselors and social workers you know I believe in our 
system we were at 321 n Second Son Secondary Schools elementary counselor for you know a 
thousand kids and that's not cutting the mustard if we're really going to be proactive about these 
supports with students why didn't you or your school select PBIS or MPS are alternatives to 
suspension for us students like to receive instant gratification and rewards for verbal phrase they 
love to essentially Frank reading and writing and math test model not only helps teachers and 
Powers teachers to the appropriate types of behaviors that they would like to see in a classroom 
setting but when those figures are enacted by students than in Bottle by a negative language 
using I'm glad that you look like you're ready to learn and your you know you've got all the 
necessary school-based equipment out if you're sitting up straight or whatever it might be you or 
take you for walking in whatever that might be a lot of time that furball trees naturally 
instinctively as people we love to be praised more than put down and so that PBIS model really 
allows you to be able to build relationships with students so then it changes our culture of our 
school of our community and so that's why I some form of PDI yes model were not only includes 
celebrating and rewarding students from a school staff and really having that instructional model 
of Behavioral supports in the classroom just like me to teach reading and writing in math are 
there other alternatives to suspension I don't even know if it's the actual term is like a reverse 
suspension but we've invited families in please Shadow your side or the perception of the 
behavior you know we've also. All levels remediation of restorative kind of almost I wouldn't I 
wouldn't go as far as calling it a try again structures where is everyone going to be safe is there 
willing participants we tried some of the peer mediation and Collins to it and in most cases it's 




mediation structure that or that tribunal structure as we probably had cuz we were essentially 
building the plane as we fly so to speak with some of those pyramid Nation cute things that 
you're going first to enact meant to decrease a school's overall exclusionary discipline and 
recidivism rate introducing the disproportionate representation of I believe that the initial initial 
implementation has been very effective and unfortunately they're still the recidivism rate among 
specific prior to entering the building at some point upwards to three times likely we've been 
able to reduce that to just slightly about wanted to leave was like right around 1.25 which is still 
not good enough unable to take a big chunk out of recidivism rate for that disproportionality 
subsidized student group decrease significantly leveraging a lot of the community-based supports 
that we been services and Family Services how long has your school been staying I've been there 
for two and a half years but I do know that it was the beginning phases of PBIS was started a 
year year-and-a-half prior so I would say at my school site close to four years I believe if that's 
an actor number but I know that the beginning phases of the started prior to me arriving School 
within the only live in coexist if you're too and tier-3 behavioral type support social emotional 
support work in concert with that so you know having a solid foundation mcss looks like both on 
both sides of his house the academic and social emotional but then again I can I go back to the 
tier 3 like we have some really good to three structures in it from the instructional side of the 
house with our RTI process but you know what RTI look like in a school I've been doing it for 
over my 5 years of the principal but most definitely in my current role do you believe your 
efforts to an access alternatives to suspensions have been a successful in decreasing exclusionary 
discipline practices or reducing disproportionality overall a yes HEB is that successful or your 
other alternate pension efforts been successful in reducing recidivism so we talked a lot about 




that you your school or your school district could do to reduce disproportionality or receipt of it 
yes I believe I don't know if it's a yes or no question or yes with an I believe you well I'll go 
again starting from the homeless I think yes is a school district is part of the conversation does 
the training and supply call Educators we have started and I believe that we need to continue it is 
almost as if we need to have to chain you ask my area more so than just kind of in a required 
video for the starting school year gas we need is a district rate continue to work on improving 
those structures and specifically around the empty SS model and how that looks like and I'm also 
at the site like base level even for myself as an example like we have really good initial 
structures but I still feel like you know we need additional support for that 225 and above you 
know that tier 3 support having some adults that are really clinically trained professionals to 
come in and support our families are teachers specifically so that the teachers can do their stop 
their job on the instructional side of the house but if we were to have really that's that balance it 
would be an optimal situation this is a dream scenario I come with a news crew and I have the 
opportunity to shout out two of the most successful aspects of your school when it come the first 
thing I would say is that we worked really hard on building relationships with our students and 
getting to know them and building trust with them and their families I think that's the one we are 
very calculated about start the school year how we do our community outreach so that is really a 
big one we build relationship that's primary power RC the learning process voice in their 
learning so and I feel like a lot of that comes from the way we structure our goal setting 
conferences are individualized goal setting conferences with our students and we we sent not 
only academically but we also and just like trust and everything else you know it takes time but 
we've invested a considerable amount of time in that over my two and a half years we're now 




fugitive list so almost the same ankle almost the same question but different angle so if I had an 
unlimited amount of money and resources available fix any of the issues are barriers at your 
school to reducing or disproportionality behavior you know that's the hardest part I think to fix 
and Greenland money scenario but it would be bring in like a for the amount of professional 
development so that we can train all staff members in the area about culturally responsive type 
instruction we still have such implicit bias in our district how do we address that I think the only 
way is to provide additional April competency and are culturally relevant and culture responsible 
what are we doing in the community to provide those types of resources to our families right in 
their neighborhood so I think there's a huge responsibility from a community standpoint from the 
people that are in the the political areas to provide those support for the families at home what 
are we doing as a system to provide those unlimited resources that go just beyond what are the 
proactive supports for for families and what do they know how to access the supports it was 
really two big things then I think if we had unlimited resources and money that we can truly 
address to take a great thank you very much just like the cause of disproportionality having 
multiple factors the ways to decrease disproportionality then must have multiple Solutions what 
are those Solutions in cute it really takes first of all like I'd mention already I believe it takes 
additional training professional development in these areas of trauma-informed instruction 
understanding some of the social emotional support some of the cultural competency 
components that and also addressing really the for our students that are most in need you know 
addressing the and outside be on the title 1 extended certain School communities certain families 
of students that are dealing with trauma also said that directly impacts their academic 
performance supports and resources and really as opposed to giving lip service to that like 




academic and social One Stop Shop so is there anything that I haven't asked you about as far as 
OSS or alternatives to suspension if you would like to mention the only I think the biggest thing I 
know I've mentioned it but I feel like before we can really make fundamental changes of work 
that specifically with OSS we have to address our school system system education all set up but 
we also need to address in our school systems in a teacher prep programs implicit biases also that 
come to the you know and also some of the if I think there are additional professional 
development is needed to be able to address spinal follow up with the what are those other things 
are the additional things that your your school district was the. Of that night at macro-level what 
more can your school district do to address just proportion ality overall structures we've 
addressed that we've had a problem we have some a basic Frameworks of providing we need to 
kind of look specifically at our data and we need to be able to take create a essentially template 
how we're going to implement an address not only at the school system but the district needs to 
do additional work with partly to do leveraged more of our commute we need to be able to this 
has to be a Community Partnerships address Christian thank you very much for your 
participation in this study I believe that my research in this area has the potential particularly 
when it comes to decreasing very grateful for your contribution to that endeavor. Final comments 





PARTICIPANT #19 - Aaron School administrators attempts to reduce exclusionary disciplinary 
practices pacifically disproportionate disciplinary consequences at this level as a voluntary 
participant and you have been asked to give informed consent to this recorded interview 
involving questions about your experiences with implementing proactive preventive approaches 
at your school please take yes to having given before me thank you 27 Higley and I am the 
investigator conducting the interview designed to capture the experiences of school 
administrators attempting to reduce exclusionary disciplinary practices and disproportionate 
disciplinary consequences thank you for agreeing to help with this research study the interview 
although there is a list of questions to guide our conversation please open at a question should 
allow you to share your experiences and opinions freely and be able to expand on any particular 
topic further as a reminder this will be audio record for juice in my research study and all 
information gathered in this study will be kept confidential no reference will be made and written 
or oral materials you or your school as a participant to the study are you ready to begin you were 
previously assigned a numeric identifier and school pseudonym for the study are you able to stay 
at your assigned America 8875 m is PS 150 you're welcome to refer to yourself as 8875 or your 
school is PS 150 if you find a he find that difficult just remember to say things like I or me eat 
and refer to your school as my school same goes for your school district any mention of a name 
or anywhere that you work with identify your school your school district for yourself will be 
redacted but it's helpful if you could avoid saying experiences with implementing proactive 
preventive Approach at your school let's talk more broadly about your opinion on we know the 
district or as many contributing factors with no one cost for example research has shown that 
disproportionate outcomes are greatly impacted by such as discipline policies and procedures 




opportunities family and Community Partnerships teacher expectations and misconceptions 
cultural dissonance and socio-demographic he believed disproportionality is a problem at your 
school and if so what specifically is the reason why you believe the way you do it's a problem 
but relative to where we've been since we started our journey it's not as big of an issue because 
we've taken steps to minimize the disproportion ality and so I believe it's a problem final issue 
that we all need to pay attention to but at our school we have taken steps to recognize it identify 
it and minimize it and I do think that we are not perfect but we are it's a commendable effort why 
do you think what do you think is the reason behind your disproportionately problem at your 
school you can point one particular reason or the main reason I think that the biggest reason for 
the issue was a lack of school-wide Universal approach to handling discipline when it's left to be 
too subjective then buy a season levels of skill and things like that with the teachers in the staff 
play a factor but when you have a more objective system you minimize some of that subjectivity 
now if you already know research suggests that when students are excluded from the schooling 
process as they are via exclusionary discipline practices are less like do you believe 100% yes 
can you elaborate on your belief you know our coordinates and if they are not met then we're less 
likely to be able to perform at a higher function because we're constantly our brain in our body 
are constantly trying to address basic needs like shelter security safety and so it is in an 
environment where they feel safe they're not going to be able to learn at high-level and I mean 
even beyond that classroom disruptions take away from other students ability to learn and accept 
what the teacher assistant locating and therefore addressing Behavior first will lie to a better 
outcome with academics over like two examples for the rent remainder of this this research 
interview I'm going to refer to out-of-school suspensions or OSS and I just wanted I just wanted 




instruction expulsion or alternative educational placements our Behavior School referrals so 
when I say OSS I'm truly referring to any consequence from school do you believe that out-of-
school suspensions are effective in reducing students behaviors of historically marginalized 
student population but I know about behavior consequences stop or temporarily stop a behavior 
but they do not State a behavior or change their behavior over time so it's a temporary fix do you 
believe that our effective in reducing behaviors with any population no I mean not in the long 
run is a temporary fix that will stop the behavior in the short-term if we're lucky but I do not 
believe it's an effective way to invest our energy can you explain your rationale for choosing an 
OSS well as you know we have a very complex system that I can generally explain as we have a 
common approach to Behavior where are definitions of different types of behaviors are defined 
universally and the way we approach them as a school is common and Universal and if there's a 
certain behavior that is on major immediately if he comes an office referral but it still does not 
become a French nosscr exclusionary Behavior unless it's deemed necessary by either the district 
or mine and my principal but we we do everything that we can to avoid those types of 
consequences even if a teacher has mined in F minor behaviors that it warrants in office referral 
are we try to implement still practice preventive measures before that so we we have system to 
reduce the likelihood we would need to use OSS I think you called it and then even when a 
situation warranted we avoided we've also put it in for school Improvement plan that our goal is 
to reduce though so definitely not our go-to and I guess it's time we did if we did use one it 
would be against a district mandated it for their policy or an extenuating circumstance pervasive 
on persisting Beyond everything else we tried or a major violin tissue so can you talk a little bit 
about the rationale for your school choosing an OSS over another OSS while we try to keep the 




suspension is reinforced, sometimes for the students behavior I'm so we start with the least 
intrusive which I believe is like a suspension with instruction where they're staying in but they 
removed from the classroom and they're still getting instruction during the day and then maybe 
the next one we would try would be a request for a required parent conference to see if we can 
bring in the parents as a part of the team to call whatever issues the students are having and then 
we'll go with removal from school as your temporary whatever as the last week so what would 
be the rationale for choosing an alternative to suspension I'm going to refer to it as an 80s what 
would be the rationale for choosing an 80s over and over basically I'm asking the student 
qualifies or could be given an OSS consequence what's the rationale with for going with I mean I 
don't know if it's more detrimental to have them out of school do you have any OSS 
consequences that you do not participate in after you at your school level we haven't we have not 
talked about that well we would only do that you know based on the district's you know 
parameters that they said on what a kid can be a kid expelled for and we never had those 
behaviors and we would still only probably do that because that's what the district is advised 
Nest to do are there any OSS consequences that you would not be able to use happy we not be 
able to you what level is School elementary thank you in elementary school use the alternative 
educational placement or behavior School referrals are. And I think the reason why you didn't 
remember that is cuz you know I love you explain as to your understanding why Behavior school 
is not an option for elementary age students your mic is muted in all grade levels are all levels 
you want to be proactive in preventive but more so you know given the age range and then also 
the age of which kids can charges can be brought against them actually is younger now but I 
would like to think it's because they believe that we can have we can chase at the child behavior 




is correct and I may be incorrect but I believe it has something to do with Nevada statute limit on 
student can go to an alternative educational site I think that they cannot be under 11 there used to 
be a 6th Grade Center but I would think I think that it's because minimum wage do you believe 
in OSS have contributed to disproportionate disciplinary consequences at your school which 
population do you think is most responsible for contributing to disproportionate disciplinary 
consequences at your school which ones are giving out only people who can do that are the 
administrators thank you before I talked about there are numerous reasons for disproportionate 
data so so if administrators so the two of you are the only ones responsible for making 
disciplinary consequences consequences Visions at your school and disproportionality data is 
derived from OSS consequences of Which principle are able to me where does disproportionate 
data originate with the administrators so where do you think disproportionate beliefs originate at 
your school or disproportionality originates at your school originate it has to be a little bit on the 
part of you know either an implicit or explicit bias on the part of the admin but also sometimes 
before we got better at our our practices you know if the teachers met a certain threshold with 
minor behaviors and then we just were following a protocol before we adjusted it we would be 
giving out discipline based on the referrals from the teachers which so then I would say they're 
so I'm going to push a little bit more on your saying that Ministry leaders are the only ones that 
can make disciplinary consequences decisions at your school it's it's possible that implicit and 
explicit believes found their way into Behavior referrals from your staff which then led to 
disciplinary consequences that ledge disproportionate OSS data how is it possible that teachers 
would be at fault if every disciplinary consequence is determined by the two administrators at the 
end of the day it is our decision so even if we're influenced by them we are the only ones who 




alone it sure I'm not saying when we are the last person in a position to be able to stop and sit 
just for personality so then yes I think it's a systemic issue I wanted to pinpoint was 
disproportionality data from the district is derived from OSS consequences and the only people 
have a say in an OSS consequence or admin a school-wide or implicit bias by teachers so speak 
on that because do you believe not based on my questioning but do you believe that 
disproportionality is caused by administrators across the district I don't think it's only an 
Administration problem and I can't speak for other District you know Across the Nation how 
they handle discipline but I don't think it's only an admin problem but I do know I do see that in 
in our school district administration of the only is the problem and a solution why do you think 
maybe at the beginning of this was all staff were licensed teachers were causing it and now you 
not switched but answered the two administrators ultimately it's the responsibility why did you 
originally think it was a teacher problem or issue also because I want to thank if I did give an o s 
OSS it was for the teachers benefit but at the end of the day that's why my ownis anyways cuz 
it's my decision even if I gave it out in that wasn't really what I thought was best and I was just 
trying to do what the teacher wanted it's so me that a sign that consequence or my principal why 
do you think that some of the disproportionate data or what if both of you and your administrator 
on the same page when it comes to decreasing disproportionately. And license teachers are still 
creating referrals based off of disproportionate decisions are you are you told by a teacher to do 
you honor a teacher's request or does a teacher get to request in OSS consequence they they do 
request but it's ultimately admins decision and this year I don't I don't think that has happened 
okay the original the original question asked you why do you believe the way you do because 
occasional OSF resolution and we still are data still shows a slight disproportionality for males 




disproportionality should be a concern or priority in your school my school question is at your 
school who did you say there's somebody in the supervisor or somewhere someone higher 
ranking I mean the superintendent has said that it's an issue for the whole District without. 
Specifically asked you were at PS 150 do you believe that decreasing disproportionality should 
be a priority at your school yes does your school district Does your school district should be a 
priority yes that's why I want to read more on it because I think you mentioned it wasn't at your 
school specifically but I'm not sure exactly all the different times that this has been 
communicated but definitely in the Juvenile Justice meetings that I've attended I believe the 
superintendent talked about it at his kickoff back to school kickoff and I think if I ever heard it 
outside of the part of your evaluation not directly to your knowledge school rating system if not 
call during phase one of the study you indicated that pbir why did you or your school select Edis 
as the alternative to suspension for your school we were seeing that what we were doing wasn't 
working and what was that that was occurring in the school and the way it was being handled 
wasn't allowing us to access any academic instructional time and it was also impacting our 
teacher attrition so we knew from staff staff survey that the majority of our staff were interested 
in PBIS as a solution one of the reason being because it's a proactive preventive positive 
approach and it's a school-wide approach we wanted one common initiative do you believe that 
PBIS which is an alternative to suspension or 80's meant to decrease the school's overall 
exclusionary discipline and recidivism rate has been effective in reducing the disproportionate 
representation of historically marginalized populations at your school 1 one way that through our 
journey and enter our coach we created we knew that we needed to make decisions based on data 
and we created a data team who monitors our Behavior resolutions and we were able to 




wouldn't have known there was a disproportionality had we not known the data how long is ebi 
Fort Pierre which specific subgroups has PBIS been successful in decreasing exclusionary 
discipline practices most are boys and I have to look at the data specifically but I would think 
that it would be also our IP and only two of the top of my head that I would think that I am pretty 
confident that it would reduce I think it probably impacted other minority groups but we're 
always pretty close between our Caucasian Hispanic and black TVA has been successful in 
reducing recidivism at your school we haven't looked Adidas specifically with are Tier 1 and tier 
2 kids I would say yes it probably has I'm not sure that we have reduce recidivism we talked a lot 
about what your school is currently doing to reduce exposure to certain practices specifically to 
decreased no more that we can do and we're doing a lot but I always want to do more and I think 
the biggest issue for us is continuing to do what we're doing consistently and with Fidelity so 
doing more is not my priority right now although we're we're taking things and we're changing 
things and we're trying to improve Based on data but I would say right now the biggest issue is 
more consistently consistency infidelity with what we have in place rather than more is there is 
there another initiative and other alternatives to suspension that you believe your school should 
in order to further reduce disproportionality or behavior okay now just contradicts my last 
answer but one thing that I am hoping that we can which might be a part of your day off but I'm 
trying to do maybe a restorative circles approach we need more interventions at the Tier 1 and 2 
level restorative practices TV is not enough well there are many functions to behaviors and 
sometimes we'll use an intervention like our check-in check-out and that's good for attention-
seeking behaviors but it's not always good for kids with other needs and functions of their 
behavior so we're looking for other interventions and approaches to meet the different needs of 




right now. I asked is everything that were using and if we were ever looking at anything else it 
would be the beneath those kids who's who is behaviors we do not have a preventive measure 
that can meet the function of their behavior great thank you so let's pretend that I have a news 
crew and I'm but I'm only able to highlight two of your most successful aspects of implementing 
PBIS the first one would be the way we use data to reduce disproportionality and also make 
decisions about what our students need with regard to our data team and our Behavior team work 
hand-in-hand to use data to identify what we having places working or not so if they determine 
that there is a lot of aggressive behavior on the playground we know that we're using data to 
identify that is a need and then we are using the intervention of stopwatch talk and then our data 
team analyzes that are Specialists have a professional Learning Community where they are 
teaching explicit we need something like stop walk talk and then they have passed it be like a 
Google form and then when we identify what's not working we can reach each do our specialist 
so we're using data to make good decisions to change to behavior the other piece that I would say 
is building I'm a message of keeping kids in school and I think we have done a great job of our 
staff calendar stand that proactive in preventive measures is our climate and that was a huge 
battle to fight because most people want I want a justice but they want their belief system says 
that soon should be punished when they misbehave and I am very proud of how our staff now 
know that when a child is displaying challenging Behavior they understand that we are their best 
shot and that they have to try whatever they can proactively in preventive that issue on to admin 
or Beyond at the beginning of one of the first things he did mention was that teacher attrition was 
one of your issues and one of the reasons maybe four and I can give you is do you still have that 
problem with a tissue no I don't believe that was an issue this year kind of the same question but 




unlimited funds and Personnel but I cannot be happy to Jessica practices or decreasing 
disproportionality overall personnel anyone in my school and every school would be amazing so 
I know that there are some schools that have that can you talk on why your school doesn't have 
one we have a an interesting budget that may be a lot of the at-risk schools that were focus on by 
our district do not have and so we didn't have Title 1 funds and until our star ranking fell we 
didn't have even like an SB 178 a different kind of thought so we didn't have a lot of the extra 
budget. A lot of schools have to work with so we're in for a long time and then when we did 
finally get that money my principal decided not to use it on a Personnel position for fear that we 
would lose the money the next year so the money is not consistently given to us where we feel 
confident that we will be able to invest in a position what was the second barrier now I guess I 
want to stay I want to see budget but I'm trying to think if there's anything else how much does 
PBIS cost for school answer to that is we can do it with almost nothing you know you could do it 
for free but to do it well you need more support so I would say budget is my second barrier 
because if we had budget we would have more maybe one or two more off racial staff we are 
doing our efforts all in the back of the classroom teachers were having to be behavior 
interventionist for the whole school school you know they are doing a lot in addition to their 
instruction and that's you know obviously is going to take away from you know a lot of their 
responsibilities and so if we had the money to support a couple of their positions baby pay for 
some professional learning for our staff out of contract hour and that would help us or ATS at 
your school or in your career that you would like to share that I did not ask do I miss anything I 
don't think you missed anything but I think but the one scary part is how long the process takes 
and how bad it can get because we're changing beliefs and mindset and I think anything that's put 




needs to be consistently funded or supported or any kind of changes to be able to take place and 
then maintain so I know where winding down but I kind of want to revisit what you just said and 
so I can't remember exactly how you worded it but basically that you ran into some obstacles or 
some problems along the way I don't know exactly how you were how that came about and how 
you Traditions with the teachers doing things yeah so we we had a behavior somebody who has a 
behavior background that's one issue right there is schools don't typically have someone on staff 
knows behavior and behavioral psychology and that's a must to really support and she is doing 
her role as a behavior interventionist the student Behavior interventions for the whole school and 
the data coordinator who is also a classroom teacher who has to pull reports and in a timely 
manner and is putting together reports for the school and Fred ministration she's doing that in 
addition to her other duties as a third grade teacher so I think the biggest struggle for us was 
Manpower and everything that we did took longer because we have to work within the 
constraints of what classroom teachers could Implement because TV is going that they end up 
leaving you know because not all schools have to take on not all teachers have to take on 
multiple role in addition to the roles they take on it all schools by grade level chairs and now 
we're asking them to be behavior interventionist and data coordinator so your your staff 
opposition to at first they did not suppose they had a high percentage of agreeance with doing to 
be is difficult they starting to doubt the efficacy and also starting to resent how much work it was 
and so they you know many of them left many stayed and spoke very negatively about it and the 
you know if impacted other staff around them and and how they felt about TV is so that was the 
hardest part of the first two years and it was because we were a Grassroots organization trying to 
take on a huge systemic change on top of all the other demands of being in elementary school 




still here are able to feel that reward it was worth it and we both of us who understand Behavior 
quick facts on winning that this would be more of a long-term fix is there anything else that your 
school district could do for you besides wish list that I gave you communicating the message that 
aligns to pee and mtss is helpful because then we can tell our teachers look this isn't just our 
school doing this this is the direction is moving in so that support is helpful and then secondly we 
would not be where we are if we did not have a coach and I know that Something's Happened 
along the way and coaches got more spread out and then they brought in people that weren't 
maybe necessarily as qualified because they did some shifting in our district and to guide a new 
school through this for at least three years is essential everything else you'd like to add before we 
were on this video I think that's all I can think of has the potential to greatly impact future 
discipline policies and public education particularly provide evidence that proactive approach 
discipline like the ones at your school will yield a larger percentage of students prepared develop 






PARTICIPANT #20 - Even invited to participate in a research study the purpose of the study in 
to examine School administrators attempt to reduce exclusion specifically at the district level as a 
voluntary participate in the study you've been asked to give informed consent to this recorded 
interview involving questions about your experiences with implementing proactive preventive 
approach please take gas to haven't give informed consent now yes my name is Kevin to reduce 
exclusionary disciplinary practices and disproportionate disciplinary consequences thank you for 
agreeing to help with this research study this interview will be based on a semi-structured 
interview model you should take approximately 60 to 90 minutes although there is a list of 
questions to guide our conversation he's open ended questions will allow you to share your 
experiences and opinions freely any particular topic further as you deem appropriate as reminder 
this will be audio recorded for use in my research and all information gathered in this study will 
be kept confidential material that could link you as a participant in a study are you ready to begin 
and just as a caveat separate from this go over 60 minutes because a lot of this is geared towards 
of school administrators and they may not be relevant to you okay you were previously decided 
America jenna fire and school student for the study are you able to stay 1609 my pseudonym it's 
okay cuz you're actually on behalf of the school district before we dive into your experiences 
with proactive and preventive approaches let's talk more broadly about your opinion on 
disproportionality overall so we know that many factors not with no one cause for example 
research has shown that disproportionately outcomes are greatly impacted by many factors such 
as discipline policies and practices interventions of referrals and instructional assessment 
differential access to educational opportunities family and Community Partnerships teacher 
expectations and misconceptions cultural dissonance and socio-demographic to name a few do 




the reasons why you believe the way you do to answer that clearly I do think it's a problem I 
think it's been a historical rooted problem in the system going back I would say 30 years you 
know you think about when did the district start getting serious about trying to tackle 
disproportionality I think maybe maybe 3 to 4 years ago when I know the previous 
superintendent when he was in an associate superintendent role he started crunching at the 
request of the superintendent of the time starting crunching data from at the time it wasn't even in 
the infinite campus it was in the Sioux Adams database if you remember I know you probably 
remember that but he started crunching numbers based on ethnicity and incident and I remember 
that research that he did was it showed clearly that there was disproportionate practice or or 
exclusionary practices or African American population overall so I think that was the first time I 
ever heard a higher level of ministry or talked about this before Chanel I think that it was was it 
in 1/8 or was it a like they did it because they care about tackling a problem I think they care 
about tackling the problem but I think also at that time it was clear that was because of an OCR 
office for civil rights complaint and created some data analysis and then I think some action 
happened I think TV is probably around that time if not before that started getting off the ground 
at the elementary level I had to say what the shining star is for the district could be that it would 
be the TV is work but I don't know if I answer the whole question Kevin tell me the other one of 
the reasons why you believe his personality test Coltrane climate going back years and years 
we're even fit the role definition for certain Professionals in the system was think about the dean 
of students the dean of students historically I know even when I became a Dean you were 
supposed to be like this hard-nosed no-nonsense Progressive discipline you know what the kid 
comes and sees you once you are PCM become a second time three-day suspension next time go 




leadership professionals were training Dean's to be on you follow Progressive discipline they 
described it as Titan device on these kids regardless of color so there wasn't like this 
differentiation that kids have different knee there was like you treat them all the same height of 
ice on them until they don't want to come back to your office I think what that created was long-
term damage and disproportionate practices that carried from even the Dean's office in the 
classrooms where referrals were being written you know sort of at a large-scale number there 
was no kind of let's look at who's coming the Dean's office who's coming out of this classroom 
what color are they that goes back years and years as far as these rolls and how they were 
initiated so I think I think that's one of the big reasons I think that another one is implicit bias 
that's still in 8 and all and all of us and I think there's still that that that position like I'm 
Caucasian there still some people at that are that are white that believe implicit bias they did 
quote call it a pseudoscience there still people that feel like some of the research has been done 
on impulse buys that it's that's fake that it's it's not real and it's it's blown out a blown out of 
proportion and exaggerated so if that is still a common you know Philosophy from certain people 
and there's a long long way to go how long is lion to kind of feel like I should back up a little bit 
ask can you share with you said by 6 years ago so efficient was at the time that you were first 
aware of a disproportionate disappointing consequence issue at the district level and then your 
position when you became involved or is it being like this systemic kind of thing across the 
board by position at the time it was it was referred to you know I won't the title price need to be 
changed but it was academic manager which is more or less comparable to an associate 
superintendent so I was over a a a geographic area of the district when I really started to see 
these District practices that were all out of whack when did I start trying to really tackle things 




students are excluded from the school in process as they are being exclusionary discipline 
practices they are engaged in learning do you believe there's a direct correlation between student 
Behavior or academic achievement yeah I think that she might My Philosophy is the behavior for 
the behavior part that I think it's sometimes brought on I think that yes students are always going 
to have some type of Miss behaviors at different levels of escalation and I think professionals can 
minimize or or try to deal with the behavior so it doesn't create hardship on grades or student 
achievement but I think that to say that if a kid misbehaves at their they're not going to excel 
academically out I don't believe that's the case I think the kids that are perceived to miss behave 
are still able to achieve great things I can identify thank you set a reminder of the research 
interview I'm going to refer to out-of-school suspensions r o s s and that refers to any disciplinary 
consequences for the student is removed her school so I believe there are several in your school 
district that are used to remove stains from school at different levels but for this study I'm 
referring to all of OSS or out of school suspension effective in reducing student misbehavior of 
historically marginalized how do I get to the factory kind of elaborate. Getting to the root cause 
you're not really determining what's causing this Behavior if it's a repetitive issue that keeps 
happening our weekly daily basis you're you're you're removing the child from the educational 
environment hurting them academically and really never saw them the problem so some schools 
maybe they have better systems in place that if they do do an OSS they they automatically read 
them before they consider an OSS perhaps they have systems of wrap around and try to work 
with professional to determine what the the root causes but I think historically people like to go 
to that OSS model because it's frankly easy and it takes a lot more work and effort to get to that 
root cause of saying ongoing Behavior issue thank you can you please explain the rationale for 




operate the rationale for selecting supposed to section I think sometimes it's it's a requirement 
you know per state laws are there are certain infractions that will require OSS I know that in our 
district we we've attempted to create a living ongoing code of conduct to get us to some better 
level of consistency because in the past I think people were able to create their own Progressive 
discipline plans leading to suspensions r o s s is for certain infractions that may not even know 
qualify to have that as a discipline so I don't know if I address that fully but I think that the OSS 
is also tiered in our system where we have suspensions but we also have that that are PC code 
that I know gets a used and abused to again indicate that they want to have a collaborative 
conversation with parents but let's be honest over the years that that's been used as an 
exclusionary practice to remove a child from the campus for discipline Do you believe that out-
of-school suspensions are the main cause of disproportionate disciplinary data yeah I think so I 
definitely think that tear the tiered prongs up so whether it's the suspension the ER PCS that 
leading to removal from the school campus it just gets easy I think over time like we're trying to 
tackle it now we're trying to make a difference in curbing the numbers but I think if the district 
doesn't step in and there's that site level autonomy to build Progressive discipline plans the OSS 
can become an easy thing that's not monitored and it becomes out of control as far as for the 
disproportionate reasons what are some other Factor include lack of professional learning for 
teachers and for administrators I think another one would be not recognizing or having solid 
implicit bias training or culturally responsive training that really does tackle the issues as far as 
implicit bias other reasons I some teachers are or just frankly boring when I mean let's be honest, 
tree and the more that you go up from middle to high school it don't get me wrong there's some 
great examples of wonderful teaching but you can get in some classrooms that you feel bad for 




can't sit down for 45 minutes and electric tile class doesn't works there needs to be rain breaks 
Cooperative learning really high-quality instruction that that needs to be a focus for educators 
most responsible for contributing or Consequences at a school ultimately I think the principles 
responsible I really do because I think yeah teachers probably have the frequency they add the 
frequency Factor but I really feel like we do ship in a building is all of Base epitome so if there 
are things that are occurring on a campus and it looks like it's going in the wrong direction the 
person responsible is the principal the principal teacher that principal teacher should be 
educating the teachers if that frequency is a fact of her to to deal with it and get to the root cause 
and fix it do you believe that reducing exclusionary discipline practices specifically decreasing 
disproportionality priority of your school district I think as of light I don't think it's been a 
historical Focus I think at some points in the in the district history it was a it was a forced priority 
through a legal complaint but I think that as of late you know if I go back two years ago I think 
that there was genuine concern to partnership with others try to tackle this problem and that's 
from the central office level I don't think that's shared by all levels of I think there was definite 
resistance at the principal level in the very beginning you not going back several years ago where 
there was this resistance to evens not wanting to accept that as a problem I took a long time to 
get their butt and people put their lungs over time I got the greatest amount of respect for people 
at the central office who push on this and I know that I've seen people take their professional 
lumps over this issue but it's definitely a battle work taking on if it gets to the right outcome has 
your boss or someone higher ranking proportionality should be a focus of the school district yeah 
I think absolutely I think it's been so direct that it's been weaved in is as a ongoing cabinet item 
or it's part of our strategic plan it's it's it's definitely becoming more part of more of the fabric 




maybe when I first got into central office like what 8 or 9 years ago it probably was not part of 
the systems as far as like meeting structures or strategic plans but I think we're definitely getting 
there now as far as weaving into everything that you do okay now in a circle back to where we 
started which was basically who's responsible for creating disproportionate and you mentioned 
ultimately is the principal or the principal teacher if the some kind of going off script If the 
message from the higher-ups If the message from the central office is that decreasing 
disproportionate data should be a priority of all schools the message is clearly coming down 
from higher-ups why does disproportionate data still continue to exist at the school level I think 
it's I think the reason being is because there's there's people that want to go into a mode of you 
know we're not funded enough where we have the lowest per-pupil funding I'm just I'm going to 
a site level now what potential points to push back on that directive would be not enough funding 
not enough wraparound services not enough counselor counselor ratios to high social worker 
ratio is too high or social workers that that listing of limited or lacking resources tends to become 
the the push back and I'm not saying it's an excuse because maybe at some point in time with 
certain infractions maybe there are elements of Truth to that but I know that. That's where we 
need to rely on Collies that may have better data that our systems with with efficiency they don't 
have that maybe everything in the kitchen sink or per pupil that's $5,000 more per kid so I think 
that's why we tend to get that you know you think central office or superintendent says do this 
and all out there in the 361 schools will do it the other reason is I think too at the time that we did 
a lot of this work you've got a reorganization that happened in the legislative that pushed things 
to an autonomy level blur the lines as far as what principle is responsible for what they had 
autonomy to do and I think we're still working out of that as well from the 2015 legislature 




want to ask it a different way and see if I can get a different answer basically you make the 
decision on whether or not a student is to receive OSS consequence consequence and 
apportionment data is determined from OSS data and the central office has communicated in 
numerous ways that decreasing disproportionality at the school level should be a priority a 
drastic way district-wide and exclusionary practices if they're ultimately decide whether or not it 
or not right so I think again multiple factors you know not just the reorg but also you got to think 
about the other factors associated with our dard landscape in Nevada so all Bart all all employee 
groups cars with the exception of like cabinet level are in a collective bargaining unit right so 
some District she could easily say principal Higley your numbers need to get better you have a 
one-year contract if you don't if you missed the mark on one of these things you're done not the 
case here that's another factor to consider another thing is you know you've got two notches the 
collective bargain administrators Union you got you've got a teacher's Union as well that 
sometimes will push back on these issues I think that our arguments have collaborative and try to 
tackle the problem but let's face it when they start hearing from teachers and or principles that oh 
so it goes back to that thing the court the resources that see automatic line you get back so my 
my employees that are in my bargaining unit they need more resources are there needs to be 
more protection for them if they're to the kids not going to get suspended then one that tends to 
happen in a in a system that has no I'm all about collective bargaining and unions but at the same 
time that that's that's something that needs to be part of this conversation because I think that 
could be analyzed somewhere else in a different way were some principal groups in the country 
or not in associations and that could that could be down a path way towards different outcome 
thank you so much as one of the study and then at the beginning of the human body is proactive 




alternative to suspension or however many years ago but I recall it came out of and you can you 
cry I know you know this love you and I do but I recall it came out of our special education 
division and started air and it really just started blossoming and and it really in the beginning I 
don't think it started out as like a mandate for elementary principals to do at it started I think is a 
voluntary thing that story got legs of people started doing it and doing it well and I think there 
was some definite I recall when I was even going back 5/8 years ago I even came to our 
academic meetings that showed it was working and I think there was strong marketing around 
and I think people who are working in that department or working as coaches they were they 
were like they were really die hards about it so they started talking about it and being the best 
you know Messengers on it so I think that that create a lot of stuff system-level work and 
expansion that happen rapidly because I think there's been some really great a city building 
coaches coaches of capacity building with administrators in real time and doing the same thing 
with teachers on a you know in the classroom. Not doing this training in a Sahara central office 
but it it's like real-time coaching that makes a difference and then it's great that change I should 
be seen the next day thank you are you familiar with the other alternatives to suspension the 
other brother programs I'm really familiar with PB is the most I know that as a district were 
trying to tackle and TSS and get it right and get it right for behavior and academics the only 
other things I can think about that would help maybe with disproportionality is and I don't know 
if this really would be framed as a as a behavioral intervention kind of thing but Boystown I 
know who has always been in my mind Something Beautiful to assist with these numbers and 
support kids what else that's what comes to mind those are the biggies in my mind what do you 
think of school in lieu of an out-of-school suspension what should be the rationale for choosing 




infraction that doesn't create that OSS so I think there should be always teen dialogue I think that 
I was always trained when I was a dean that you report whatever you're doing your principal 
becomes aware of and then there's always that process of trying to get out of a suspension 
territory lead to some other intervention I don't know if that dialogue and you know if I can talk 
through independent issues with kids with your billing administrator you get to a better Point 
that's not an OSS we don't have a system that's bit we're going to get there at some point back. 
Autonomy and having a more consistent code of conduct how can we trade structures where all 
OS s's are ultimately being can by the principal because right now I think systemically there's a 
little but there's a little too much power we're adding can make all of that decision or an AP and 
has that principle really bad at all decisions or decision problems that could have had him for that 
kid other than an OSS do you have any data or evidence the PBIS and is successful at reducing 
disproportionate represent the disproportionate representation of historically marginalized I don't 
I don't have it in front of me obviously but I know I I have reports that I've seen it's it's working 
it's working and in better and some School versus others I know that there's been different levels 
of implementation as far as one year versus five-year implementation I've seen reports in the past 
showing some pretty impressive numbers as far as reduction but as far as a comprehensive report 
on at the review that I know I've got some stuff in my shirt while but I I know I've seen some 
stuff going back a couple years ago wasn't that much of a difference do you think that TV is or 
are you aware that if PD is has been successful in reducing recidivism I'm not familiar with that I 
think you're talkin about recidivism with repeating in fraction I would say my assumption is at 
the elementary school there's been a reduction and I'm I'm talking Anatole right now but I know 
I've heard of where Pas is occurring and then there's a student that has had you know behavior 




data sets I'm not sure if that's been analyzed to be honest with you from the PBIS stand for okay 
sweetheart a lot about what the district is currently doing to reduce exclusionary discipline 
practices specific way to decrease disproportionality or you are knowledge that's going no I think 
we need to do a lot more I think we with some really strong steps in partnership with certain 
entities to magnify the issue weather is teaming up with Juvenile Justice or My Brother's Keeper 
or the black caucus all of these entities are on the same page and want the district to move in the 
right direction I still think that ultimately we need to pour a lot more in the professional learning 
we need to make sure that the professional learning is differentiated where a school that's been 
doing it for 5 years and doing say PB is very very well to make them go through a tier one 
training again would probably be very insulting to the professionals on that campus we've got up 
we've got to draw a line in the sand with with certain things and I think that you never want to 
take like five steps back and sometimes you got to do that because you're getting different 
direction that things need to be stalled or slowed up but I definitely think that professional 
learning needs to be beefed up across the board I feel like we tend to start at the elementary 
school a lot and I think that again instructional and from a student standpoint there's there's a lot 
of work to be done and secondary schools to like I know that we want to try to get kids when 
they get into kindergarten but I know that these strategies of what occurs at the elementary could 
have great success at secondary and end help shape some of the practices that if it's historically 
happened at the secondary schools for years School District do anything in it I think I can really 
mention right now is the the thing that we started with the school Justice partnership is looking at 
the at work about tartar was doing with the the Liaisons when kids are coming back from Spring 
Mountain Youth Camp or Summitview and we're building in those strategies for re-engagement 




was even kept on that yes on Summitview in Spring Valley and there are more or less long-term 
longer-term facilities for youth that that offenders commit crimes Spring Mountain typically 9 
months kids are there Summitview that could be a little bit longer than that but those are pasilla 
these we're ultimately the kids will come back to work or schools and so that's where our 
engagement efforts have started we try to or that into re-engagement with short-term 
exclusionary practices that may occur at our comprehensive regular schools but I still think we 
have a ways to go with that while we've identified re-engagement Liaisons on all campuses that 
group I think need some stronger training and I think we'll get there but it's it's it's taking a little 
too long why do you think it's taking too long and I mean oh you touched on it but what's the 
engagement Liaisons because I think we started at zero I think we didn't even have data so I 
think to even understand the problem if you can't show what the problem is people tend not they 
tend not to act so that's why I strategically we started keeping data even though you think about 
receive it as them there's some adult adult incarceration stats areva juvenile stats for a citizen that 
aren't even track and state-level so we felt it was important to start tracking the data as a school 
district that data publicly at these SJP meetings rebuilding that broad base of support that there is 
a problem and then I think we take that data and we can step when you have numbers and you 
can show the problem is like right in your face I think that's where you can tend to work with 
those teachers who are identified as re-engagement Liaisons to create better go in there without 
any kind of data or numbers I think the old base or put their hands up to say what is this for I 
don't know what I'm trying to improve they've got to see some kind of goal at the end what's a 
shout out to all the greatest things that you're doing as a school district 2 address on a decreasing 
exclusionary practices or to decrease disproportionality what would those two biggest successes 




Justice partnership because even before covid-19 like I was ready to go to school Justice 
partnership with data I'm still going to go there by the way Kevin but I was going to go with 
kindergarten or up till like it was up till like March 10th and it showed like we had a handful of 
pre-K suspensions kindergarten suspensions were in the hundreds and I think that at that point in 
time I think we were at as a district I think we're going to like 600 suspensions rage K through 1 
and my idea was to go to SJP and say Here's the data and is it time to draw a line in the sand and 
and potentially go I know that her moratorium expansions got a lot of criticism what it was 
approached from the K-12 Vantage Point Place to be a primary teacher by the way you approach 
it from a K1 or a Pre-K to one level and you have that many suspensions that were on track to be 
over a thousand by the end of the year I think that that was my that was that was excited to do 
that work because I think it was going to be full of things to draw Line in the Sand for 
elementary so I like the work of the SJP I think it's a great Avenue to make the other one is I 
think that I like the work that we're doing with the culturally inclusive schools analysis because 
we're looking at schools and using data to differentiate truly responsive teaching and implicit 
bias training on campuses were historically maybe there were some issues we started with a 
group of 41 school do we have quantifiable metrics for them that when they were assessed in the 
fall it showed what tier they were at as far as issues from a culture and climate and an implicit 
bias damn point we we've done interventions at those schools even using National Equity project 
we've we've dug into those schools in a deep and methodical way even getting criticized it's 
moving too slow but it was moving slow for a reason Why it was coming from so I'm excited 
because even that 41 group that we started with we're going to get some data probably the next 
few weeks as far as the post assessment on did things improve on those campuses and we started 




by you and I'll be researchers but we want to continue to expand this show that professional 
learning is in fact making a difference because I think in the past our equity and diversity work 
was criticized because training happened but we really could have put something connected to 
you know what difference did it make so we're doing that now through quantifiable metrics 
School plan with their numbers before I ask the next question I want to follow up on her how are 
those schools selected or the participants selected to participate so that group we started with the 
high school and it to be honest there was more we took the three high schools where there were 
some hotspot issues from a racial standpoint that we drilled down in the feeder school so it 
definitely was not a voluntary sign me up kind of thing I know that's ideally where you want to 
get but what we started there because we had some serious issues within those three high schools 
that we know did not just started a high school high school so in the future we definitely as we 
get ready to on your different phases we want to look at other data points we know we started out 
with those forty-one based on any more of the racially-motivated incidents that were coded and I 
see what the team to onboard more schools for future work they're looking at things like this 
before she ality other instruments and other assessments to see who should become next versus 
who can wait maybe another 6 months yeah I think it would be ideal to get there cuz I think 
anytime you have a volunteer to sign up for professional learning they're going to do with it but 
right now we know we have a serious disproportionality issue that were trying to tackle so we've 
got to look at numbers and metrics to make some decisions on who signs up first the capability 
of shouting out your successes so saying reverse of that would be I have unlimited funds or 
resources or full-time people to assist the school district with their two biggest barriers what are 
those two barriers that you would want me to work a barrier to work with it there was like this 




strong training there maybe even increasing numbers getting ratios lower with certain 
professional to find who do find the root causes for Behavior with kids the other thing would be 
so strong Tier 1 instruction so I think working with with teachers and if there is a teacher that 
that is doing that 45 minute lesson Stand and Deliver devoting dollars to change that practice you 
know where where you can real time coaching multiple areas to help that teacher get better and it 
grew quickly for students so they don't get bored and an act up Franklin Tier 1 professional 
learning high quality professional learning to promote the best Tier 1 instruction possible 
building this caveat what's right or alternative address I would be remiss if I didn't mention that 
there's been a really strong attempt to do some programming that's creative to help kids see I 
can't cuz I got to get raped by the star on the store on was a good concept I think it's a really 
really good solid concept and for the purposes of This research can you explain what star on 
have a place on campus instead of removing a child to go to behavior school there's a star on 
classroom where teacher or teacher rotate throughout the day to provide instruction to students 
who may be removed from the population of kids on that campus but they're still geographically 
all that campus the star on program I think was a great kind of start but I don't know if the district 
supported in because they're definitely needs to be more PD for those teachers that are doing star 
on there needs to be more how did how do they work with kids I need to be more more 
therapeutic things that happened in that environment with you no counselors and social workers 
so great concept that never got a full legs under it thank you for your participation in this study I 
believe that my research in this area has the potential to greatly impact future discipline policies 
and public education particularly when it comes to the exclusionary discipline practices and 
reducing disproportionality and hopefully provide evidence that proactive approaches to student 




for a dogwood so as to permanently interrupt the school-to-prison pipeline for now I'm very 
grateful for your contributions and ever no questions Kevin I can't thank you so much this 











Study Participant Completion Email 
Dear Participant:  
Thank you for your participation in my research study titled, “Addressing 
Disproportionality in School Discipline Through Alternatives to Exclusionary Discipline 
Practices.” I greatly appreciate your help and candidness with answering what are sometimes 
uncomfortable or awkward questions, especially when it comes to sensitive topics such as 
disproportionality and exclusionary discipline practices. Your contribution to this important field 
of research is invaluable for helping to determine the best way to reduce exclusionary 
disciplinary practices and disproportionate disciplinary consequences. 
Research in this area has the potential to greatly impact future discipline policies in 
public education across the nation, particularly reducing disproportionality in discretionary 
discipline practices. Hopefully, this study will provide evidence that ATS in lieu of OSS yields a 
larger percentage of students prepared academically, developmentally, and emotionally for 
adulthood and a means to interrupt the school-to-prison pipeline. With any luck, your 
contribution will provide that breakthrough. 
As a reminder, all information gathered in this study will be kept as confidential. No 
reference will be made in written or oral materials that could link you to this study. All records 
will be stored in a locked safe at the student investigator’s home for 5 years after completion of 
the study. After the storage time, the information gathered will be destroyed. 
If you would like a copy of your interview transcripts or audio files, a copy will be 
provided at the conclusion of this study. For a copy or to answer any other questions or concerns 




702.686.7919. For questions regarding the rights of research subjects, any complaints or 
comments regarding the manner in which the study is being conducted, contact the UNLV Office 
of Research Integrity - Human Subjects at 702.895.2794, at 888.581.2794, or via email at 
IRB@unlv.edu. 
Thank you again for your participation. Please click on the following link to access an 
Amazon Gift Card as a small token of my appreciation. I truly appreciate your honesty and 
willingness to assist with this important research. 
Sincerely, 
 
Kevin M. Higley, doctoral student/student investigator 















Phase 5 Data Analysis 
Phase 5 involved analyzing transcripts using thematic content analysis from the Phase 3 
Interview(s), and any applicable Phase 4 Interview(s), to compare to participants’ schools’ 
discretionary discipline practices and disproportionate discipline consequences from the Phase 2 
Data Analysis. Thematic content analysis involved an extensive data consolidation process that 
included a review of the data (Phase 3 and Phase 4 interviews), coding and determining related-
patterns amongst participants’ responses, defining those patterns as potential themes in the 
research, and using those themes as part of the research narrative (Rucker, 2013). 
PHASE 3   








1. Participant #1 7593 PS-228 administrator-caused; implicit bias; multiple factors 
2. Participant #2 1847 PS-177 implicit bias; multiple factors; teacher-caused 
3. Participant #3 7971 PS-401 administrator-caused; implicit bias; multiple factors 
4. Participant #4 6013 PS-286 administrator-caused; implicit bias; multiple factors 
5. Participant #5 6599 PS-496 implicit bias; multiple factors; teacher-caused 
6. Participant #6 3116 PS-387 
administrator-caused; implicit bias; multiple factors; 
teacher-caused 
7. Participant #7 3671 PS-403 
administrator-caused; multiple factors; teacher-
caused 
8. Participant #8 9589 PS-380 implicit bias; multiple factors 
9. Participant #9 4439 PS-327 implicit bias; multiple factors; teacher-caused 
10. Participant #10 2961 PS-338 Did not participate. 
11. Participant #11 8633 PS-376 administrator-caused; implicit bias; teacher-caused 
12. Participant #12 5689 PS-452 administrator-caused; implicit bias; teacher-caused 
13. Participant #13 2212 PS-148 multiple factors; teacher-caused 
14. Participant #14 6943 PS-484 administrator-caused; implicit bias; multiple factors 
15. Participant #15 8845 PS-397 multiple factors; teacher-caused 
16. Participant #16 8300 PS-306 administrator-caused; implicit bias; multiple factors 
17. Participant #17 2470 PS-470 implicit bias; multiple factors; teacher-caused 
18. Participant #18 8063 PS-274 multiple factors; teacher-caused 
19. Participant #19 8875 PS-150 administrator-caused; implicit bias; multiple factors 
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